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Miithendislik ve Mimarlik Fakiiltesi Dekani

Preface of the Dean

H. Yilmaz KAPTAN, Prof. Dr.

Miihendislik ve Mimarlik Fakiiltesi, istanbul Kemerburgaz Universitesi
Prof. Dr., School of Engineering and Architecture, Istanbul Kemerburgaz University

istanbul Kemerburgaz Universitesi gok geng bir Uni-
versiteolmasinakarsinulusalve uluslararasibilimsel
platformlarda ¢agdas egitim yaklasimlarini srdi-
ren ve katki yapmay1 amagclayan bir vizyona sahip-
tir. Bu goriis, dogal olarak Universitemizin tim fakdil-
telerinde birincil amagtir ve birincil 6neme sahiptir.

Bu cergcevede, henliz mezun vermemis olmami-
za karsin mimarhk alanindaki kuram ve kilgi ara-
sindaki iligkileri sorgulamak kurumumuz igin ¢ok
énemli oldu. Ozellikle egitim ile uygulama ara-
sindaki iliski ve/veya celiskileri tartismak amaciy-
la bu konuda uzun yillar emek vermis deneyimli,
ulusal ve uluslararasi énemdeki birgok Universi-
tenin gok degerli 6gretim Uyelerinden destek ala-
rak onlarin goruslerini ve onerilerini paylasmayi
amagcladik. 4-5 Aralik 2014 tarihinde bulustugu-
muz Mimarhk Egitiminde Pedagoji ve Pratik Ara-
sinda Var Olmak baglikl Sempozyumda kendile-
rini dinlemek fikirlerimizi hem paylasmak ve hem
de O&grencilerimize aktarmak onurunu yasadik.
Ogrencilerimizin hem Sempozyum sirasinda ve
hem de sonrasindaki heyecanli degerlendirme-
leri bu bilgi aktarimi ve tartisma ortaminin ama-
cina ne denli ulastiginin acik gdstergesi oldu.

IKBU Miihendislik ve Mimarlik Fakiiltesi olarak bu
denli 6nemli paylasimlarin daha kalici olmasini ve
¢ok daha yaygin kitlelere ulasabilmesini amagladik.

Trans. from Tur. to Eng: ilke Yalgin

Although Istanbul Kemerburgaz University is
a rather new university, it has adopted a vision
for maintaining a modern approach to educa-
tion in both national and international scientific
platforms, with the intent of making continuous
contributions to the scientific community. This vi-
sion is instinctively the primary objective of all
of our Faculties and has an utmost importance.

In this context, it has been really important for
us, as an educational institution, to question the
relationship between theory and practice in the
field of architecture despite the fact that we did
not yet produced graduates. With the support of
academic members coming from highly-regarded
and nationally and internationally known Univer-
sities who are deeply experienced in their fields,
we have aimed to share their opinions and sug-
gestions, especially with the intent of discussing
the relationship and/or contradictions between
the fields of education and professional practice.
We have taken great pride in hearing their opin-
ions, exchanging ideas and conveying this expe-
rience to our students during the symposium enti-
tled “Surviving Between Pedagogy and Practice in
Architectural Education” which took place on De-
cember 4-5, 2014. The warm appreciation of our
students during and after the symposium has been
clear evidence that this knowledge transfer and
discussion platform has achieved its goal perfectly.
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Benzeritoplantilarin gerceklestiriimesive onlarailig-
kin kitaplarin basimi Universitemizin ve Miihendislik
ve Mimarlk Fakultesi’nin vizyonunun bir parcasidir.
Umuyorum ki bu ortak ¢alisma sureklilik kazanir ve
ulke pratigine bilimsel katki yapma goérevinde he-
pimiz sorumluluklarimizi tagimakta devam ederiz.

Yukarida da belirttigim gibi, elinizdeki bu yayinin
olusmasina engin bilimsel katkilariyla olanak sag-
layan tiim degerli Universitelerin katilimcilarina
stkranlarimi iletmek isterim. Ayrica, bu ¢calismanin
gerceklesmesinde emegdi gecen egitimci, 6gren-
ci ve idari personelimize de tesekkur ediyorum.

Saygilarimla, Sincerely,

Prof.Dr. H.Yilmaz Kaptan

As IKBU School of Engineering and Architecture, our
aim is to make sure that such knowledge sharing be-
comesareqgulareventandreachestolargermasses.

It is part of our University’s and our School of En-
gineering and Architecture’s vision to organize
similar meetings and publish the proceedings and
related books. | hope that this collaborative work
becomes a regular activity, thus we will continue
to fulfill our responsibilities to make scientific con-
tributions to the field of practice in the country.

As | have stated above, | would like to express my
sincere gratitude to all the participants from repu-
table Universities. The publication of this book was
made possible thanks to their profound contribu-
tions. | would also like to thank our academic and
administrative staff, and our students who have
showed a great effort in the realization of this project.

istanbul Kemerburgaz Universitesi, Miihendislik ve Mimarlik Fakiiltesi Dekani
Istanbul Kemerburgaz University, Dean, School of Engineering and Architecture
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Mimarhk Béliim Bagkani Onsézii
Preface of Chair, Dept. of Arch.

Derya YORGANCIOGLU, Yrd.Dog. Dr.

Mimarlik Blimi, Mihendislik ve Mimarlik Fakiiltesi, istanbul Kemerburgaz Universitesi
Asst. Prof. Dr., Department of Architecture, School of Engineering and Architecture, istanbul Kemerburgaz University

istanbul Kemerburgaz Universitesi Mimarlik Bé-
[Um0i 2013-2014 bahar yariyili sonunda mimar-
ik egditimi alani ve mesleki uygulama alanlarinda
aktif olarak faaliyet gosteren, akademisyen mi-
mar ve uygulamacit mimar kimliklerini bir arada
tasiyan deneyimli mimarlar ile mimarlk 6grenci-
lerini bir araya getirmeyi amaclayan bir seminer
dizisi baslatmistir. Bu seminer dizisinin ilki Mimar
Durrin Ster’in katilimiyla 7 Mayis 2014 tarihinde
gerceklestirilmistir. 2014-2015 gliz déneminde bu
seminer dizisinin genigletilerek bir sempozyum or-
ganize edilmesi fikri olusmus ve 4-5 Aralik 2014
tarihinde BolumUmuzin ev sahipliginde gercek-
lestirilen Mimarlk Egitiminde Pedagoji ve Pratik
Arasinda Var Olmak sempozyumu ile Tirkiye’nin
Onde gelen mimarlik bdlimlerinden ¢ok deger-
li akademisyen mimarlarin katihmiyla verimli bir
tartisma ortami olusmasina 6n ayak olunmustur.

Mimarlik egitimi ve mesleki uygulama alanlari ara-
sindaki iligki, bu iligkinin dnemi ve agcmazlari, hem
akademik hem de mesleki tartisma platformlari-
nin odaginda olmug bir konudur. Mimarlik prog-
rami mezunlarinin sahip olmasi gereken profile
dair akademisyenlerin ve mesleki uygulayicilarin
gorusleri farklilagsmaktadir. Bdyle bir anlayis fark-
iligini tetikleyen cesitli unsurlarin varligindan séz
edilebilir. Ornegin mimarlik pratiginde ekonomik,
politik, cevresel ve teknolojik dinamiklerin etkisiy-
le hizlh bir déntsim slreci deneyimlenirken, yeni
aktorler ve uygulama yontemleri 6nem kazanirken,
mimarlik egitiminin bu déntisime daha yavas tepki

xiii

derya.yorgancioglu@kemerburgaz.edu.tr

Trans. from Tur. to Eng: llke Yalgin

istanbul Kemerburgaz University Department of
Architecture started a seminar series in 2013-2014
Spring Semester, with the aim of bringing together
architecture students with experienced architects
who are actively involved in the field of profession-
al practice and academy, possessing practitioner
and academician identities together. The first of
these seminars took place on May 7, 2014 with
the participation of Architect Diirrin Stlier. An idea
of organizing a symposium has taken shape by ex-
panding this seminar series during 2014-2015 Fall
Semester. The realization of the symposium enti-
tled Surviving Between Pedagogy and Practice in
Architectural Education, hosted by our Department
during December 4-5, 2014, enabled the establish-
ment of a platform for critical productive discus-
sions with the participation of esteemed architects
from leading departments of architecture in Turkey.

The relationship between architectural education
and the field of professional practice, the impor-
tance of this relationship and the dilemmas it in-
volves, have always been at the center of both
academic and professional debates. Academicians
and practicing architects have different opinions on
the profile of architecture graduates. Several fac-
tors play role in the differences of opinions. For ex-
ample, a criticism is raised against academia that
schools of architecture cannot adequately respond
to the transformation process ongoing in architec-
tural practice today informed by political, environ-
mental and technological dynamics, which opens
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verdigi elestirisi sik¢ca dile getirilmektedir. Mimar-
lik okullarinda Uretilen bilginin, mesleki uygulama
alaniyla ve toplumla yeterince paylasiimadig bir
diger elestiri konusudur. Mimarlik mufredatlarinda
disiplinler bilgi ve meslege 6zgu bilgi arasindaki
dengenin kurulup kurulamadigi da sorgulanmak-
tadir. Boyle bir baglamda su sorularin sorulma-
si tartisma zeminini destekleyebilir: Akademi ve
mesleki uygulama alanlar arasinda daha verimli
etkilesim kanallari ne sekilde kurulabilir? Mimarlik
egitimi suresince o6grencilerin mimarlik pratigine
dair glincel bilgi ve beceriler kazanmasi igin muf-
redata ve pedagojiye dair yaklasimlar neler olabi-
lir? Mimari tasarim stlidyosu bu noktada ne sekilde
ele alinabilir? Hangi uygulamalar dnem kazanir?
Temelde 6grenme olgusuna bitincil bir perspek-
tiften bakmak, formel mimarlik egitimi ve mimarlik
pratigi alanlarinda edinilen deneyimi bir bitin ola-
rak ele almak bu tartismalara katki saglayabilir mi?

Mimarlik egitimi ve mesleki uygulama alanlari
arasindaki etkilesimin artiriimasi kadar, bu etki-
lesimin doguracagi bilgi ve deneyimlerin genis
kitlelerce paylasilimasi da énemlidir. istanbul Ke-
merburgaz Universitesi Mimarlik Bolimi ev sa-
hipliginde gerceklestirilen sempozyum verimli bir
bilgi paylasimi ve tartisma ortami sunarak buna
katkida bulunmustur. 2 giin siren oturumlarda ulu-
sal ve uluslar arasi platformlarda taninirhgr olan
Tarkiye’'nin 6nde gelen ¢ok sayida mimarlk bo-
[iminden degerli akademisyenler konuyu farkl
bakis acilari ve uygulama drnekleri ¢cercevesinde
ele almisti. Sempozyum bildirilerine yer verilen
bu kitabin mimarlk egitimi ve mesleki uygula-
ma alanlari arasindaki iliskiye dair literatire katki
saglayacad! ve daha genis bir tartisma platfor-
mu olusmasini tesvik edecegi Umit edilmektedir.

the way for new actors and new application meth-
ods. It is frequently mentioned that architectural ed-
ucation reacts to this transformation rather slowly.
Another topic of criticism is that the knowledge pro-
duced in schools of architecture is not shared with
the field of professional practice and the society. It
is also questioned whether a balance between dis-
ciplinary knowledge and professional knowledge
could be established in architectural programs. In
this context, the following questions can inform the
related discussions: How can more efficient inter-
action channels be established between the fields
of academy and professional practice? What type
of curricular and pedagogical approaches can be
developed in order cultivate students with up-to-
date professional knowledge and skills during the
period of architectural education? At this point,
what is the role of architectural design studio?
Which practices become essential? Can a recon-
sideration of learning from a holistic perspective,
and a holistic approach towards the experiences
gained in formal architectural education and profes-
sional practice make contribution to the debates?

The dissemination of knowledge and experiences
that arises from the interaction between architectur-
al education and professional practice to large au-
dience is as important as enhancing the interaction
between the two fields. The symposium conducted
by Istanbul Kemerburgaz University Department of
Architecture has contributed to this interaction by
providing a critical platform for knowledge sharing
and discussions. During our 2-day sessions, na-
tionally and internationally recognized academics
from Turkey’s leading Departments of Architec-
ture have discussed the abovementioned topics
through different perspectives and different exam-
ples of architectural practice. This book which in-
cludes the symposium papers is expected to make



Sempozyum organizasyonunda ve yayina donis-
tirulmesindeki degerli katkilarindan dolayr Mimarlik
Bolumu 6gretim tyeleri Yrd. Dog. Dr. Derya Glleg
Ozer ve Yrd. Dog. Dr. Aysegiil Akgay Kavakoglu'na,
sempozyum bilim kurulunda gérev alan Mimarlik
Bolimi ve ig Mimarlik ve Cevre Tasarimi Bolimi
Ogretim Uyeleri Prof. Dr. Gil Asatekin, Yrd. Dog.
Dr. Tayibe Seyman Guray ve Yrd. Dog. Orkunt Tur-
gay’na, sempozyum oturum baskanlari Prof. Dr. Gl
Asatekin, Prof. Dr. Nur Caglar, Prof. Dr. Aykut Kara-
man ve Prof. Dr. Filiz Ozer’e, sempozyum diizenle-
me kurulunda goérev alan Ar. Gor. Blsra Bagkurt, Ar.
Gor. Deniz Cetin, Ar. Gor. Giilce Kirdar ve Ar. Gor.
Meltem Cetinel’e, sempozyumun her agsamasinda
bizleri destekleyerek bu etkinligin gerceklesmesini
ve yayina donusturdlmesini mumkin kilan fakdlte
dekanimiz Prof. Dr. H. Yilmaz Kaptan'a tesekkir(
bir borg bilirim. Ayrica, sempozyum organizasyonu
surecince buyuk bir heyecan ve sevkle ¢alisan tim
boélim 6grencilerimize gonllden tesekkir ederim.
Son olarak, sempozyuma katilarak galismalarini
ve deneyimlerini bizlerle paylasan ve bu yayinin
olusmasina katkida bulunan davetli konusmacila-
ra ve sorulari ve yorumlariyla tartismalara katkida
bulunan tim davetlilere tesekkirlerimi sunarim.

Saygilarimla, Sincerely,
Yrd. Dog. Dr. Derya Yorgancioglu

contribution to the literature on the relationship be-
tween the fields of architectural education and pro-
fessional practice, and also inform future debates.

I would like to express my sincere thanks to Asst.
Prof. Dr. Derya Giile¢ Ozer and Asst. Prof. Dr.
Aysegqlil Akcay Kavakoglu, members of the De-
partment of Architecture, for their valuable contri-
bution to the organization of this symposium and
the preparation of this publication; | would also
like to deeply thank the members of the Depart-
ment of Architecture and the Department of Inte-
rior Architecture and Environmental Design, Prof.
Dr. Gil Asatekin, Asst. Prof. Dr. Tayibe Seyman
Gliray and Asst. Prof. Orkunt Turgay who all offici-
ated at the scientific committee; | would also like to
thank Prof. Dr. Gl Asatekin, Prof. Dr. Nur Caglar,
Prof. Dr. Aykut Karaman and Prof. Dr. Filiz Ozer as
the moderators of the sessions, Res. Asst. Blisra
Baskurt, Res. Asst. Deniz Cetin, Res. Asst. Giilce
Kirdar and Res. Asst. Meltem Cetinel who played
part in the symposium organizing committee and
lastly the Dean of the School of Engineering and
Architecture, Prof. Dr. H. Yilmaz Kaptan who made
this event and its publication possible by provid-
ing us with full support at every stage of the pro-
cess. Again, | wish to extend a heartfelt thank to
our students who worked in an enthusiastic way
during the organization of the symposium. Lastly, |
would like to express my sincerest thanks and ap-
preciation to guest speakers who have shared their
works and experiences with us and took part in the
formation of this publication, and to all the invitees
of the symposium who have contributed to the
discussions with their questions and comments.

istanbul Kemerburgaz Universitesi, Mimarlik Béliim Baskani

Asst. Prof. Dr. istanbul Kemerburgaz University, Chair, Department of Architecture

O
m
=
>
=<
o
=
o
>
=
o
o
(9]
-
c







Giris
Introduction

Derya GULEG OZER, Yrd.Dog. Dr.

Mimarlik Blimi, Mihendislik ve Mimarlik Fakiiltesi, istanbul Kemerburgaz Universitesi
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istanbul Kemerburgaz Universitesi Miihendislik
ve Mimarlik Fakultesi Mimarlik Bolimu olarak 4-5
Aralik 2014 tarihlerinde “MIMARLIK EGITIMINDE
PEDAGOJi VE PRATIK ARASINDA VAR OLMAK”
sempozyumu duzenlenmigtir. Bu sempozyumun
amaci, mimarlik pratigi icinde aktif olarak yer alan
akademisyenlerin tecribe, dusunce ve edinim-
lerinin incelenmesi ve degerlendiriimesidir. Bu
sempozyum sonucunda ortaya konulan bu kitap
yayimi ise mimarlik egitiminde pratik alanin enteg-
rasyonunu belgelendirmesi ve bu dogrultudaki du-
stince Uretimini desteklemesi agisindan 6nemlidir.

Mimarlk Bélima tarafindan 2014 yili bahar déne-
minde “Akademi ve Mesleki Uygulama Arasinda
Mimarlik” temasiyla Mimar Durin Ster’in sunumu
ile bir seminerler dizisi baslatiimigtir. Bu seminer
dizisi mimarlik egitimi alani ile mesleki uygulama
alanlarinda aktif olarak faaliyet gosteren, “akade-
misyen mimar” ve “uygulamaci mimar” kimliklerini
bir arada tasiyan deneyimli mimarlar ile gen¢ mi-
mar ve mimarlik égrencilerini bir araya getirmeyi
hedeflemistir. Seminer dizisinin devami niteligin-
deki sempozyum, egitimcinin pratik alandaki var-
lginin, egitim alanina katkisina vurgu yaparak,
egitimcilere yol géstermek, Universitelerin bu alan-
larindaki destegini arttirmak, ortak galisma alan-
larini 6zendirmeyi amagclamigtir. Bu ortak alanda
yapilacak calismalarin artmasi, hem egitimcinin
egitime bakis agisini hem de 6drencinin pratik alan-
daki varligini pekistirecektir. Sempozyumun ama-

cl, “mimarlik egitimi” ve “mimarlik pratigi” arasinda

derya.gulec@kemerburgaz.edu.tr

Trans. from Tur. to Eng: Derya Giileg Ozer

“SURVIVING BETWEEN PEDAGOGY AND
PRACTICE IN ARCHITECTURAL EDUCATION”
is a symposium organized by Istanbul Kemerbur-
gaz University, School of Engineering and Archi-
tecture, Architecture Department on 4-5 December
2014. The purpose of the symposium is to evaluate
and share thoughts and experiences of academi-
cians who are also actively working in architectur-
al practice. This book, which is the first outcome
of the symposium, is important to document the
integration of practice into architectural educa-
tion and to support the development of thoughts.

In year 2014 spring semester, “Architecture be-
tween Academia and Practice” seminars has start-
ed with Architect Diirin Ster, within the organiza-
tion of Department of Architecture. This seminars
aimed to gather novice architects and architecture
students to experienced architects who carries
both ‘academician architect' and ‘practicing archi-
tect’ identities, actively involved in architectural ed-
ucation and practice at the same time. As being a
continuation of the seminar, the symposium, focus-
es on the presence of the academician in practice,
lights the path for academicians, raises universi-
ties’ awareness of these fields, and encourages in-
terdisciplinary study areas. The rise in the number
of interdisciplinary studies in this field, not only rein-
forces educators’ educational perspective but also
supports the presence of students in architectural
practice. The aim of the symposium is to define the
existence between “architectural education” and
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var olmayi ortaya koymak, “mimarlik pratigi” icinde
aktif olarak yer alan akademisyenlerin deneyim-
lerini ve egditime bakig acilarini belgelendirmektir.

Bu c¢alismayi ortaya koyabilmek ve var olan g¢alig-
malari paylasabilmek adina dizenlenecek sempoz-
yumda yer alan konusmacilar, farkh jenerasyonlar-
daki egitimciler arasindan hem egitim hem de pratik
alanda varligini sirdiren akademisyenlerden segil-
mistir. Bu baglamda davet edilen akademisyenler;

Prof. Dr. Sinan Mert Sener (ITU), Prof. Dr. C. Abdi
Glizer (ODTU), Prof. Dr. Ayhan Usta (ist. Kdltir
Univ.) Prof. Dr. Giilay Keles Usta (ist. Kiltir Univ.),
Dog. Dr. Lale Ozgenel (ODTU), Dog. Dr. Adnan
Aksu (Gazi Univ.), Prof. Dr. N. Oguz Ozer (MS-
GSU), Dog. Dr. Yasemen Say Ozer (YTU), Dog.
Dr. Yiiksel Demir (iTU), Dog. Dr. Deniz Dokgdz
(DEU), Yrd. Dog. Dr. Murat Sénmez (TOBB ETU)
ve Ogr. Gér. Dr. Deniz Aslan (iTU) olarak planlan-
mistir. Kendilerine hem bu sempozyuma goéster-
dikleri katki hem de bu kitabin olugsmasinda fikirsel
olarak verdikleri emek icin ¢ok tesekkir ederim.
Sempozyum oturumlarini yoneten ¢ok sevgili Prof.
Dr. Filiz Ozer, Prof. Dr. Nur Caglar, Prof. Dr. Giil
Asatekin, Prof. Dr. Aykut Karaman’a; ayrica kita-
ba katki koyan Yrd. Dog¢. Dr. Derya Yorgancioglu
ve Yrd. Dog. Dr. Aysegil Aycay Kavakoglu'na da
degerli galigmalari igin slkranlarimi sunuyorum.

Egditimcilerin sunumlarinda [1] Egitim Alani, [2]
Pratik Alani, [3] Bilgi Aktarimi ve Entegrasyon, Ust
basliklarini tartismalari, seminerlerinde ve makale-
lerinde su sorulara yanit vermeleri beklenmektedir:

[1] Egitim Alani:

*Stiidyo egitimindeki 6grenci ile etkilesimi nasil
kuruyorsunuz? Ogrencinin proje siireci ile ken-
di proje sureclerinizi nasil ortlstiriyorsunuz?

*Idealize edilmis bir stiidyo egitimi sizce nasildir,

“architectural practice”, and to share the experienc-
es and educational perspectives of the educators.

In order to conduct this study and share the already
existing works, speakers were invited from among
academicians ofdifferentgenerations and whofollow
acarreeras both academicians and practicing archi-
tects. In this respect, the invited academicians are;

Prof. Dr. Sinan Mert Sener (ITU), Prof. Dr. C. Abdi
Giizer (METU), Prof. Dr. Ayhan Usta (Ist. Kiiltiir
Univ.) Prof. Dr. Gillay Keles Usta (Ist. Kiiltiir Univ.),
Assoc. Prof. Dr. Lale Ozgenel (METU), Assoc. Prof.
Dr. Adnan Aksu (Gazi Univ.), Prof. Dr. N. Oduz
Ozer (MSFAU), Assoc. Prof. Dr. Yasemen Say
Ozer (YTU), Assoc. Prof. Dr. Yiiksel Demir (ITU),
Assoc. Prof. Dr. Deniz Dokgbz (DEU), Asst. Prof.
Dr. Murat S6nmez (TOBB ETU) and Inst. Dr. Den-
iz Aslan (ITU). | would like to express my sincere
gratitude for the efforts they gave have contributed
to establishing this symposium and to those, whose
thoughtful ideas that generated this book. | also
would like thank to moderators, Prof. Dr. Filiz Ozer,
Prof. Dr. Nur Caglar, Prof. Dr. Glil Asatekin, Prof. Dr.
Aykut Karaman; and also Asst. Prof. Dr. Derya Yor-
gancioglu and Asst. Prof. Dr. Ayseqiil Akcay Kava-
koglu for their marvellous contributions in the book.

It is anticipated that the academicians will dis-
cuss the following topics in their presenta-
tions; [1] Education, [2] Practice, [3] Knowil-
edge Transfer and Integration, and  will
answer the following questions in their papers:

[1] Education:

*How do you interact with students during design
teachinghoursinstudio? Howdoyouoverlap students’
designing process with yourown designing process?

*What is the idealized studio education in your own
words, what are the processes?



hangi agsamalardan olusur?

+Idealize edilmig bir mimarlik egitimi sizce nasildir,
pratik alan (stajlar, yarismalar, ¢alistaylar vs.) nasil
entegre edilmelidir?

[2] Pratik Alani:

*Pratik alanda nasil varlik gésteriyorsunuz? Hangi
alanlarda proje Uretmek (Yarigsmalar, uygulama pro-
jeleri, danismanliklarvs.) sizin pratiginizi tanimlyor?

«Universite icinde mimarlik pratigini yiritebilecegi-
niz bir olusum var mi (Déner Sermaye vb.), var ise
dgrencileriniz ve egitim anlayisiniz ile nasil iligki-
lendiriyorsunuz?

*Meslek pratiginin dort yillik lisans 6gretimi dize-
yinde belirli periyotlarla alinan stajlarla mi, yoksa
okul sonrasi mimarlk burolarinda g¢alismakla mi
pekistirilebilecedini distiniyorsunuz?

*Disarida bir biroda ¢alisan yeni mezun bir 6gren-
cinin ylksek lisans egitiminin de birlikte saglkli bir
sekilde yuraduginid disindyormusunuz?

[3] Bilgi Aktarimi ve Entegrasyon:

*Hangi alanin sizi ne dl¢ide besledigini distnuyor-
sunuz? Egitimci yonliniz mu pratige yon veriyor,
Pratik yoniniz mu egitimci Kisiliginizi besliyor?
*Pratikte yer almadiginiz dénemlerde, egitim yo-
ninde bir kopukluk yasiyormusunuz? Veya pratikte
hi¢c yer almayip tamamen egitim ve akademisyenli-
ge odaklandidiniz bir hayatta, nelerin eksik olabile-
cegini disUniyorsunuz?

*Pratik hayatta da yer alan akademisyenlerin genis
bir elestirel yelpazeden mimarlik ortamina baktiklari
durum, bir arakesit olarak onlari her iki alanin orta-
sinda tutarak dnemli bir bilgi alanini barindirmakta-
dir. Bu dogrultuda siz pratik hayati nasil elestiri-
yorsunuz, akademik hayati nasil elestiriyorsunuz?

*How is the idealized architectural education, how
can architectural practice (internships, competi-
tions, workshops eftc.) be integrated?

[2] Pratice:

*How do you manage your carreer in architectural
pratice? What fields of work (Competitions, proj-
ects, counseling etc.) best describe your practice?

*Is there an architectural practice office in your uni-
versity (Revolving Funds etc.), if there is, how do
you relate the office with your students and your
philosophy of education?

*How do you think that architectural practice will im-
prove for a novice designer: internships taken during
education, or working in an office after graduation?

*Do you think it is healthy for a novice designer to
work in an office outside the university and con-
tinue his/her graduate studies at the same time?

[3] Knowledge Transfer and Integration:

*Which field nourishes you best? Does your role as
educator direct your role as ‘practicing architect’, or
vice versa?

*Do you feel disconnected in your educational pro-
cess, when you are not practically involved in prac-
tice? Or put another way, If you were not actively
working in architectural practice, and were instead
fully focused on academics, what do you think
would be missing?

*Academicians who are involved in architectural
practice can look at the architectural perspective
from a broader view. This ‘inbetween’ situation
holds them at the centre of the fields containing
important information. In this manner, how do you
criticize architectural practice, and how do you crit-
icize academic life?
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Mimarlik egitimi, egitimci ve 6grenci arasinda sure-
gelen teorik ve pratik 6gretilerin timudar. Bu 6gre-
tiler kuramsal ve uygulamal derslerle birlikte, 6zel-
likle stlidyolarda gelisen bir paylasim ortaminda
gelisir. Stiidyolar, birgok etkilesimi iginde barindiran;
egitimci-6grenci, egitimci-egitimci ve 6grenci-0g-
renci etkilesimleri ile beslenen acik fikir ortamlaridir.
Mimarlik egitimi sadece teorik degil yogun ola-
rak uygulamali projelerden olustugu i¢in mimarlik
pratigi ile de yakin temas halinde olmalidir. Pratik
alandan kopmus bir egitim anlayisi veya egitimci,
gercekgi olmayan, sanal bir fikir bulutu iginde kay-
bolabilir. Bu noktada oOncelikle egitimcinin pratik
alandaki varhgi, sonrasinda ise 6grenciye bu iki
alan arasinda var olmayl benimsetmesi esastir.

Bu noktada egitimcinin mimarlik pratiginde de
yer alarak, egitim alanina katki koymasi buyuk
onem tasimaktadir. Yurtdisinda da oOrneklerini
goérdigumuiz Universite i¢i mimarlik pratigi dene-
yim alanlarinin Ulkemizde de uygulama alanlari
vardir. Mimarhk egitimi igerisinde yer alan 6gre-
tim elemanlari, Universite i¢i entegre veya disari-
da yer alan burolariyla hem mimarlik yarismalari
hem de mimarlik pratiginde yer almaktadirlar.

Bu egitim/Uretim modeline en iyi érnek teskil ede-
cek yapilanma Tip Fakultelerinde gdrulmektedir.
Ogrenci alti yillik egitiminin son Gg yilini gesit-
li branglarda stajerlik yaparak, gercek pratik ile
6grenmektedir. Bu anlamda Mimarlik egitimi ve
pratigi de ayrilamaz birer bUtundur. Pratik ala-
ni Universite icerisinde uygulamak, bu calisma-
larin yapilacagi mekéanlar kurgulamak, o6gren-
cilerin ve Ogreticilerin buralarda godrev almasini
saglamak, her iki gruba da fayda saglamaktadir.

Bu calisma; egitimcinin pratik alandaki varhiginin,
egitim alanina katkisina vurgu yaparak, egitimci-
lere yol gostermek, Universitelerin bu alanlarinda-

Architectural education as a whole encompasses
both theoretical and practical studies conducted
between educators and students. The teaching of
theoretical and practical courses, develops espe-
cially in collaborative studio environments. Studios
are open-minded environments housing various
interactions and filled with educator-student, edu-
cator-educator and student-student interactions.

Architectural education must be closely related
to architectural practice since it not only consist
of theoretical courses but is rather equipped with
architectural projects held in studios. An educa-
tion or educator that is distanced from architec-
tural practice, may be lost in abstraction. In this
respect, firstly, the educator’s presence in architec-
tural practice, and secondly teaching students to
able to conduct a career in both fields, is essential.

At this point, it is important for educators’ to have
both a presence in architectural practice and con-
tribute to the educational field. There are some
practice offices in Turkish universities and likewise
in foreign schools. Academicians who are involved
in architectural education can also be integrated
with offices inside or outside the university, to also
work in architectural competitons and practice.

This education/production model can best be seen
in Medical Schools. A student finishes his/her last 3
years of studies as an intern in different branches,
interacting with real life. Similarly architectural edu-
cation and practice is also one body that cannot be
torn apart. Establishing practice offices inside uni-
versities, designing spaces that are suitable for this
kind of work, and enabling work/experience for stu-
dents-educators there, will be a win-win situation.

This study, while focusing on educators’ presence
in practice and contributions to the educational
field, aims to shed light for academicians and raise



ki destegini arttirmak, yeni interdisipliner calisma
alanlarini 6zendirmek amaciyla yapiimaktadir. Bu
interdisipliner alanda yapilacak ¢alismalarin artma-
si, hem egitimcinin egitime bakis agisini hem de
ddrencinin pratik alandaki varligini pekistirecektir.

Bu calisma suresince, diizenlenecek sempozyum
aracihgi ile egitimci-6grenci-Universite Ug¢genine
hitap edilerek, egitim-pratik entegrasyonu sagla-
nacak; ayni zamanda her U¢ kesiminde farkinda-
g arttirilacaktir. Bologna sureci kapsaminda ele
alinmasi planlanan 3+2 mimarlik egitimi modelinin,
pratik ile entegre olmasi gereken donemlerinde,
Universite bakis acisindan kopmadan ele alina-
bilecek bir yontem onerilmesi hedeflenmektedir.

Bu galismanin mimarlik egitimine éncelikle su alan-
larda katki koymasi hedeflenmektedir:

*Mimarlik egitiminde egitim ve pratigin entegras-
yonunu, egitimci géziinden incelemek, farkli kusak
egitimcilerin farkli bakis agilarini ortaya koymak,

*Mimarlik egitiminde, mimarlik pratiginin 6nemini
ortaya koymak,

*Mimarlik egitimi igerisinde yer alan akademis-
yenlerin, mimarlik pratiginde yer almalarini tesvik
etmek,

*Egitimin verildigi Gniversitelerde bilinci arttirarak,
akademisyenlerin mimarlik pratigini yapabilmeleri
icin hem maddi hem manevi olarak tesvik edilme-
lerini saglamak,

«Ogrencilerin, égrencilik hayatlarindan itibaren
mimarlik pratigi igcinde yer almalari konusunda
bilinglendirmektir.

Bu yayin kapraminda yer alan makalelerde ilk ola-
rak ‘Dur bir mola ver: Dunyayi degistirmeye ihtiya-
cinvar’ adli yazisinda Dog. Dr. Adnan Aksu, surekli
yapma eylemine karsi durarak bir mola istemekte-
dir. “Mimarlik” olgusunun giinimuzdeki genel algisi-

awareness in universities, encouraging the estab-
lishment of new interdisciplinary study areas. Arise
in the number of these interdisciplinary studies will
reinforce students’ presence in the practical field as
well as the educational perspective of educators’.

During this study, a symposium is being organized
addressing the educator-student-university triangle,
integrating education and practice fields and aiming
to raise awareness in all three sectors at the same
time. Itis aimed to propose a method that is still with-
in the university perspective addressing the 3 + 2
model of architectural education in the Bologna pro-
cess, which should also be integrated with practice.

In conclusion, this study’s primary aim is to contrib-
ute to architectural education in the following areas:

»To examine the integration of education and prac-
tice, and through the eyes of educators, to present
different perspectives of different generations of
educators,

*To promote the importance of architectural prac-
tice in architectural education,

*To encourage academicians in architectural edu-
cation to participate in practice,

«To raise awareness in universities, to provide both
material and spiritual encouragement to academi-
cians, so they can be involved in architectural prac-
tice,

*To raise awareness among students to be involved
in architectural practice throughout their education.

Among the papers in this book, firstly, Assoc. Prof.
Dr. Adnan Aksu in his paper titled “Stop and Give
a Break: You Need to Change The World”, wants
a break against the continuous making process.
While standing against the contemporary “Archi-
tecture® phenomena, he makes a critical eval-
uation of architecture being undisciplined, and
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na kars1 mesafeli durup, elestirel bir degerlendirme
yaparak, mimarligin disiplinsizligini ortaya koymak-
ta, bu baglamda mimarlik egitimini elestirmektedir.

‘Egitim Imgelemin Tetiklenmesidir’ adli yazisin-
da Ogr. Gor. Dr. Deniz Aslan, kendi deneyimleri
uzerinden de mimarlk egitimi ve pratik haya-
ti degerlendirerek, mimarlik egitiminin ‘yapma’
eylemi Uzerine kurulu olmasini elestirmekte-
dir. Aslan’ a gbre egitim ve pratik hayat birbi-
rine karistinrilmamasi gereken iki ayri edimdir.

‘Mimarlik & Doga & Kaltiir iligkileri Cergevesinde
Cok Boyutluluk ve Butinlik’ adli yazisinda Dog.
Dr. Yuksel Demir, mimarlik egitiminde pratik en-
tegrasyonunun énemine deginmis, édrencinin mi-
marhgdin tek dogrulu degil, cok boyutlu ve bitin-
cul yapisini kavramasi gereklilgini savunmustur.

‘Paradoksal bir Egitim Alani olarak Mimarlik’ adl
yazisinda Dog. Dr. Deniz Dokgoz, tasarim ala-
nini bilimsel gercekler, yaraticilik, sezgisellik ve
mesleki deneyim maddeleri altinda incelemekte-
dir. Dokg6z’'e gore 6grenci merkezli egitim aktor,
yasa ve mekanlarin araylzinde olusmaktadir.

Mimarh@ Tekil Bir Soru Uzerinden Tanim-
lamak: “Hocam Ne Zaman Bina Yapaca-
g1z?” adh makalesinde Yrd. Dog. Dr. Ayse-
gil Akcay Kavakoglu, pratik ve akademi
alanini yapma eylemi Uzerinden elestirmektedir.
Kavakoglu, mimarlk alaninda Uretilen déngusel
bilgi aktariminin, ancak akademinin pratik ile en-
tegrasyonu ile mimkin olacagini savunmaktadir.

‘Bir Egitimcinin Uygulama Yapma Sansi ola-
rak Mimari Proje Yarismalari ve Egitimdeki
Yansimalar’ adl yazilarinda Prof. Dr. N. Oguz
Ozer ve Dog. Dr. Yasemen Say Ozer, yaris-
malar Uzerinden egitime bakis acilarini orta-
ya koymakta, mimari tasarim sureglerini ana-
liz ederek analitik bir bakigli tartismaktadirlar.

criticizing architectural education in this respect.

Inst. Dr. Deniz Aslan in his paper titled “Education
is the Induction of Imagery®, evaluates architec-
tural education and practice over his experiences,
criticizes the education built solely on the action of
“making”. According to Aslan, education and prac-
tice is two different acts, which should be separat-
ed from each other.

Assoc. Prof. Dr. Yiiksel Demir in his paper titled
“Multidimensionality and Unity As Part of Archi-
tectural & Nature & Culture Relations®, mentioned
the integration of practice to architectural edu-
cation, argues that students should understand
the multidimensional and unified structure of
architecture instead of one scholastic thought.

In his paper titled “Architecture as a Paradoxial
Education Field®, Assoc. Prof. Dr. Deniz Dokgé6z
investigates design field on scientific realities, cre-
ativity, intiutiveness and professional experience.
According to Dokgbz, student based education
occurs at the interface of actor, law and spaces.

Asst. Prof. Dr. Aysegul Akgay Kavakoglu, in her
paper titled, “Defining Architecture in a Single Ques-
tion: Professor, When Will We Start Making Build-
ings?”, questions the act of making over practice
and academia. Kavakoglu, argues that the archi-
tectural knowledge loops is transferred to posterity
by only the integration of academia and practice.

Prof. Dr. N. Oguz Ozer and Assoc. Dr. Yasemen
Say Ozer in their paper titled “Educator’s Opportu-
nity for Architectural Practice: Architectural Design
Competitions and Their Reflections in Education’,
argues their point of views on education over archi-
tectural competitions, while analyzing their archi-
tectural design process in an analytical perspective.



‘Akademi ve Pratik Arasinda: Fikir, Form ve Anlam
Uzerine Disiinmek’ adli yazisinda Dog. Dr. Lale
Ozgenel teorik dersler ile stiidyo dersleri arasinda-
ki kopukluga dikkat cekmektedir. Ozellikle mimar-
lik tarihi alaninin stidyo ortaminda yansitilmasini;
fikir, form ve anlam Uzerine disinmeyi kurgulan-
masini savunmaktadir. Ozgenel, dijital mimarlik
caginda mimarin iletisim ve bilgilenme kaynaklari
Uzerine de farkli yontemler ortaya koymakta, gu-
nimuz cagdas mimarligini takip eden ve yon ve-
ren yeni dijital yayinlardan érnekleme yapmaktadir.

‘Bir Arastirma Yontemi olarak Praksis’ adli yazisin-
da Prof. Dr. Aysen Savasg, Poiesis (Uretimin sonu-
cu) ve Praksis (uretimin sureci) kavramlari arasin-
daki farka dikkat cekmistir. Pratik ve kuramsal alan
arasindaki deneyimlerini, donisim/yeniden yapi-
lanma projesini yaptigi Erimtan Arkeoloji Mlzesi
uzerinden acgiklayan Savas, ge¢gmise ait anlamlarin
uretilmesinin ancak anlamlandirilan izlerin ortaya
ctkarilmasi ile mimkun olabilecegini belirtmektedir.

‘Mimarlikta Pratik ve Egitim Baglaminda Akade-
mia’ adli makalesinde Prof. Dr. Sinan Mert Sener,
iTU Mimarlik Fakiiltesi dekani olarak yonetici ba-
kis acisiyla kendi deneyimlerini; doner sermaye
isletmesi ile gelistirdigi pratik hayatini ve egitmen
kimligi arasindaki iliskiyi ortaya koymaktadir. Mi-
marlik egitiminde akademisyenlerin pratik hayattan
hic kopmamasini gerekliligini vurgulayan Sener;
yarismalar, stajlar ve stiidyo ortaminin égrenci ile
olan bu birlikteligi guclendirecegini savunmaktadir.

‘Disaridan Goérunumler’ adl yazisinda Yrd. Dog. Dr.
Murat S6nmez, mimarin yapici kimligini irdelemek-
tedir. Sdnmez, mimarhdin dusunsel bir stireg oldugu
mimarlik ortamini olusturan birgok seyi reddetme-
yi, sistemin gecerliligini kaybettigini kabul etmeyi,
sonugta da yeniden duslinmeyi saglayacak yeni
bilginin Uretilmesini tesvik etmeyi savunmaktadir.

Assoc. Prof. Dr. Lale Ozgenel in her paper titled
“‘Between the Academy and Practice: Thinking
on Ildea, Form and Meaning”, draws attention
to the discrepancy between theoretical and
studio courses. Especially, she supports that
studio courses should be constructed on the
reflection of architectural history; thinking on
idea, form and meaning. Ozgenel introduces
various methods on architectural communica-
tion techniques and information in the digital
architecture era and exemplifies some digital
publications guiding contemporary architecture.

Prof. Dr. Aysen Savas in her paper titled “Praxis
as a Research Method*, points out the difference
between Poiesis (product) and Praxis (process)
concepts. Expressing her experiences on prac-
tice and theory on her transformation/ recon-
struction project Erimtan Archaeological Muse-
um, Savag mentions that reproducing meanings
which belong to past, is only possible with recon-
tructing meaningful traces.

In his paper “Academia in the context of Architec-
tural Practice and Education®Prof. Dr. Sinan Mert
Sener, points out his experiences of administra-
tive point of view as being dean of architecture
school, his practice office running with revolving
funds and his educational identity. Sener argues
that an academician should never leave the prac-
tice; competitions, internships and studio environ-
ment strenghtens the synergy with the student.

Asst. Prof. Dr. Murat S6nmez in his paper
titled “Views from Outside”, sucrutinizes
architect’s contructive identity. Sénmez ar-
gues that we should refuse all aspects of the
thoughtful process architecture, recognize
the expiration of the system, and produce
new knowledge to encourage new thoughts.
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‘Mimarlikta Akademik ve Pratik Deneyim-
lerin  Birlikteligi yazisinda’ Dr. Diirin Siier,
mimarlik  egitimde  kuram ve  uygulama
birlikteligini desteklemekte, mimarlik egitimi igeri-
sinde studyolar, stajlar ve yarismalarla birlikte pra-
tigin her alanda entegre edilmesini savunmaktadir.

“Mimarlik Egitimi ile Mimarlik Meslegi Uygulamasi
Arasindaki iligki: Egitimsel Bakis Agisindan Bir Du-
rum Haritas!” baglikli yazisinda Yrd. Dog. Dr. Derya
Yorgancioglu; mimarlik egitimi tartismalarinda ko-
nunun ne sekilde ele alindi§1 ve hangi pozisyonlarin
one ciktigina dair bir degerlendirme sunmakta, mi-
marlik egitimi ve mimarlik pratigi arasindaki iligkiyi
“yasam boyu 6grenim” perspektifinde ele almanin
tartismaya saglayacagi katkinin altini gizmektedir.

Son olarak bu sempozyum dizisinin ve kitap ya-
yiminin gerceklesmesinde emegi gegen basta is-
tanbul Kemerburgaz Universitesi Rektorii Prof. Dr.
Cagri Erhan’a, eski rektérimuz Prof. Dr. Yildirim
Uctug’a, Miihendislik ve Mimarlik Fakdiltesi Dekani
Prof. Dr. H. Yilmaz Kaptan’a, Organizasyon Komi-
tesinde yer alan Mimarlik ve ic Mimarlik Bélimi
Ogretim Uyeleri Prof. Dr. Gll Asatekin, Yrd. Dog.
Dr. Derya Yorgancioglu, Yrd. Dog. Orkunt Turgay,
Yrd. Dog. Dr. Tayibe Seyman Giuray, Yrd. Dog.
Dr. Aysegul Akcay Kavakoglu, Ars. Gor. Blsra
Baskurt, Ars. Gor. Meltem Cetinel, Ars. Gor. Deniz
Cetin, Ars. Gor. Gllce Kirdar ve 6grencilerimize,
destekleri ve katkilari igin ¢ok tesekkur ederim. Bu
projenin gerceklestirilebilmesi icin maddi ve ma-
nevi olanaklari bizlere sunan istanbul Kemerbur-
gaz Universitesine de sikranlarimi sunuyorum.

Cogunlugu tirkce olarak yazilan makalelerin ing-
lizce cevirileri ilke Yalcin, Sibel Atmaca ve be-
nim tarafimdan yapilmistir. Kendilerine o6zverili
katkilari icin ¢ok tesekkirr ediyorum. Cevirilerde
bire bir gevirmek yerine, mimkin oldugunca an-
lam butinligini korumaya 6zen gosterdik. Ola-
bilecek hatalar icin okurlarimizdan 6zir diliyoruz.

In her paper Dr. Diirin Siier, supports the unity
of theory and practice in architectural education,
argues that practice should be integrated in vari-
ous fields such as in the studios, internships and
competitions within the architectural education.

Asst. Prof. Dr. Derya Yorgancioglu in her pa-
per titled “The Relationship Between Architectur-
al Education and Professional Practice: Mapping
the Terrain From an Educational Perspective”,
presents an evaluation on how the theme is ad-
dressed and which positions are highlighted in ar-
chitectural education debates and she underlines
the contribution of approaching the relationship
between architectural education and architectur-
al practice through “lifelong learning“ perspective.

Last of all, | would like to offer my thanks to the
following people, for their marvellous contribu-
tions and support in organizing the symposium
and publishing this book: firstly Prof. Dr. Cagri Er-
han, Rector of Ist. Kemerburgaz University (IKBU),
Prof. Dr. Yildinm Ugtug, Former Rector of IKBU,
Prof. Dr. H. Yilmaz Kaptan, Dean of the School of
Engineering and Architecture, and organization
committee members: Prof. Dr. Giil Asatekin, Asst.
Prof. Dr. Derya Yorgancioglu, Asst. Prof. Orkunt
Turgay, Asst. Prof. Dr. Tayibe Seyman Gliray, Asst.
Prof. Dr. Ayseglil Akcay Kavakogdlu, Res. Ast. Biis-
ra Baskurt, Res. Ast. Meltem Cetinel, Res. Asst.
Deniz Cetin, Res. Asst. Glilce Kirdar and our stu-
dents. | would also like to express my sincere grat-
itude presenting the oppourtunities for funding the
organization to [stanbul Kemerburgaz University.

The papers were mostly written in Turkish, and
translations to English were made by llke Yalgin,
Sibel Atmaca and me. | would like to offer my
sincere gratitude for their contributions. We pre-
ferred to make the translations by keeping the
integrity of the paper, not word to word. | apol-
ogize to our readers by any inconvenience.



“Dur bir Mola Ver”: Diinyay: Degistirmeye ihtiyacin Var
“Stop and Take a Break”: You Need to Change the World

Adnan Aksu, Dog. Dr.

Mimarlik Bolimi, Mimarlik Fakiiltesi, Gazi Universitesi

Assoc. Prof. Dr., Department of Architecture, School of Architecture, Gazi University

Sozlerime, tam 30 yildir iginde oldugum mimarlik
egitimine, 6zellikle de bugin sirmekte olan patigi-
ne karsl oldugumu belirterek baglamak istiyorum.
Aslinda ayni slrecgte tasarimlar yapmis ve uygula-
manin i¢cinde bulunmus bir mimar olarak, “mimar-
llk” olgusunun ginumuizdeki genel algisina kargi
da mesafeli durdugumu belirtmeliyim.

Ayrica, 6zellikle bu metnin, bizim segimimiz olma-
yan, bize dayatilan ve karsisinda kendimizi ¢aresiz
hissettigimiz sosyal ve fiziki ¢evremizdeki guncel
gorinumleri isyan derecesinde reddettiginin bilin-
mesini isterim. Metnin kigkirtici bir Uslup kullanma-
ya da bastan niyetlendigini sGylemeliyim.

Mimarlik ve mimarlik egitimi baglamindaki disun-
celerime geri donecegimi belirterek, ilk énce dun-
yada olan bitene genel bir bakis atmak istiyorum.

insan dogasi/miidahale

Hepimiz diinyadaki ekolojik bozulmaya odaklanmis
durumdayiz. Bu yonlendirilmis ve zorunlu birakil-
digimiz odaklanma, toplumsal anlamdaki bozul-
malarla insan dogasindaki bozulmalara karsi ge-
listirmemiz gereken tavirlarimizi edilgen ve ortik
birakiyor. Kapitalizmin, kuresel sermaye elinde
sOémurdnun bir araci olmaya baslamasindan bugu-
ne, tim insanhgin duygu, dislince ve davranisla-
rina hakim olan ginimuz neo-liberal dizeninde,
diinya acimasiz bir sdmuri ve adaletsizlige sahne
oluyor. insanlik bu kadar adaletsiz ve acimasiz bir
mudahaleyle daha 6nce kargi karsiya gelmemisti.

adaksu@gazi.edu.tr

Trans. from Tur. to Eng: Sibel Atmaca, Derya Giileg Ozer

I'd like to mention that | am against the current arc-
hitecture training and especially its practice system
which | have been working on for 30 years. Having
carried out many designs and implementations, |
do not actually approve of today’s common con-
cept of architecture.

Besides, this text of mine especially argues against
the current reflections of our social and physical en-
vironment in which we feel hopeless about what we
are exposed to and that are not our choices. | must
confess that this text is intended to be provocative.

Stating that | will continue talking about architec-
ture and architectural training, | would like to evalu-
ate what is currently happening in the world.

Human nature / intervention

We are all focused on the ecological corruption
of the world. This directed and essential focus
turns our behaviors, which also have to be tak-
en against humanity’s corruption in the societal
frame, into inactive and covert behaviors. In a
neo-liberal world order ruling all the human emo-
tions, thought and behaviors; the world has faced
much injustice and exploitation since the beginning
of capitalism, which is a means of exploitation in
the hands of the global fund. Humanity has nev-
er faced such an unfair and ruthless intervention
before. Because of socioeconomic and political in-
terventions, it is estimated that 250 million people
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Sosyo-ekonomik ve siyasi midahaleler nedeniy-
le, dinyada 250.000.000 kisinin yer degistirdigin-
den ve gé¢cmen olarak yasadigindan bahsediliyor.

Hi¢ boylesi oimamisti!

Topluluklarin ve onlari olusturan bireylerin kaderi
kendi insiyatiflerinden hi¢ bu kadar gcikmamisti. Bize
sunulan sistemin disinda diisinmek ve davranmak
olanaksizmig gibi algilaniyor. Her yer savas ala-
ni; her midahale sdmduru ve iktidar oyununun bir
parcasi. Insan sadece cevresi ve diger insanlarla
degdil kendisiyle de didismek zorunda birakihyor.
Fiziki cevremizle oldugu kadar insan dogasiyla da
yabancilasmis durumdayiz. iggidisel davranis-
larimiz bile 6gretilmis kodlara gore tepki veriyor.

Yapay problemlerle donatiimis
bunlari ¢ézmek icin tim enerjimizi tuketiyoruz.
Olumlu bir erege yonelmeyen enerjimiz de iligki-
lerimizi diizenleyen duygularimizi kéreltiyor. In-
sani kugumseyen bir toplumsal algi icine girdik.
Aslinda, ortak akildan g¢ok birbirimizi anlamami-
z1 saglayan ortak duygulara gereksinimimiz var.

durumdayiz;

Hicbir seyin ayni kalamayacagi gergeginden yola
cikarak insan dogasinin da kultirel mudahalelerle
donastigund biliyoruz. Genetik evrimimizi buydk
oranda kurdugumuz toplumsal yapi ve degerler
sistemimize bor¢luyuz. Bulundugumuz uzamza-
manda, insan dogasini olusturan “genetik mirasi-
miz’dan gelen kodlar ile “kultdrel birikimlerimiz”-
den Urettigimiz kodlar sorunlu bir stre¢ yasiyorlar.
Kulturel birikim, genetik kodlara karsi asiri baskin
rol oynamaya basladi; onu kontroli altina aldi. Kil-
turel birikimlerin genetik donanimimizi degistirme
potansiyeli, sosyolojik ve teknolojik patlamalarla
insan evriminin butincul dogasini bozdu. Kendisi-
ne yabancilasan insan saglikh kararlar Gretemiyor.
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are moving and living as immigrants in the world.
This has never happened before!

The fate of our society and its individuals has nev-
er been out of the people’s choice. Thinking and
acting outside of the system we have been ex-
posed to, is perceived as impossible. Everywhere
is like a battlefield; every intervention is exploita-
tion and a part of the power games. A person is
urged to contradict with themself as well as fight-
ing with those in their social circle and with other
people. We have been alienated from the physi-
cal environment and human nature. Even our in-
stincts respond according to the taught codes.

We are surrounded by artificial problems, wast-
ing our energy to solve them. Energy that can-
not be positively handled also distracts our
emotions which regulate our social relations.
We are united in a common mood that underes-
timates humanity. Actually we need communal
emotions more than we need communal minds.

Based upon the fact that nothing remains un-
changed, it is known that human nature has
changed through cultural interventions. Our ge-
netic evolution exists mostly thanks to our social
structure and value system. In this space-time
continuum, this has been a troubled process for
the codes belonging to our genetic inheritance
and those coming from our cultural heritage. The
latter played an excessively dominant role over
our genetic codes, and has taken them under its
control. Cultural heritage’s potential to alter of our
genetic unity has corrupted the holistic nature of
human evolution with sociological and technolog-
ical outbursts. As a consequence, the self-alien-
ated person cannot make sound judgments.



Hepimizin durup diisiinmesi gerek

Mimariyi tartisirken kullandigimiz tim argiiman-
larin anlamini vyitirdigi, ironiklestigi bir durumla
yuz ylzeyiz. Mimari buglin kurmaktan ziyade ay-
ristirtyor. Aslinda, tim bu ayristirmalar mimarinin
problem alaninin tam da merkezindedir. Dinyanin
insanla birlikte bozulan dogal yapisini ve gevremiz-
de olan biteni merkeze almadan, en énemli kulttr
uretici figr olan mimarlik hakkinda konusmanin
anlamsiz oldugunu digtndyorum.

Tom Robbins’in “dur bir mola ver” isimli, 1971 yilin-
da yazdigi oyuncul bir romani var [1]. Aradan ge-
cen 40 yil kitapta deginilen toplumsal yarayi daha
da derinlestirmis gozukuyor. Robbins bozulmus
dinya dizenine karsi segmemiz gereken tavrimizi
ve bagka secgeneklerimiz olabilecegini isaret eden
fantastik bir kurguda yapilandirmis romanini.

insanin aci gekmesini, 6zgur ve mutlu olamamasi-
ni dojadan kopmasina, kazanma hirsi, kaybetme
kaygisi ve 6lum korkusu gibi “doga dis1” gerginlik-
ler edinmesine baglayan ve batin bunlar igin ginu-
muz dunya dizenini suglayan roman kahramanlari,
¢ingene ruhlu Amanda ile davulcu ve heykeltiras
Ziller, bagka bir hayat yasamaya karar verirler. Yol
kenarinda bin bir ¢esit insanin ugrayip mola ver-
digi bir dinlenme tesisi acarlar. Burada insanlara
durup bir mola vererek hayati sorgulayabilme ve
alternatif bir yasam deneyimleme olanagi sunarlar.
Standartlagsmakta olan hayata ve otoriteye karsi
farkh bir segenek arayisina girerler. Bize disipline
edilmemis, istikrarsiz bir yagam 6nerirler.
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We all need to stop and think

We are facing a situation in which all the arguments
we gave for discussing architecture have become
almost meaningless and ironic. Architecture, apart
from constructing, has become a separating medi-
um. In reality, all these separations are in the cen-
ter of the field of architectural problems. | believe
that it is senseless to talk about architecture, which
is one of the most important culture-producing fea-
ture without taking info account the corrupted hu-
man nature and what is happening around us as a
major factor.

“Another Roadside Attraction” is a novel written by
Tom Robbins in 1971 [1]. In the 40 years since,
the social problems mentioned in the book seem
to have deepened. Robbins tackled this subject in
a way that indicates the attitude we should have
against this corrupted world order and states that
we can still have other options.

The protagonists of the book are the gypsy-spirited
Amanda and her husband Ziller, who is a drummer
and sculptor. They are against the current world or-
der, which is the very cause of “unnatural strains
derived by human suffering and of not being free
or happy. They believe that people are sad, mis-
erable and not free as a result of their divergence
from nature, their greed to win, losing anxiety and
fear of death. Amanda and Ziller decide to lead a
different life from the rest. They find a stopover at
which different types of people stop by and have a
break by the highway. They provide people with the
opportunity to take a break and question their lives
and with the chance to have an alternative life ex-
perience. They start to search for a different option
to standardized life and authority. They provide us
with an unregulated and unsteady life.

”
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Aslinda vyaptiklari tam da mimari bir edimdir.

Ben de bu gun buradan, aslinda tim insanhga,
ama bu metin baglaminda mimarlara diyorum Kki;

“Dur Bir Mola Ver”

Cunku; Dunyayi anlamak ve anlamlandirmak igin
buna ihtiyacin var.

“Dur Bir Mola Ver”

Cunku; Dunyay! degistirmek ve dénustirmek igin
buna ihtiyacin var.

Tek segenek buglin bize dayatilan ve garesizce
icinde yer almaya calistigimiz bu adaletsiz sistem
olamaz.

Baska secgeneklerimiz olmal!

Mimar figiiri

Metnin baginda belirttigim mimarlik ve mimarlik egi-
timi Uzerine ¢ikarimlarima geri donerken, degerlen-
dirmelerimidiinya dizeninin dénlisimi baglaminda
algilamak gerektigini tekrar vurgulamak istiyorum.

David Harvey “Umut Mekanlari” adli yapitinda, insa
eden profesyonel mimarin disinda tuttugu “mimar
figlrd”nlin gelecegdin toplumsal yasam bigimlerine
alan acabilecegini belirtir. Harvey’e goére; “mimar
uzamlari sekillendirirken, onlara toplumsal islerlik
kazandirmanin yani sira, insani ve estetik/sem-
bolik anlamlar da yukler. Uzun dénemli toplumsal
hafizay! sekillendiren ve muhafaza eden mimar,
bireylerin ve toplumlarin 6zlem ve arzularina so-
mut bicim vermeye c¢abalar. Aslinda mimariyle
ugrasmak toplumsala naksolmus, uzamzamansal
bir pratiktir.” [2] Harvey dinyayi degistirmek igin
kullanilabilecek bir takim gli¢ ve becerilere sahip
oldugunu disindigu “asi mimar”in bu sisteme al-
ternatif Uretebilecegine inaniyor. Bunun igin 6nce-
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What they do is precisely an architectural act.

but
say,

And here today, to all
in this context to the architects, |

humanity,

“Stop and take a break”

Because you need that so as to understand the
world and give it meaning.

“Stop and take a break”

Because you need that so as to change and trans-
form the world.

This imposed unfair system in which we are hope-
lessly trying to live cannot be our only option.

We must have other options!

Figure of an architect

I would like to re-emphasize that my assess-
ments on architecture and architecture ftrain-
ing programs should be perceived in the sense
of the transformation of the current world order.

In the book of Spaces of Hope David Harvey ex-
presses that, apart from the professional construct-
ing architects, the architect figure is the one who
can create a space for the future lifestyles of societ-
ies. Harvey states that; as the architect shapes the
spaces, besides bringing them into force, he as-
signs humanistic and esthetic/symbolic meanings
to those spaces, as well. The architect, who shapes
and reserves the social memory, tries to create
a substantial form to the passions and desires of
both individuals and societies. In fact, the interest
of architecture is a space-timed practice which is
designed socially [2] . David Harvey believes that
“the rebel architect” would produce an alternative to



likle “seylerin var olan halini” yikacak olan “gercek
hareket” olarak gordugu “zihinsel cesareti” yeniden
kazanmak gerektigini dile getiriyor. Sémurinin
oyuncagi haline gelen egitimden insaya ve ora-
dan pazarlamaya uzanan bu sistemi yikmak ve
yeniden kurmak igin “asi mimar” figiru énemlidir.
insanin genetik donanimlarina barisik bir kiiltiirel
donisimi saglayacak Uretimler igin, “zihinsel ce-
saret” ile siddet icermeyen bir “isyan mimarhg!”
kurmak, mimarligin tim kurumlarina karsi isyan-
kar bir sorgulama ve isgal eylemi baslatmak mi-
marin davraniglarini ve tasarimlarini bigimlendirir.

Kurallarinin tamamen dogamizi bozdugu bu din-
ya duzeninde kural disi disinme ve davranma
cesareti gosterme yetisini mimarlik bize sunuyor.
Bunun icin ihtiyacimiz olan sadece “zihinsel ce-
saret”. Siddet icermeyen bu cesaret, beslenme
kaynaklarini mimarinin ddnyayr degistirme ve
donustirme potansiyelinden alir. ClUnklU mimar-
lik bugliine kadar tanimladigimiz kavramsal yapi-
sindan ¢ok uzakta bir (iretim alanina sahiptir. iste
asi mimar bu itki ile kendini var eder. Bu anlamda
Harvey’'nin Platon’dan destek alarak ortaya atti-
g1 mimar figlri’'nt anlamak yol gosterici olacaktir.

Mimariyi dogru konumuna oturtmak

ise mimariyi dogru konumuna oturtmakla baslaya-
biliriz. Ginimuzde, hakkinda konugsmaya basladi-
gimizda dune goére ayni kavrama ait olmayan bir
mimarliktan bahsediyoruz. Ugur Tanyeli, bugln
“‘mimarlik” denince akla gelenlerin epeyce yeni
oldugunu ve birgok yerotesilik pratigi sayesinde
mimkan olan “mimarhdin icadi” denebilecek bir
imalattan s6z edilebilecegini belirtiyor [3]. Burada
s6zcugln tarih igindeki evrilmesine fazla girmeden
mimarhdin yeniden icadinin ve dretim pratiginin
olusumuna yer gdstermeyi amaclhyorum. Dogru
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the current system. This rebel architect is believed
to have the skill and powers that could be used to
change the world. For this, what is primarily nec-
essary is to regain the “mental courage” as a “real
movement” that would destroy “the existing condi-
tion of things.” This figure of the “rebel architect” is
substantial so as to destroy and re-establish the sys-
tem that has been putty in the hands of the exploita-
tion from education to construction and marketing.

To provide a culture transformation that is at peace
with humans’ genetic unity, the establishment of a
nonviolent “rebellion architecture”with “mental cour-
age” and the starting of a rebellious act of occupa-
tion, questioning all the institutions of architecture,
form the behaviors and designs of the architect.’?

In this world system in which the rules corrupt our
nature entirely, architecture serves as an opportuni-
ty to think and act outside of the boundaries that are
imposed on us. All we need is “the mental courage”
for this to happen. This nonviolent bravery is fed by
courtesy of the potential of architecture to change
and transform the world, because architecture has
a production space that is quite different from the
concepts we have already defined. That is the point
that the rebel architect occurs. In this sense, the
figure of “the architect” expressed by Harvey with
the support of Pluto will be a good guide for us.

Placing architecture in its right position

We can start by “placing architecture in the right
place.” Nowadays, when we start talking about it,
we talk about an architecture that does not belong
to its past context. Ugur Tanyeli expresses that
what comes to mind when “architecture” is said is
quite new and it is possible to speak of “the inven-
tion of architecture” being likely to happen thanks
to the several practices beyond the place [3]. With-
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konum i¢in kuramsal olan “egitimsel gelenekler” ile
uygulama alaninda hakim konumdaki “6grenilmis
pratikler’”den badimsiz arayislara ve deneyimlere
bas vurmamiz gerekiyor. Bundan bdyle, mimarinin
inga etme pratiginden elde edilmis bilgi ve uygula-
ma sinirlarinin disinda “vicut bulma”sinin gerekli-
ligini yadsiyamayiz. Suregiden egitim ve uygulama
pratikleri g6z dniine alindiginda, mimariyi toplumsal
icerikli bir kurguda yeniden konumlandirmak radikal
degisimleri de zorunlu kilar. Mimarinin salt bilgiye
dayali bir “olug” degil, bilginin disinda var olan kay-
naklardan da beslenen ve “insa etme iradesi’ni var
eden bir “yapis”1 ifade ettigini kabullenmek gereke-
cek. “Olus” degil “Yapis” mimarinin esas konumunu
belirler. “Hayat durumlarla, degil eylemlerle dile ge-
lir; bir varlik s6zun degil, eylemin etki alanina girer”
[4]. Aslinda “yap!I ideas!” yerine “yapma olgusu’nu
yerlestirebilmek hi¢ de kolay degil. Oysa, yeni bir
seyin kurulabilecegdi ideal bir zemin olarak mimari
iradeye basvurmak Platon’a kadar dayanir. Platon
felsefenin insa etme iradesi’'nin bir bagka adi oldu-
gunu kanitlamak i¢in mimariyi bir metafor olarak
kullanir ve “insaat olarak mimari’yi kicumser [5].

Zaman zaman celiskili ve ikircikli anlamlar da yuk-
lenerek evrilegelmis olan “eylemi yapma olgusu”-
nu kapsayici konumuna yerlestirebilmek icin Ugur
Tanyeli’nin de isaret ettigi gibi, mimarligin igerigi-
ni genisletmeye ve herseyi kapsayici bir pratige
oturtmaya gereksinimimiz var. Tanyeli, “bu ge-
nigleyen pratik icinde, mimari nitelikte olmasina
alisiimamis mecralarda da mimarliklar Uretilebilir
hale gelebilecegini ve surecin olagan ciktisinin
insa edilmemis, edilmesi 6ngoéridlmemis, insasi
pratikte mimkin de olmayan, varligi sadece ma-
kette, cizimde, kolajda s6zkonusu olan mimarlik-
larin icat edilmesi” [6] oldugunu ileri striyor. Bu
durum, mimar figlriint, sadece ingsa edileni Ure-
ten bir meslegin sinirlari disina tasan bir konuma
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out going into its etymological features, here | aim
at representing the reinvention of architecture and
the creation of its production practice. In order to
find right place, we need to look at an independent
search and experiences of “learnt practices,” which
are dominant in the application stage, and “edu-
cational traditions” in the theoretical stage. From
now on, we cannot ignore the ‘re-emergence” of
architecture beyond the lines of knowledge and
implementation derived by the construction prac-
tice of architecture. Taking the ongoing training and
practices into consideration, placing architecture in
a social frame also makes radical changes compul-
sory. It is necessary to accept that architecture is
not just an “emergence” solely based upon knowl-
edge, but also means an “act of production,” which
is fed by resources, except knowledge, and gen-
erates “the will to construct.” Not the ‘emergence’
but the ‘act of production’ defines the exact posi-
tion of architecture. ‘Life performs with actions not
with positions; a matter goes under the influence
of the action not the words.’ [4] Actually, it is now
easy to put “the construction phenomenon” into the
place of “construction idea.” Whereas, referring to
architectural will as an ideal place to establish a
new thing dates back to Pluto. He uses “architec-
ture” as a metaphor in order to prove that philoso-
phy is actually the desire to establish a new thing
and he depreciates “architecture as building” [5].

From time to time, as Ugur Tanyeli states, we need
to extend the architectural contents and put it into
practice which includes everything for involving
‘the act of doing phenomenon.” Tanyeli claims
that “.. in this extending practice, it will be pos-
sible to create architecture in the places which are
not known as places for architectural quality. Also,
the process’s usual output is the invention of archi-
tecture which has not been built, not foreseen to be



yerlestirmis olmamizin da izahini olanakh kiliyor.

Disiplinsiz edim olarak mimari

Mimarinin yeni konumu Uzerine konustugumuzda
Harvey’den dding aldigim betimleme baglaminda
kendimi konumlandirdigim “asi mimar” figiiri ola-
rak, en azindan benim benimsedigim mimarlik ge-
nel kabulin aksine tamamen “disiplinsiz” bir edim-
dir.

“Disiplin”i; “kabul gérmus genel distnce ve davra-
nislara uyulmasi igin gerekli kurallar butind” olarak
ele alirsak; mimarlik tamamen kuralsiz bilesenlere
yaslandigi i¢in disiplinsizdir. Birbirine bagl, ama ta-
mamen tanimsiz ve kurallari diglayan bir yapidadir.
Seylerin varolan halini yikarak bagka bir seye do-
nadstlirmek mimarinin varlik nedenidir.

Diger anlamiyla “disiplin”i; “6gretim konusu olan
veya olabilecek bilgilerin batiinu ve bilim dali” ola-
rak degerlendirdigimizde de, yaratici bir edim olan
tasarimin bu kaliba sigmayacagini rahatlikla soy-
leyebiliriz. [7] “Modern Mimari” adini aldigindan
beri surekli krizde oldugu kabul edilen mimarhgin,
bu surecte disiplin olarak kendine ait bir bilgi ala-
ni yaratma g¢abalari bugliin gériinen sonuglari g6z
onlne alindiginda zaten tartismalidir. 21. Ylzyila
gelindiginde, tekrar gesitlenen ve genisleyen refe-
ranslariyla temsili alanda da olsa mimarlik olglle-
bilir ve insa edilebilir olandan kopmustur; kurallara
goére bicimlenemeyecedi gibi bir mesleki disiplin
sinirlari icinde de kurgulanamaz. Tim disiplinleri
kapsayan disiplinler Ustu bir nitelige sahiptir. Mima-
ri, tim disiplinlerden aldidi bilgiyi 6nce anlamsiz-
lastirir sonra kendine goére yeniden anlamlar yUk-
leyerek kullanir. Secgimleri bilingli olabilecegi gibi
bazen raslantiyla ya da biling disi mekanizmalarin
bir sonucu olarak da ortaya ¢ikabilir.
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built; besides it is not possible to practice this archi-
tecture that exists only in models, designs and col-
lages.” [6] This situation makes it possible to explain
why we remove the architect figure from a condi-
tion that produces only what has been constructed.

Architecture as an undisciplined matter

If we talk about the new condition of architecture,
claiming myself to be a ‘rebel architect” and in-
spired by Harvey, | believe that my view of archi-
tecture is certainly an “undisciplined” act unlike the
commonly accepted one.

If we consider “discipline” as “the set of rules to
obey the accepted thought and behaviors,” archi-
tecture is not disciplined, as it is solely based on
unprincipled elements. It is in a condition where
they are connected to each other but entirely un-
defined and ignoring the rules. The reason for ar-
chitecture’s existence is to destroy things’ current
appearance and change them into different things.

‘In other words, it can be easily stated that, since
it is the integrity and department of the subjects to
teach, “discipline” cannot be put in design’s place
owing to the fact that design is a creative act. [7]
Architecture has been in a continuous crisis since
it took the name “modern architecture”. We need to
discuss the current results of discipline to create its
own knowledge place. In the twenty-first century,
with its varied and extended references, architec-
ture has separated from what can be measurable
and erectable in a representative manner. It cannot
be formed by the rules nor be fictionalized in disci-
plined boundaries. It has a quality thatincludes all the
disciplines. Primarily, architecture turns knowledge
into a meaningless one that is taken from the disci-
plines and then it utilizes it by attributing new mean-
ings. Choice can emerge consciously or else via
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Her iki anlamda da mimarlk
“disiplinsiz” bir edimdir.

GunUmulz uygulama alaninda, star mimarlar elin-
de sermayenin aleti olmus, dizeni daha da istik-
rarli kilma goérevini Ustlenmis bir meslek disipliniyle
karsi kargiya oldugumuzu rahatlikla sdyleyebilirim.
Egitim kurumlarinin da program ve yontemleriyle,
bu var olan pratigi pekistirecek meslek insani yetis-
tirme misyonunu yuklenmis olduklari géraliyor. Be-
nim durdugum yerden bakildiginda, degisen Uretim
pratigi ve mimarinin roll bizi alternatif ¢ikis yollari
aramaya zorluyor. Yeni segenekler Uretmenin ve
var olmayani kesfedebilmenin yolu ise dncelikle
mimariyi disiplinsizlestirmektir. Mimarlik disiplininin
merkezindeki bilgi siregelen anlayis Uzerine temel-
lenen dogrulanmig ve tanimlanmig bilgidir. Dura-
gandir ve Urtin odaklidir. Yéntemleri tahmin edilebilir
bir isleyise sahiptir. Disiplinin ¢eperindeki disiplinsiz
bilgi ise yerlesmis bilginin digina ¢ikarak yeni bilgi
uretmek cabasi gosterir. Var olan bilgiye elestirel
ve sorgulayici bir yaklasim gdsterir, onu arastirir ve
yorumlar. Diglinme ve Uretme alanlarinin birlikteli-
ginden yararlanir. Cok sayida deneme, dogrulama
ve yeniden tanimlama yontemleriyle mevcut bilgiyi
bicimlendirme egilimi gosterir. Sezgisel, kurgusal,
deneysel yontemleri ile devingen bir yapiya sahiptir.

Bu yeni durumu igsellestirmesini bekledigim “asi
mimar”in da, ugrasi alaninin verdigi format geregi,
zaten, disiplinsiz ve dénusturici olmak dogasinda
vardir; sinirlari, kurallari ve istikrari igsellestiremez.
Onun ugras! alani istikrarh olani déndstirmek ve
istikrarsiz kilmak Uzerinedir.

Mimaride deneysel alan

Disiplinsizlestirdigimiz bir edimin ugrasi alanini da
yeniden yapilandirmamiz gerekir. Kullanilagelen
egitim programlari ve insa edilen uygulamalari iz-
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coincidences or as a result of unconscious actions.

Architecture is an “undisciplined act”
in both meanings

In today’s world of practice, it can be easily said
that architecture has been the putty in the top archi-
tects’ hands and it has been a profession that aims
for the stability of the system. With the curriculum
and their methods, the educational institutions are
seen to have taken the responsibility of training
people who will strengthen the current practice.
From my point of view, the changing production
practice and role of architects makes us search for
alternative solutions. The primary way to be able to
create alternatives and to discover what does not
exist is to undiscipline the architecture. The knowl-
edge in the center of architectural discipline, is the
verified and determined knowledge which is based
on ongoing understanding. It is passive and prod-
uct oriented. Its methods are predictable. Undisci-
plined knowledge on the border of discipline tries to
go off the track in order to produce new knowledge.
It gives a critical and inquisitive approach to the
pre-existing knowledge, interprets and research-
es. It benefits from the combination of thinking and
producing. It has a tendency to reshape the pre-
existing knowledge with a lot of trial, verification
and redefinition. It has a dynamic structure with
its intuitive, fictional and experimental methods.

As a matter of fact, being undisciplined and a mod-
ifier is actually in the nature of the “rebel architect,”
which this occupation’s condition already neces-
sitates; the rebel architect cannot internalize the
rules and stability, what they do is actually to trans-
form and destabilize.



leyerek kendimize geniglemis ve herseyi icerebi-
len bir pratik alani yaratamayiz. Benim Uzerinde
calistigim ve yapmak istedigim de pratikte izleye-
bilecegimiz secenekler arasina katabilecegim bir
yol-yordam belirlemek. En azindan kendime igin-
de varolabilecegim bir “mimari aura” yaratabilmek.

Her disiplinin merkezi kuramsal ve kilgisal bil-
giye dayanir. Modern dénemde, mimarlk olgu-
lebilir ve hesaplanabilir kurallara goére bigimle-
nen bir disiplin olarak tanimlandigi igin kuramsal
olanla kilgisal olan arasinda bir olgu olarak ele
alinir. Bu iki catismali alanin uzlagsmasi ve bir
bitin olusturmasi hem egitimde hem de uygula-
mada olmazsa olmaz olarak kabul edilir. Mima-
rinin kabul gérmus sdyleminde, sorunlu bir ilig-
ki icindeki kuramsal olanla uygulama pratiginin

birbirini var etmesi ve butinlesmesi beklenir.

Universitede yUrittigim bir yiksek lisans der-
sim var. Yaklasik 15 yildir iki dénemde bir acti-
gim bu dersin adi; “Mimarlikta Kuram-Kilgi Bag-
lam1” [8]. Bir ka¢g doénem, sevgili Nur Caglar’in
“Mimaride Sokak” adl ylksek lisans dersiyle bir-
likte ortak yUruttik. Dersi mimaride teori ve prati-
gin butlnlesmesi igin gerekli bir aragtirma ortami
saglayabilmek icin baslatmistim. Calismalarimiz
sonucunda, herhangi bir disiplinde, 6zellikle de
disiplinsiz olduguna inandigim mimaride Ku-
ram ile Kilgrnin bitinlesmesi gerektigi énerme-
sinin anlamsiz oldugu distncesine vardim [9].

Disiplin kurallarindan olusan bir ¢ergevenin igine
yerlestiremedigimiz mimari Uretimin kuramsal ve
kilgisal alanlarinin birbirinden farkli bagimsiz alan-
lari ifade ettigini ve her ikisinin de kendi alanlarinda
0zgur davranmasinin gerekliligini ifade edebilirim.
Aslinda bu bagimsiz var olabilme durumu mima-
riye sonu¢ odakh bir 6zgurlik platformu sunar.
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Experimental field in architecture

It is necessary to reconstruct the field of occu-
pation that we have undisciplined. By means of
following the current education programs and
constructed implementations, it is not possible
to create an extended practice field that includes
everything. What | am working on and would like
to do is to determine a way-method | can use in
practice, as well. At least, | would create an “ar-
chitectural aura” in which | could come into being.

Every discipline is based upon a central theoretical
and practical knowledge. Inthe modern period, arc-
hitecture is considered to take place as a phenom-
enon between theory and practice since it is de-
fined as a discipline shaped by measurable rules. It
is accepted as a prerequisite for training and prac-
tice, these two contradictory fields, that constitute a
unity while compromising each other. In the com-
monly accepted expression of architecture, it is ex-
pected to bring into existence and integrate these
two fields that are in a problematic relationship.

| lecture to students of master’s degree at the
university, which is called “The Context of Theo-
ry & Practice in Architecture” [8]. This has been
a two-term ongoing lecture for 15 years. For a
couple of terms, this lecture was conducted and
associated with the beloved Nur Caglar’s lecture
of “Architectural Street.” | started to give the lec-
ture so as to create a research setting, which is
necessary for theory and practice to be integrat-
ed into each other. As a result of our researches,
in any discipline, especially in architecture, which
I believe is rather undisciplined, | have ended up
thinking that the need for the integration of theo-
ry and practice is not sensible or meaningful [9].

| can say that the theory and practice of architec-
tural products are different from each other and we
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Uretim eyleminin kavramsal bir igerik kazanma-
sindan beri kuramsal olanin uygulamada olanla
veya uygulamanin kuramla kavgali bir iligkisi var.
Bu kavgali iligkilerini egitim alaninda da surduru-
yorlar. Aslinda, yaraticilik bu kavgadan yararlana-
bilir. Ozellikle mimarlik egitimi tam da bu kavganin
Uzerine gidebilir. Sadece proje dersleri degil tim
ders programi bu kavgayi isleyerek, surdirerek
hatta korikleyerek beslenebilir. Ancak, merkezde
yer alan, kuramsali ifade eden “Pragmatik bilgi”
ve kilgisali olusturan “6grenilmis pratikler” aracili-
giyla olumlayan bir yaratici sure¢ Uremez; sadece
varolanin taklidi veya kopyasi/replikasi uretilebilir.
Olumlayan Yaratici Sureg, spekulatif olan bilgi,
¢cok katmanl dretim, aragsal ve ifade gesitliligi-
ne olanak taniyan melez ve muglak olandan Urer.

Bir yaratici edimin igcindeki duragan degil, evrimsel
dislinceyi ve yaratici durtliyl anlamak istiyorsak,
kuram ve kilginin arasinda bu alanlarin kabul gor-
mus merkezinden kacan, bilgi ve deneyimlerin ¢a-
kistigi, tekil Grtnlerin 6tesinde, bulanik bir galisma
alanina gerek var. Herhangi bir disiplinin merkezinin
disinda yapilanan bu alani “deneysel alan” olarak
adlandirabiliriz. Kuramsal veya uygulamaya donik
calismalarda yaraticilik ancak bu muglak, hayale-
timsi ve celigkilerle dolu deneysel alanda kurgula-
nabilir. Dolayisiyla, mimarligin hem egitiminde hem
de uygulamaya yonelik 6zglin calismalarinda
bu alanin kullaniimasi gerektigini soyleyebilirim.
Bence ders programlari ve tim tasarim calisma-
lari kaynagini ve ydntemini merkezde degil ¢ceper-
de konumlanan, ayni zamanda 6zgun, siradigi ve
muglak olan bu “deneysel alan”da var etmelidir [10].

18

cannot place them in a frame of discipline rules.
Besides, they need to exist freely in their own ar-
eas. This independent existence provides a con-
clusion-oriented freedom setting for architecture.

Since the act of production gained a conceptual
content, the relationship between theory and prac-
tice has faced a problematic period. They maintain
this contradiction in training as well. In fact, cre-
ativity can take advantage of this disagreement.
In particular, the architectural training program
can consolidate it. Not only the project planning
classes but also the whole training program can
be reinforced by utilizing this battle. However,
“the pragmatic knowledge,” which is in the center
and means either theory or ‘the learnt practices,”
means the practice cannot occur as an affirmed
creative process. This process can only produce
a copy/replica of what has already been created.
“Affirmed creative process” is acquired through
what is ambiguous and mixed which provides
a speculative knowledge, multi-layered produc-
tion with instrumental and statement variedness.

If we desire to understand the evolutionary —not
stabilized- thought and creative impulse, there is
a need for a blurred working environment that is
beyond the singular products. This environment
is set apart from the accepted center of these ar-
eas, and knowledge and experiments coincide with
each other. We can call this area an “experimental
area” situated outside of any discipline. In theoreti-
cal or practical works, creativity can be fictionalized
only in the ambiguous ghostly experimental area
with all its conflicts. Therefore, | believe that this
area should be used both in architectural training
and in implementation-based original works. In
my opinion, educational programs and all design
works should seek their resources and methods
not in the center, but in this “experimental area”



“Deneysel alan” tamamen disiplinsiz bir
alandir

Deneysel alanda ¢alismanin kendine 6zgu mantigi-
ni1 kurmak gerekir. Bunun icin geleneksel mantiktan
elde ettigimiz ¢ikarimlar bize yol goésterici olamaz.
Mimarhgin degisen gérinumlerini saglikh bir zemi-
ne oturtmak icin tek ¢iktisinin insa edilene odak-
lanmadigi tamamen bu yeni alanda kurgulanan
bir egitim programi zorunludur. Bu alanda Uretim
sadece egitimde kullanilacak bir yol-yordam degil-
dir. Kilgisal Uretimlerimiz de enerijisini bu yaratici ve
Ozgurlestirici kesintisiz kaynaktan alabilir [11]. Bu
sayede, sadece gorsel temsil ve ifade degil, algila-
yan, girdi saglayan, canli bir organizma veya cisim-
lestirilmis olanlarin simule edildigi bir tasarim sire-
cine olanak saglanir. Ama sonu¢ mutlaka mimarinin
uretildigine inandigim temsili ortamda ve dzellikle
de dijital modelde birlesmelidir. Deneysel alan ta-
mamen temsili bir alandir. TUm yapma eyleminin
simulasyon olarak bu dijital ortamda ¢atilmasi tasa-
rimciya tekrar zanaatg¢i kimligini de kazandiracak-
tir. Teknoloji bize bu olanagi sunuyor. Bu sayede
mimarlar, yuzyillardir yapageldikleri bir seyin Uretim
surecinin tamamina hakim olabilme olanagini tek-
rar kazanarak zanaatgli konumuna yerlesir. Tasa-
rimla ugrasan tim sanatci ve meslek insanlarini bu
simulasyon ortaminda dijital zanaatgilar olarak go-
rebiliriz. Mimarinin sadece ¢iktisi degil tim tektoni-
gi yeniden kurgulanirken Urtin de bu yolla elde edil-
menin verdigi nitelikleri bunyesinde barindirir [12].

Tasarim iste bu “deneysel alan”da kendisine yer
bulur.

Bu go6zle baktigimda, benim igin, tasarlanan insa
edildiginde mimarlik biter; en azindan biz mimarlarin
alaninin icine giren “mimarlik” biter. Séylediklerimi,
dusincenin tasarlanmasindan insa edilmesine ka-
dar gecgen sureg igine yerlestirmek gerekir. Bu slire-
cin oncesi ve sonrasi daima var olacaktir ve slreci
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which is situated on the periphery, as well as be-
ing authentic, extraordinary and obscure [10].

“Experimental area” is an entirely
undisciplined area

It is necessary to rationalize a distinctive work on
the experimental area. So then, our inferences
made from the traditional logic cannot be the
guide. In order to place the changing parts of
architecture into their proper place, a training pro-
gram needs to be set up that is entirely based on
this field, and its unique output does not focus on
what has been erected. Our practical productions
can obtain the necessary energy from this cre-
ative and freeing continuous resource [11]. By this
means, a design process becomes possible that
not only provides a visual representation or an
expression but also allows an opportunity for a de-
sign process that perceives, produces inputs and
simulates the living organisms or incarnated ones.
However, the result should definitely be integrated
in the representational setting in which | believe
the architecture has been produced, and, espe-
cially in the digital model. The experimental area
is completely representational. The act of making
it a simulation in this digital environment will also
result in the designer’s acquisition of their crafts-
manship identity again. Technology provides this
opportunity for us. By courtesy of this, architects
will obtain a position of craftsmanship through
regaining domination over the process of what
they have been doing for centuries. It is possible
to see all designers and designing professionals
as digital artisans in this simulation environment.
While forming not only the architectural output but
also its whole tectonic, the product also includes
all the qualities gained this way [12].

Design finds its place in this “experimental area”
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dogrudan etkileyecektir. Her sey birbirine baghdir;
ama bir sey Uzerine konusurken ona bir alan yarat-
mak bize o sey hakkinda dogru referanslar sunar.

Dur bir mola ver/ aura viriisi

Neredeyse 200 yildir, egitiminden pratigine mi-
mari temsili alanda Uretilen bir edim. Yakin zama-
na kadar da sadece insa edileni refere ediyordu.
Bugun ise teknoloji ve iletisimdeki gelismeler mi-
marligi temsili alanda daha genis bir pratikler dizisi
icinde var edebiliyor. insa edileni ise, ¢iktilarindan
sadece (buyuk bir yeklin tutsa da) birisi olarak ka-
bul edebiliriz. Mimarhdin insa edilenin o6tesinde
sonug Urlnler elde etme potansiyeli, onu dinya
dizeninde daha hakim bir konuma getirdi. Bir fi-
glr olarak ele aldigimizda mimarlik ve bu baglam-
da yetistirilen mimarlar yeni bir dinya kurabilirler.

Mimar figiri Uzerinden kurulan deneysel alanda
konumlanmak tasarimciya “kisisel bir aura” yaratir.
icine 6nce bireysel olarak kendimizi yerlestirdigimiz
bu gizemli ortam daha sonra toplumla etkilesime
gegerek insanin dogasinin dénUsumuine zemin
acar. Kanimca bu etkilesim karsilikli olmayacaktir.
Bu konuda Saint-Exupery bir savas pilotunun ag-
zindan aktardigi sézcukleriyle bize yol gosteriyor:
“...yenilgi tek tek kisilerin yetersizliginden ileri gelir.
Bir tip insani —ve onun gucund- kurtarmak istiyor-
sam, onu yaratan ilkeleri de kurtarmaliyim. Oysa
ben benimsemekle 6vindigum uygarligin imgesini
koruduysam da, onu aktaran kurallari yitirdim.” [13]

Mimarinin yeni konumunda var ettigimiz kisisel
auramizi biyolojiden 6dung aldigim ve bedenimi-
zi etkileyen “aura virisu” olarak tanimlanan insan
dogasini donustlren viris gibi algilayarak tim
dinyayi saran bedenin i¢cinde gezinmesine olanak
saglamak dénusimin en etkin bigimidir. Deneysel
alanda dUretilenler genisleyerek, tim mimari ala-
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In my opinion, architecture ends when the design
has been constructed; or at least the part of the
architecture that we— the architects- are respon-
sible for ends. What | have expressed should
be placed into the process between the design
and the construction of the idea. The pre- and
post- process will always exist and affect it direct-
ly. Everything is connected to each other; how-
ever, creating an area while speaking about a
thing will provide us real references related to it.

Stop and give a take a break/ aura virus

For almost 200 years, from its theory to practice,
architecture has been an attitude produced in the
reprensentational area. It could only refer to what
could be constructed until quite recently. However,
today, by means of the developments both in tech-
nology and communication, it is possible for archi-
tecture to exist in the sequence of more common
practices in the representative field. It is also possi-
ble to accept what has been constructed as one of
its outcomes (even though it is a great deal). The
potential of obtaining its outcomes beyond what
has been constructed has led architecture to gain
a far more dominant position in the world. Regard-
ing it as a figure, architecture and architects having
been trained in this sense can create a new world.

Positioning in the experimental area that is es-
tablished based on the architect figure creates “a
personal aura” for the designer. This mysterious
environment that we first put ourselves into indi-
vidually creates a space for the transformation of
human nature by means of interacting with society.
I believe that this interaction will not be a mutual
situation. In this matter, Saint-Exupery directs us
with from a war pilot’s own words: *...defeat comes
from the people’s insufficiency one by one. If | want



ni kapsar/istila eder. Bunu yaratilan “aura virtsu”
ile bedene nifus ederek yapar. Artik mimari sta-
tik degil, dinamik bir yapiya burtnlr, genigler ve
her tirlG dis etkiyi icine alan bir reflekse dénusar.
Pratik alaninda oldugu gibi egitimin de “genig-
letilmis stlidyo” kurgusunda yuritilmesi esastir.

Burada mimariyi yeniden tanimlamak niyetinde de-
gilim; herkes icin tek bir tanim olduguna da zaten
inanmiyorum. Sadece mimariyi anlamak, hakkinda
konusabilmek ve kisisel ¢ikarimlar Uretebilmek igin
bir mimari kavrayis arayisinin pesindeyim. Buna ig-
kin sdéylem mimarinin kendisi olduguna inandigim
temsili alan icinde Uretilebilir. Temsili olan aslinda
bize 6zgur bir zemin hazirlar ve biz mimarlar bu
zeminde kabul gorip gérmedigine aldirmadan yeni
secenekler arayabilir hatta yaratabiliriz. Segenek-
ler degisse de mimari kaynagini buginden alir ve
bugtine ait olani Uretir. Yasanilabilir bir dinya kura-
bilmenin ¢ikis yollari, strekli yenilerini Gretecegimiz
alternatifler olarak bizi bekliyor. Var olanla bas et-
mek i¢in durup bir nefes almak ve zihinsel cesaret-
le herseyi yeniden kurmaktan baska caremiz yok.
Her kosulda “asi” olmak mimarin ve mimarinin en
temel davranig bicimidir. Bilinmeyene duyulan me-
rak ve arzu asi mimar icin tetikleyici olan dartidar.

Hayallerimizle formile ettigimiz deneyimlerimizi,
insa edilip edilmeyecegini dislinmeden, temsili
alanda dijital zanaatgilar olarak var edebiliriz. Bizi
harekete gecirecek olan durtu ise zihinsel cesare-
timizdir. inaniyorum ki; mimarlik uzam-zamanda
herseyi donustirebilir.

Doénusim ve degdisim icin gerekli olan “Yaratici
Edim” hayal kurmakla baglar.

Yaratma iradesinin tetikledigi bu edim icin gerekli
olan
nin serbest devinimi ile kurulabilir.

‘yaratici 6zgurlik”in zemini ise hayal glcu-

Tam da bu nedenle diyorum ki;
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fo save this type of person- or his power- , | have
to save the principles which create him. However, |
have preserved the image of humanity which | am
proud of, | have lost the rules it belongs to’. [13]

The concept of “aura virus” is what | have ex-
tracted from the science of biology. The “aura vi-
rus” is our personal aura which we created in the
new position of architecture, furthermore it is the
most efficent way of transformation by letting this
worldwide aura wander around our bodies. Those
produced in the experimental field is augment-
ed, cover/invade the whole architectural space. It
penetrates to the body with the created “aura vi-
rus”. From now on, architecture becomes not a
passive but an active structure: it expands and re-
forms into a reflex to absorb the external effects. It
is essential that education should be executed in
an ‘augmented studio’ similar to the practice field.

Here, | do not aim to redefine architecture, as | do
not believe that there is a single definition for every-
one. My objective is simply to understand and talk
about architecture in addition to seeking an archi-
tectural understanding in order to be able to make
personal inferences. For this reason, architecture
can be created in the representative area, which
| believe is architecture itself. The representative
area actually creates a free space for us, and we,
the architects can look for or create new options
regardless of its acceptance in this space. Even
though the options change, architecture takes its
source from today and produces what is present.
The solutions to create a livable world are actually
the options which we will constantly create as new
ones. There is no other solution to get through with
what is present than taking a breath and rebuilding
everything from the beginning with mental courage.
Being a ‘rebel” in any circumstances is the most
basic attitude of architecture and architects. The
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“Dur bir mola ver” sense of wonder and desire towards what is un-

k s th I i for th | architect.
Giinkii, hayal kurmak igin buna ihtiyacin var. nown is the major motivator for the rebel architect

Our experiences in which we have formulated our
dreams can be created in the representative space
without regard as to whether it will be constructed
or not, by us, the digital craftsmen. The stimulation
that will be our major motivator is our mental cour-
age. | believe that; architecture, in the space-time
continuum, can change and transform everything.

The “creative act,” which is necessary for change
and transformation, starts with dreaming.

The space for the “creative act,” which is necessary
for the act triggered by creating, will be set by the
free action of the imagination.

That is the reason why | constantly say,
“Stop and take a break!

Because you need that so as to dream.”
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Egitim imgelemin Tetiklenmesidir
Education is the Induction of Imagery

Deniz Aslan, Ogr. Gér. Dr.

Mimarlik Bolimii, Mimarlik Fakiiltesi, istanbul Teknik Universitesi
Inst. Dr., Department of Architecture, School of Architecture, Istanbul Technical University

Mimarlik Egitiminde Pedagoji ve Pratik Arasinda
Var Olmak isimli calismaya yonelik giris metninden
son derece genis bir perspektifin varligini gérmek-
teyiz. Bu genis alanin iginin doldurulmasinin da ¢ok
kolay olmayacagini distunmekteyiz. Paydaslarin
bir tarafinda egitmen var; egitmenin kendi edimle-
ri, deneyimi, takintilari, durusu, akademik-biligsel
kimligi, egitim ve pedagojiye olan ilgisi, yatkinligr,
kayithhgi veya kayitsiziigi, vs. isin diger bir tara-
finda da 6grenci var; kayitsiz sartsiz, sorgusuz
sualsiz 6grenen, bilenin yaninda bilmedigini bilen
veya kabina sigmayan. Ogretenin veri bankasini
elestiren, sorunsallara kendi filtreleri ile kendine
dair bakma ve diglastirma bigimleri olusturan, gu-
nin degerini bilen, etik degerleri olan, toplumun
tim mekanizmalarina elestirel bir gézle bakarken,
kendi adina sonuglar ¢ikartan bir 6grenci.Tum bu
birikimlerini, mimari problemlerle karsilastiginda
Ozgur bir irade ile ayristiran, sonra yine derleyen,
tartisan, tartismalardan ders c¢ikartan bir 6grenci.
Kulturel birikimleri arttiyi strece aslinda elverig-
li bilgi yonetiminin arttigini fark eden, sézinden
utanmayan, elestirilerden yilmayan, ancak farkl bi-
reylerin sdzlerinde de tutunulacak dallar oldugunu
goren, disa acik, aldidi gibi paylagan, vs. bir 6gren-
ci. Aslinda gorilecegi gibi bu biraz yin yumagina
benziyor, a¢ a¢ bitirilmesi ¢ok zor olan bir durum.
Sadece pratik kelimesinin etimolojisi'den yarar-
lanarak ¢ozumlemeye kalksak bir anda kendimizi
pratigin soyut i¢cselliginden yapmaya kadar uzanan
somut digsalli§i arasinda buluruz.Hatta bir nebze
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Trans. from Tur. to Eng: Derya Giileg Ozer

We can see the existence of a very broad perspec-
tive from the introductory paragraph of the editor’s
note for the work Surviving Between Pedagogy
and Practice in Architectural Education (AE). We
also think that it is hard to meaningfully fill in such
a field. On one side of the shareholders is the edu-
cator: the educator’s own actions, experience, ob-
sessions, stance, academic-cognitive identity, his/
her interest in education and pedagogy, predisposi-
tion, interest or indifference, etc. On the other side
is the student: who learns unconditionally without
questioning, aware that he/she does not know any-
thing in comparison to an expert or that he/she is
exultant.Or perhaps this isa studentwho criticizes
the data bank of the educator, forms his/her own
filtered observation and exteriorization methods to
any problems, knows the day’s value, has ethical
concerns while applying a critical eye to all pub-
lic mechanisms, and draws conclusions for his/her
own good. A student who faces architectural prob-
lems, deconstructs all these learnings usinghis/her
free will, then rebuilds them again, discusses and
learns from these discussions. A student who rec-
ognizes that convenient knowledge management
capacity increases as his/her cultural background
increases, who is not ashamed to speak in pub-
lic, is undaunted by criticisms, counts also on other
people’s advices, is outgoing and likes to share.
Actually to describe this is much like unravelling a
ball of wool: as you pull on the end of the thread,
more and more follows. If we try to analyze the et-




daha yolumuza devam edersek post produksiyo-
na kadar uzanacak bir yolda buluruz kendimizi.

Aslinda génll istiyor ki biraz bu sularda yizulsin.
Egitimin, pedagojinin, mimar adayinin var olusu-
nun, hem dusselde, hem distnselde, hem kuram-
salda, hem kurgusalda, hem metinselde hem de
nesnenin kendindeliginde neredeyse dogrusallikla
higbir iligkisi olmayan bir sarmallar zinciri iginde
olduguna dair sadece izlenimlerimiz olabilsin. Bu
noktada bir sonu¢ dahi énemli degildir. Bu tartis-
malari izleyicilerin iclerinde bir enerji hissetmeleri,
kendimizi gdézden gecirmemiz ve yenilememiz igin
bir firsat olarak gérmenin dahi yeterli olacagini-
disiniyorum. Biz iITU icinde bu sansi bulmus bir
kusagiz.Tek tek isimlerini sayamayacagim bir grup
geng arastirma gorevlisi ve yardimci dogent 6gre-
tim Oyesine danisman iki profesor 6gretim Uyesi
olmak uzere birinci sinif egitiminin yeniden yapi-
landiriimasi igin gorev verildi (Aslinda biraz gérev
alindi). Cok ilgingtir, hemen hemen hepimiz ayni
anda yarigmalara katilan, déduller alan, tasarimla-
rini hayata gegiren, pratigin yapma karsiligi olan
sureclerin bizzat iginde olan, ayni zamanda yazan
ve tartisan bir gruptuk. Bu olusum iTU Mimarlik Fa-
kiltesinde ayrismis olan teknik resim, perspektif ve
elementer bina bilgisi veya yapi derslerinin de tek
bir potada eritiimesini hedefledi. Cok kalabalik 63-
renci kitleleriyle galigildi, kalabaligin bir sorun degil
bir verim kaynagi oldugu 6grenildi. Kanimca egiti-
mi rayindan ¢ikarttik. Son 15-20 yilin son derece
onemli, kendince marjinal bu durumu artik olagan
bir duruma doénustl. Simdi burada rayindan ¢ikart-
mak kelimesinin altini ¢cizmeden gecemeyecegdim,
clinki biliyorum ki artik ITU’'de egitim rayina otur-
tulmak isteniyor. Sanirim bu ikili durum da bu sem-
pozyumun gizli ya da agik segik sorusu, sorunsall.

Cok fazla ayrintisina girmeden hizli bir ayrag agar-
sak batidaki icerigi ile “mimarlk” icinde “agac-
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ymology of the word “practice”, we find a meaning
that lies between the abstract interiority of “practice”
and the tangible exteriority of “making”. However, if
we continue further down this path, we may find
ourselves in an everlasting road to post production.

In fact | want to express wholeheartedly that by
concentrating more on these issues, | wish only
fo make an impression on the spiralling chain of
education, pedagogy, existence of the candidate
architects, and the imaginary, philosophical, theo-
retical, fictional and textual aspects of architecture
which have no relationship with linearity. At this
point, even a conclusion is not important. | think
it is merely an oppourtunity to make the audience
feel the energy, to review themselves and renew.
We are a generation who have this chance at
ITU. | cannot name each of us here, but we are a
group of young research assistants and assistant
professors, who are being advised by two senior
professors. We were appointed to redesign first
year AE (actually,we asked for it). It is interesting
that at the time, nearly all of us were participating
in the same competitions, winning awards, build-
ing our own designs, and being involved in mak-
ing/practicing processes, writing and discussing.
This group aimed to melt together such courses
as technical drawing, perspective, elementary
building information and construction, which were
previously separated from each other in the ITU
School of Architecture. Having worked with a large
group of students, we havelearned that a crowd
can work efficiently rather than being a problem.
In my opinion, we are aiming to push AE out of a
rut. The marginal and important situation of the last
15-20 years, has become an ordinary issue. Here, |
would not pass without underlining the phrase “out
of a rut”, because | know that now there’s an ef-
fort to put the education back on the rut in ITU. |



tan evi gérme” edimini barindiriyor. Aslinda bu
hem soyut bir akh hem de teknolojiyi gerekli ki-
liyor. Farsca karsiliginda mimar, daha cok insa
eden bir kimlikte, felsefede mimar bir sistem ku-
rucu, bir anlamda tanriya oynayan bir konumda
varolussal evren iginde. Tam bu noktada biraz
demagojik ve demode bir soruyu hatirlayalim:
“Yumurta mi tavuktan cgikar, tavuk mu yumurta-
dan”. Bu soru her ikisi de birbirinden ¢ikar diye
yanitlanabilir. Mimarlik pratigi ve egitim senelerce
ayni demagojik bakis icinde tartisiimis, degerlen-
diriimis ve aslinda pekte bir sonu¢ alinamamistir.

Mimarlik egitimine ddnecek olursak Universite
dogrudan dogruya mimarlik ofislerine eleman ye-
tistiren bir 6grenme ortami degildir. Pratik hayat
kendi mecrasinda akar, bu macera igine giren
mimar adaylarina yon verir, yoneltir, egitir ve kul-
lanir. EQitim ise bambaska bir mecradir, tek bir
hedefi yoktur egitimin. Pratik ile kurulacak iliskinin
son derece bireysel bir alan olacaginin bilinci ile
sadece bir farkindalik yaratir pratik ile ilgili. Han-
gi pratik dedigimizde bile karsimiza yizlerce yol
ayrimi ¢ikar.Ornegin su anda konjonktiirel olarak
mimari ofislerin %90’1 karma gelistirme denen ko-
nut, ofis, avm, egdlence biraz da kultirden olusan
bir programla bas etmeye calismaktadirlar. Siz
donup egitimi salt bu programa odaklarsaniz her
seyden once universite olmayi bastan kaybetmis
olursunuz. Yeni Universitelerin temel sorunu da bu-
ralarda dolasiyor olmak diye disinmek mumkin.

Karsimizda sik¢a dusulen bir yanilgl duruyor. Bu
yanilginin ana 6nermesi soyle: “Yapmak-insa et-
mek (biraz daha akademik bir dille kilgr) mimarlk
egitiminin ana hedefidir’. Bu énerme mimarlik egi-
timini temelden zedeleyen bir bakis agisidir. Biraz
karikatlrize edersem mesele 6grencinin kabuklarin
katmanlagmalarini bilmesi, yalitimlari parapet ara-
cihgi ile kitlemesi, dusey ve yatay imalat birlesimle-
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suppose that, this binary condition is a hidden or
obvious question or problem of this symposium.

Without going so much into detail, a small brack-
et of Western literature puts forward the idea that
“architecture” involves seeing “the materail to build
a house when looking at a tree”. This situation re-
quires an abstract mind as well as technology. The
Persian translation of “architect” is the equivalen-
tof a builder; in existential philosophy, an architect
is defined as a system builder, playing God in a
sense. At this point, let’s remember a rhetoric and
out-dated question: “Which came first, the chick-
en or the egg?”. This question can be answered
by saying that each came from the other. Actual-
ly, architectural practice and pedagogy have been
discussed and evaluted in the same rhetorical view
for years, but no answers have been obtained.

Gettingback to the topic of AE, a university is not
a learning centre to raise staff to employment in
architecture firms. Life in a practicing architecture
firms runs in its own way, gives directions to pro-
spective architects, leads, trains and uses them.
However AEis a totally different environment that
does not have jost one goal. Being aware of the
individual relationship with practice, only raises
consciousness. Even when we ask “which prac-
tice”, we face hundreds of crossroads. For exam-
ple, nowadays almost 90% of architecture firms
are dealing with the mixed-use programs includ-
ing residential, office, commercial spaces, rec-
reational and cultural amenities, conjunctionally.
If you focus education only on these programs,
first of all, you drift away from the individuality and
prospective aims education should provide. It is
possible to surmisethat the basic problem of new
universities’ is that they veer around this issues.




rinde stipurgelik, pervaz detaylarinin farkinda olma-
si degildir. Mesele Ustlendigi mimari ¢éziimlemede
parapete, slpurgelide, pervaza yer olmadigini fark
etmesi de olabilir. Bunu hem uygulamanin iginde
hem de mimarlik egitiminin i¢cinde olan bir tasarimci
ve bir akademisyen olarak dile getirmek istiyorum.

“Apiriori” (Onsel) detay bilgisi 6grenciye sadece
yap! bilgisi verir. Bunun da mimarlikla iligkisi yok-
tur. CUnkU aslinda yapinin bizati kendisi mimarlk
olmayabilir. Her tasarimin detay algisi ve oélgegi o
kadar farkhdir ki siz bunu ancak o projeye 6zgu ola-
rak tarif edersiniz. Mimarin meselesi incelik olmus-
sa, struktirinden malzemeye, mekan algisindan
tim mekanik ve elektriksel aksama kadar tim ko-
nular know how (nasil yapilacagini bilme) transfer-
leri ile en ince olacak gekilde detaylandirilacaktir.

Tarkiye’deki 6zel Universiteler mimarlik egitimine
agirlikh olarak uygulamaci mimarlarla basladilar,
kanimca bu da o kadar verimli sonuglar ortaya koy-
madi, farkindaliklar yaratilamadi. Ayrica unutmaya-
lim ki iyi bina yapan mimarin iyi bir egitmen olacagi-
nin da higbir garantisi yoktur. Belki burada bir yeni
ayraca gerek olabilir. Mimarlik egitimi ile ugrasan
egitmenin gergekten mimar olmasi gerekir. Bu da
yazdiklari, eylemleri, mimarhk kiltirine olan kat-
kisiyla; ilkeli, saghkl etik degerlerle donanmis 6z
durusu, tutarliligi, bilgisi ve deneyimi ile 6zetlene-
bilecek bir profildir. Bu profil, kendiliginden kendine
glvenen ve guvenilen bir akademik kimligi tarifler.

Ayni 6nermeler paketi icinden bir alt 6nerme var-
yasyonu “iyi bir akademisyen ayni zamanda iyi bir
uygulamaci olmalidir, ya da piyasada ¢ok is yapan
bir akademisyen daha iyi bir egitmendir” seklinde de
karsimiza cgikabiliyor. Bu algi da maalesef temelden
hatalidir. Biraz daha ileriye gidersek iyi bir mimari
studyo yuratictsinin kendi pratiklerini stidyonun
kapisindan dahi iceri sokmamasi gerektigini soy-

28

We are facing a common misconception. The main
hypothesis of this erroneusview is that “Building/
making (application) is the main goal of AE”. This
hypothesis is a perspective that damages AE-
from its foundations. To caricature the situation,
the problem with this hypothesis is that the main
goal is not the students’ awareness of stratifica-
tion of layers, securing insulations through para-
pets, skirting at the vertical and horizontal joints,
or moulding details. Rather, the important point
is to recognize that you don’t need a parapet,
Skirting or moulding in an architectural solution
at all.Being both an academician and a design-
er within AE. | would like to underline this issue.

A priori detailknowledge can give the student a
knowledge of building structure. However, this
has no real relation to architecture at all. Because,
you see, the building itself may not be the actual
“architecture”. Each design’s detail and scale is so
different that you may describe it specifically only
for that project. If an architect’s concern is metic-
ulous, from construction to material, from spatial
perception to mechanical/electrical issues, all de-
tails will be constructed with necessary know-how.

Private universities in Turkey have started their ed-
ucational programs with practising architectsas in-
strcutors, and in my opinion, it has niether accom-
plished its aims, nor has it brought any new topic
about AE worth discussing. Besides, there is no
guarantee that an architect who is a good builder
will also be a good educator. At this point we might
need to open another bracket. An educator who is
dealing with AEshould be a real architect. This pro-
file will be generated by his/her writings, actions, and
contributions to architectural culture; he/she should
be armed with healthy, long standing ethical val-
ues, integrity, knowledge and experience. This pro-
file describes a self-confident and trusted identity.



leyebiliriz. Bir baska tarifle mimari proje stiidyosu,
yuriticunin eskiz kalemini evde unutmasiyla bas-
lar. Eskiz kalemi yurGtictnin elinden dismuyorsa
o stidyonun 1s1g1 soéner. Clnkl s6z konusu olan
bireysel dogrularimizin, bireysel tecribelerimizin,
bireysel bilgi dagarcigimizin hatta ustaligimizin ak-
tarimi degildir. Temel edim 6grencinin gozu ile ba-
kabilmektir. Bildigim kadari ile psikanalist olabilmek
icin dnce psikanalist adayinin kendi saplantilarin-
dan arinmasi gerekmektedir. Bu da birkag yil biz-
zat bir baska psikanalist tarafindan izlenmesi, onun
seanslarina katilmasi ve sonunda bir tir i¢ arinma
doénemini bitirmesi anlamina gelmektedir. Kanimca
mimarlik stidyosu yuritlctsunin de bdyle bir arin-
ma suresine ihtiyaci vardir. Tabidir ki her stidyo-
nun, yuruticusinden kaynaklanan ozellikleri var-
dir, mottosu vardir, tartisiilmaz derecede stidyonun
lideri yurutlcusudur. Fakat belki de en az sesinin
duyulmasi gereken kisi de yine studyo yuruttcusu-
nainkidir. ilk siniflarda yuritictnin biraz daha fazla
konusmaya, kultir ve kaynak aktariminda araci ol-
maya ihtiyaci vardir. Bu ihtiya¢g daha buyuk sinif-
larda gittikce duser ve yuriticu gittikce kaybolur.

Kanimizca mimarlik egitimi bir tir oyundur. Ta-
nimladiginiz ust kosullarda, énermelerinizle ba-
zen yasaklarinizla bir dénemi birlikte gegirece-
giniz, size gore daha deneyimsiz gen¢ beyinlerle
birlikte surdirdiginiz bir oyundur. Dolayisi ile
kuralsiz oyun oynanmaz, bu oyunlar, aslinda bir
tir pratik hayatin da similasyonu niteligindedir.
Ancak bu kurallar dizgesi bir itaat ortamini ta-
nimlamaz, ¢inkl yuritict de aslinda bu oyunun
bir pargasina doénusir. Bu nedenle sireg¢ igin-
de bircok manevra yapma firsatini da yakalar.

Uzun suredir aslinda bir ortami tarif etmeye caligi-
yoruz. TecrUbelerimiz bize atolye ortaminin iyi bir
mimarlik egitiminin temeli oldugunu 6gretti. Egitim
pedagoijisi ve pratik bu ortamda doguyor ve gelisi-
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Among many proposals on what an educator
shoud be, a variation of a sub-proposal can man-
ifest as “a successful academician should be a
good practising architect”, or as “an academician
that is also a successful practising architect is a
good educator”. This perception is also wrong to
the core. To counter this rationale, we could say
that a successful studio educator should not let his
own practice enter the door of the studio. In oth-
er words, architectural design studio starts with an
educator who leaves his sketch pen at home. Fig-
uratively, lights go off in a studio if an educator is
holding his pen in his hands all the time. Because
the effective instruction is not the transaction of our
own experiences, rights, knowledge and oreven
our mastership. Rather, the basic aim is to look
throughthe eyes of the students. As far as | know, if
you wish tobecome a psychoanalyst, first you have
fo get rid of your own obsessions. A prospective
candidate is observed by another psychoanalyst
for a couple of years, attends his sessions and,
towards the end, completes a self-purificationperi-
od. In my opinion, an architectural studio instructor
needs to undertake a purification period as well. Of
course, studios have characteristics and mottoes
individual to their instructors, while theleadership
of the instructor is also unquestionable. But para-
doxically, theleast heard voice in a studio should
also belong to the instructor. In the first years of
education, the instructor needs to talk more, trans-
fer cultural and resourceful information to students.
This necessity is reduced towards the end of the
students’ tenure, and the instructor disappears.

In our opinion, AEis a game. Under the conditions
that you, the instructor define, a period that you
spend together with propositions and restrictions,
it is a game that you play with inexperienced young
minds. Thus, no game can be played without rules,




yor, bazen gelisemeden son buluyor. Canli bir atél-
ye surekli Uretilen, surekli yeni durumlarin filizlen-
digi bdylelikle bakma bigimlerinin ¢cogaldigi, kendi
kozmik duinyasini kuran, evrilen ¢ogul bir ortamdir
diye tanimlanabilir. Unutmayalim ki bu ortamin mi-
marl, stidyo yurGticisudir, stidyo yuraticisinin
en 6nemli yonetim girdisi, is-zaman-kalite yonetimi-
dir. Aslinda pratik hayatin en yalin hali ile 6zeti de
budur diye digtinmekte mumkun olabilir. Bir yerde
Mimarhk da belki sadece etkili ve etkin ortamlarin
dogmasina olanak vermektir. Pedagojiye geri do-
nersek, stiidyo yurutiicisi bilen kisi oldugu anda
studyo ortamini yok eder. Artik orada sadece bilen
ve égrenenlerin paradigmasi vardir. Ogrenci insi-
yatifi en alt seviyededir. Yine hatirlataim Universi-
te, akademi ya da okul degildir. Stidyo bir enerji
ortaminin bilgi, kdltdr, dil ve teknik ile hemhal ol-
masi durumudur. lyi bir stiidyo ortami, yiritiiciinin
giderek hayaletlestigi, gerekli anlarda yine kendi-
ni hatirlattigi ancak s6zu stidyonun esas aktorle-
rine, 6grencilere devrettigi bir ortamdir. Dolayisi
ile stidyo bir Uretim isligidir. Her dizeyde Uretim!

Yine bir hatirlatma, 6gretim Uyesi hé&kim veya
ceza yargicl degildir. Yargli Uretmemelidir, goére-
vi anlamak ve genc¢ tasarimcinin dolastigi alan-
da gordugu risklere dair izlenimlerini aktarmak
ve bununla birlikte o duruma dair bilgi kanallari
agmak, buradan da bazen sonug¢ beklememektir.
Sonug 6grencinin sentaktik basarisindadir. Ken-
di bilgimizi karsimizda gérememek ya da gor-
mek Uzerine bir mimarlik egitimi kurgulanamaz.

Su ana kadar cizilen tablo aslinda mono kilturel
bir egitim-6gretim ortaminin Universite ortami ol-
mayacagina dairdi. Bu nedenle permakultirel bir
yaklasim gerekir mimarlik egitiminde. Bu da ce-
sitlenmeyi, baska olani sevmeyi, bazen acayip-
liklere katlanmayi gerektirir.Egtim,celiskinin dahi
egitici yaninin 6grenme deneyimine getirecegdi
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as games are also a simulation of a practising life.
But this set of rules does not demand obedience,
because the instructor himself becomes a part of
this game as well. Therefore, he also gets the oppor-
tunity to make several manceuvres in the process.

Actually, we have been trying to define an environ-
ment for a long time. Our experiences have taught
us that a good studio environment is a fundamen-
tal to a successful AE. Educational pedagogy and
practice arouse and develop in this environment,
but sometimes fade without any development to
nurture them. A living studio can be defined as a
place that is continuously productive, increases the
ways of looking with new situations arising, builds
its own cosmic world and evolves in a dynamic
environment. We should not forget that this envi-
ronment’s architect is the instructor, nor that his/
her main administration duty is work-time-quali-
ty management. It is also logical to think that this
management is basically the summary of the ar-
chitect’s practical life. In other words, architecture
is the opportunity to let efficient and effective en-
vironments to arise and develop. If we go back
to pedagogy, the minute the studio instructor be-
comes the wise being, he/she demolishes the
studio environment. From then on, there is only
a paradigm of knowers and learners. Student ini-
tiative is in the lower level. Let’s remind ourselves
that the university is not an academy or a school.
The architect’s studio is an energetic environment
fused with knowledge, culture, language and tech-
nique. A successful studio environment, is a place
where the instructor becomes a ghost, reminding
himself/herself only at necessary times, but where
he/she still passes on the words to the real actors
in the studio, to the students. Thus, the studio is
a productiveworkshop. Productive on all levels!



katkiyl duslemek ve onun pratidi ile ugragsmakla
olur. Bunun da en énemli araci informel egitimdir.
informal egitimin formel egitimle yizdelik karsi-
lagtirmasi 6zdes olmalidir. informal egitimin kat-
ma degeri olgunlasma surecinde kendini hissetti-
rir dizeydedir. Bu nedenle yurtici yurtdisi gezileri,
ko6t mimarlik tartismalari, calistaylar, Universite
disindaki diger uygulamaci mimarlar ile tanigsmak,
tartismak informal egitimin bazi halleridir. Birlik-
te 6grenmenin en iyi halidir. Stiidyoya disaridan
katilan baska 6grencilerin, mimarlarin, mihendis-
lerin, tarihgilerin, sanatcilarin katkilari kanimizca
cok onemli. Sadece katilimcilari secerken mesle-
ki pratigin belli bir alaninda uzmanlasmis meslek
adamlarindan biraz Urkmekte yarar gérmekteyiz.
Daha c¢ok distincelerimizi kigkirtacak katkilar al-
may! yeglemek daha etkin ve verimli bir ortama
daha fazla katki saglayacaktir diye distinmekteyiz.

Bilgi temelli egitim (bilmek Gzerine de diyebiliriz),
egitimin ucuz bir uyarlamasidir. Bu, iki nokta ara-
sindaki iligkinin hep dogrusalmis gibi algilanmasi-
na benzer, oysa o meshur iki noktaya biraz daha
fazla zaman ayirirsak, ya da buyuteg altina alirsak
bir ¢cok farkl yériingeden bahsetmenin mimkin
olabilecegini goérurtz (Bir Calvino uyarlamasi). Bu
nedenle uygulamaci akademisyende olsak, salt
akademisyen ya da salt pratisyende olsak, egitim
baglaminda goérevimiz, meraki tetiklemek-kiskirt-
mak, bilmenin yollari-halleri Gzerine disinmek,
dusundurtmektir. Dogrusal-dogrudan-bildik yoldan
degdil ucu acik ancak ig¢sel bilginin dretilmesine,
deneyimin olugsmasina firsat taniyan, amorfolojik,
sarmal yollarin denenmesine ortam olusturmaktir.

Mimari stidyolarla ilgili son sdylenmesi gereken sey
sanirim, stidyolarin égrencinin evi olmasi tzerine-
dir. Biz, devlet Universitelerinde bu konuda oldukga
zorlaniyoruz,8zeluniversitelerde stidyolarin24 saat
yasamasi saglaniyordur diye dusinmek istiyorum.
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Another reminder is that the academician is
neither a ruler nor a judge. He/she should not
judge; his/her duty should be to understand and
explain risks that student may face, guide him/
her to knowledgable paths, and sometimes not
even expect a beneficial result from it. The even-
tual result will be the syntactic success of the
student. An AE cannot be based on seeing or
not seeing our own knowledge in anyone else.

The frame that is drawn at this point is actual-
ly about a mono cultural education environment
that cannot become a university. In this respect,
we need a permacultural approach to AE. This re-
quires diversifying, loving the “other”, and some-
times coping with peculiarities. As well as dealing
with its practices, education involvesimagining that
even the contradictions will contribute to learning
experiences. The most important way to address
this issue is through informal education. Compar-
isons of informal and formal education should be
roughly the same in percentage. The level of add-
ed value of informal education is sufficient in the
maturation period. In this respect, field trips both
within and outside the country, debates on “bad
architecture”, workshops, meetings and discus-
sions with practicing architects outside the univer-
sity are some examples of informal education. It is
the best way for instructors and students to learn
together. On the personal level, the contributions of
outsiders, be they students, architects, engineers,
historians or artists, are equally important. When
choosing an outsider, however, we should be wary
when inviting a person who specialises in only
one field. We should prefer to encourage contribu-
tions to stimulate our thoughts, which in turn will
lead to a more efficient and effective environment.

Knowledge-based education (we may call it edu-
cation based on “knowing”) is a cheesy adapta-




Studyolar steril yerler degildir ve mimarlik egitimin-
de tashih yapan hocaya yer yoktur. Ogretim Gyesi
stidyonun dinamigi icinde erir, yer degistirir, orta-
mi gOzler, gbzlemlerinden dersler ¢ikartir. Stidyo
gercekten bir isliktir, bir yandan analog, bir yandan
dijital Gretimler, modeller, konusmalar, sunuslar,
tartismalar yapilir. Bunlarin Gzerine Uretmek, yeni-
den tartismak ve yeniden Uretmek ve her Uretimde
de daha yetkin bir Grinun izlerini sirmenin meka-
nidir. Bir yerden itibaren 6grencinin 6grenciden 6g-
renmeye bagladigi tim islerin ortak deneyimin bir
pargasi haline geldigi blyuleyici bir ortamdir sttd-
yo. Sanirim bu blyl bizleri daha olgunlastiriyor,
daha anlayish, daha arastirici ve paylasimci kiliyor.

32

tion of education. This is like approving that the
perception of a relationship between two points
is always linear, but if we pay more attention, it is
possible to discuss it on different orbits (a Calvino
adaptation). In this respect, whether we are aca-
demicians, practicing academicians or practicing
architects, our duty in the educational context is to
trigger curiosity, to make students think of different
ways to obtain knowledge. To provide an oppor-
tunity to produce knowledge, not from a linear-di-
rect-familiar way, but rather, via open-ended inter-
nal experience and amorphological, helical paths.

The last word to say on architecture studios
is, | guess, that they should be a home for stu-
dents. We, as educators,are having a hard
time providing this ever active environment,
so | would at least like to think that private uni-

versities make the studios live 24 hours a day.

Studios are not sterilized places and there is no
place for a “critic” educator in AE. Within the dy-
namics of the studio, the academician fades,
changes places with the student, observes and
learns from observation. The studiois really a
workshop, analogue and digital productions are
created at the same time; models, lectures, pre-
sentations and debates are held. It is a space for
production, a place to renegotiate and reproduce,
and, in each production, to seek a more competent
product. After a certain point, the studio becomes
a charming environment in which students learn
from each other, since all work produced has be-
come a result of common sense. | think that this
magic matures us, that it encourages us to be-
come more understanding, inquisitive and sharing.



Mimarlik & Doga & Kiiltiir iligkileri Cergevesinde Cok Boyutluluk ve Biitiinliik
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Yiiksel Demir, Dog. Dr.

Mimarlik Bolimii, Mimarlik Fakiiltesi, istanbul Teknik Universitesi
Assoc. Prof. Dr., Department of Architecture, School of Architecture, Istanbul Technical University

“Ben politika ve savas tarihi okumaliyim ki cocukla-
rimin matematik, felsefe, doga tarihi ve gemi mima-
risi okuma 6zglirliigd olabilsin, ve bbylece onlarin
gocuklari sanat, siir, miizik, mimarlik, tekstil sanati
ve seramik okuyabilsinler.”

John Adams (1902-1984) 2. ABD Baskani

Kuram / Kilgi

“Mimarlik Egitiminde Pedagoji ve Pratik Arasinda Var
Olmak”basglikli etkinligin ‘akademi—meslek’ ikilemini
irdelerken, bir yandan da ‘kuramsal’ olanin ‘kilgisal’
olanla etkilesimini gindeme getirdigi dustnalebilir.

1999 yilinda Yildiz Teknik Universitesinde gercek-
lestirilen ve 31 mimarin konugsmaci ya da irdeleyici
olarak davet edildigi Yildiz Mimarlik Bulugsmasi'n-
da irdeleyici olarak yer almistim. O toplantida ger-
ceklesen ve bu etkinligin konusuyla da yakindan
ilgili olan bir tartismay! hatirlarim: Tartismacilardan
bazilari bir meslek insaninin, meslegin butin bo-
yutlariyla, es zamanl olarak layikiyla ilgilenmesi-
nin mumkdn olmadigini; bir boyutu tercih ederek
bu boyutta derinlesmesinin daha dogru hatta daha
‘ahlakl’ bir tavir olacagini ima etmislerdi. Kendi-
lerinin de bu gerekgeyle meslegin salt ‘kuramsal’
boyutu ve bunun egitimiyle ilgilendiklerini, tasarim
ve yapimdan uzak durduklarini ifade etmislerdi. Bir
meslek insaninin meslegin bir alaninda uzman-
lasmaya karar vermesi kendi tercihidir ve sorgu-
lanmadan saygiyla karsilanmalidir. Ayni sekilde
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yukseldemir@gmail.com
Trans. from Tur. to Eng: ilke Yalgin

“I must study politics and war, that my sons may
have the liberty to study mathematics and philoso-
phy, natural history and naval architecture, in order
to give their children a right to study painting, po-
etry, music, architecture, tapestry, and porcelain.”

John Adams (1902-1984) 2. USA President

Theory / Practice

While studying the ‘academy — profession’ dilemma
ofthe eventtitled “Surviving Between Pedagogy and
Practice in Architectural Education,” it is possible
to think that this dilemma brings forward the inter-
action between the ‘theoretical’ and the ‘practical.’

In 1999, I participated as a scrutinizer to Yildiz Meet-
ings held at Yildiz Technical University, to which 31
architects were invited as speakers or scrutinizers.
I remember a discussion that took place during that
meeting and which was closely related to the top-
ic of the event: Some of the speakers had implied
that it was not possible for a professional to give
close attention to every perspective of the profes-
sion simultaneously; and that it would be more ap-
propriate, even more ‘ethical,’ for them to choose a
perspective and focus their attention on that. They
had also stated that in consequence they were
only interested in the theoretical perspective of the
architectural profession and the teaching of arc-
hitecture; and that they were staying away from
design and practice. It is the professionals’ deci-
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kendisinin de diger meslek insanlarinin uzman-
lagma ile ilgili tercihlerini sorgulamamasi beklenir.
Cunku her birey, sahip oldugu ilgi, olanak ve ka-
pasite ile iligkili olarak ydnelim ve tercihlerini be-
lirleme 6zgurlugune sahiptir. Tercihinin isabetliligi,
bu kararinin sonucu olarak godsterdigi basarimin
degerlendiriimesi baska bir konudur. Ayrica itiraf
etmek gerekirse ben bu sdylemi saskinlikla karsi-
lamistim. Cinkld meslegin kuramsal veya kilgisal
boyutlarindan birini tercih etmek gerektigini savu-
nan meslektaslarimizin uzmanlhk alanlarinin bi-
rincil kaynagdi ya da konusu, bu énermenin aksini
meslek hayatlariyla kanitlamis olan ustalardir[1].

Diger taraftan mimarlik elestirisi yapmak da bir
izine veya ehliyete bagli olmamalidir. Bu nedenle
bir diger sevgili meslektasimizin “Tas Ustlne tas
koymamis adam benim binam hakkinda konusa-
maz!” sozleriyle ifade ettigi goériusine kesinlikle
katilmiyorum. Herkes mimarlik hakkinda bir go6-
ris sahibi olabilir ve bunu serbestce ifade edebi-
lir. Daha da ileri giderek meslegi icra etmek de is-
teyebilir. S6z gelimi bir fikir yarismasina katiimak
icin diploma sahibi olma kosulu getiriimemelidir.
Zaten o6grenci yarismalarinda bu kosul uygulan-
mamaktadir. istenenlerin ve diskalifiye olma ko-
sullarinin net bir bigimde tarif edilmesi yeterlidir.

Son zamanlarda okudugum duayen Vittorio Gre-
gotti'nin “Mimarhigin icinde” baslkli kitabinin arka
kapaginda yer alan sunusta Kenneth Frampton
kitabi su sozlerle niteliyor: “Elinizde tuttugunuz
kitap ginimudzin en 6nemli mimarinin, elestir-
meninin ve entellektiel yazarinin en 6nemli ki-
tabidir” [2]. Frampton bu ifadeye Gregotti'nin ¢ok
onemli bir diger vasfi olan egitimciligini dahil et-
memistir. Gregotti'nin bu nitelikteki tek meslek
insani olmadigini hatirlatirm. Le Corbusier, Tur-
gut Cansever gibi bir ¢cok usta, meslege ¢ok yon-
lUlUkleriyle yaptiklari katkilarla anilan isimlerdir.
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sion to specialize in an area of the profession and
it should be respected without questioning it. Like-
wise, the professional should not question another
professional’s decisions about their preferred area
of specialization. Because every individual has the
right to to define their tendencies and preferenc-
es in respect of their level of interest, resources
and potentials. The accuracy of their choice and
the success resulting from their decision is anoth-
er subject entirely. | must confess that | was sur-
prised to hear this argument, because, the primary
source or subject of our colleagues’ area of special-
ization those who defend the necessity to choose
between the theoretical or the practical perspec-
tive of the profession are the masters who refut-
ed this premise with their professional careers [1].

On the other hand, architectural commentaries
and criticism should not be subject to approval or
licence. In this respect, | strongly disagree with
the argument “Any person who hasn’t built some-
thing in his life cannot criticize my building!” stat-
ed by another fellow architect. Everyone has the
right to have an opinion about architecture and to
express it freely. One would go even further and
may want to practice it. For example, idea com-
petitions should not require a college degree. As
a matter of fact, student competitions don't re-
quire a diploma. A clear definition of requirements
and disqualifying provisions would be enough.

Kenneth Frampton describes Vittorio Gregotti’s
Inside Architecture, which | have recently been
reading, as follows: “This is the most important
book by the most important architect, critic, and
intellectual writing today” [2]. Frampton did not
include in his statement one of the great qual-
ities of Gregotti: his role as an educator. | would
like to point out that Gregotti is not the only pro-
fessional bearing this qualification. Many mas-



“Pargalayip inceleyebilmek igin élddiriiriiz “
The Tables Turned- William Wordsworth

Bir baska yanlis anlayis da ‘uzmanhk alanr’ ile ilgi-
lidir. Kuram ve kilgi, ayni varligin katmanlari oldu-
Ju halde; analitik nedenlerle neredeyse aralarinda
neden sonug iligkisi kurulabilen bagimsiz olgular
haline gelmistir.Meslek insaninin, meslegin yalniz
bir bélimuyle ilgilenmesinin dogru, mimkun ve bu
gerekgeyle de ahlakli bir tavir olacagini savunan-
larin dastigu yanilgr da bu gergevede anlasilabi-
lir. Hic suya girmeden ylizme 6gdretmek, mutfaga
girmeden gurme olmak ne kadar olanaksizsa,
deneyime dayanan gergek bilgi sahibi olmadan
bir alanin uzmani olmak da o kadar olanaksizdir.

Hayatlari boyunca meslegi bir buitlin olarak yasayan
ve tim mesleki birikimleri bu tavrin cisimlesmis ma-
nifestosu olan ustalari anlatma goérevinin, bu husu-
su butinuyle yanhs anlamis ya da hic anlamamig
ayni profesyonel yazarlara verilmesi ise oldukca aci
bir ironidir. Ayni kisilerin, yine yazarlik ve yani sira
yurattukleri egitimcilik mesleginin dogal sonucu ola-
rak goruslerini 6zellikle geng ddrenciler ve meslek
insanlarina yayma olanagdi bulmalari ise sorunun
Olcegini algilamak agisindan 6nemlidir. Meslegi bir
bitln olarak kavrayan ve yasayan meslek insan-
larinin, codu kez eserlerinin bagka bir aciklamayi
gerektirmeyecegine inanarak dusuncelerini kayit
altina almamalari ve bu isi halisane niyetler ve te-
vazu ile ‘uzman’lara birakmalari ciddi yanlhs ve ek-
sik anlasiima risklerinin olusmasina neden olabilir.

Ozetle, Mimarli§i kavrayabilmek igin meslegi tim
boyutlariyla bir bitlin olarak algilamak ve deneyim-
lemek ‘zorunlu’ kosuldur, ancak ‘zorunlu ve yeterli’
kosul degildir.
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ters, such as Le Corbusier and Turgut Cansever
will always be remembered by the multifaceted
contributions that they have made to architecture.

“We murder to dissect “
The Tables Turned by William Wordsworth

There is also a misconception about the ‘area of
specialization.” Although ‘theory’ and ‘practice’,
are the layers of the same entity; they’ve become
nearly independent phenomena for analytical rea-
sons. But these perspectives have started to share
a common faith with many beings’ subcomponents
and consequently they have begun to be perceived
as an independent whole and a cause-effect re-
lationship has begun to be established between
them. In this context, the mistake that is made by
those who claim that it would only be right, pos-
sible and thereby ethical for the professional to
give their attention to a single part of the profes-
sion is understandable. It is not possible to spe-
cialize in a field without having exprerience-based
knowledge just as it is not possible to learn how
to swim without getting into the water or to be a
gourmet without taking a step into the Kitchen.

It’s quite ironic that the task of talking about those
masters who experienced this profession as a
whole and whose professional experience has
been a materialized manifestation of this manner
has been given to the same professional authors
who have totally misconceived the matter or have
not understood it at all. The fact that the same
persons find the opportunity to disseminate their
knowledge and share opinions with young students
and professionals as an consequence of being an
author and an educator, is really important in terms
of understanding the scale of the problem. If the
professionals who comprehend and experience
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Stiidyo Egitimi ve Pratik Alanin Entegrasyonu

Egitimde bilen 06greten hoca ve bilmeyip 6gre-
nen 6gdrenci modeli, yerini herkesin arastirmaci
ve Ogrenci oldugu, birlikte arastiran birlikte yapa-
rak 6drenen modeline birakmaya baslamis ol-
makla beraber hala kerameti kendinden menkul
ve kendisine verilen 6gretim elemani dnvanina
dayanarak ‘hoca’, mimar Unvanina bakarak da
‘mimar’ oldugunu sananlarin var oldugu biliniyor.

Ogrenci bu durumu kavramali ve ‘okul’da’ ‘hoca’
tarafindan aktarilan ‘tek dogrulu’ skolastik anlayi-
sI terk ederek 6znel ‘dogrular’ arasindan ‘gercegdi’
bulma misyonunu bizzat Ustlenmelidir. Bir baska
deyigsle kendi gindemini kendisinin olusturmasini
saglayacak bir modeli talep etmeli bu yolda deneyi-
mi nedeniyle kendisine rehberlik edecek egitimcinin
yonlendirmeleri dogrultusunda yolunu ¢izmelidir.

Er ya da ge¢ ‘hocalar’ da salt baskalarinin bildikleri-
ni, yazdiklarini okuyup anlatmakla yetinmekten vaz-
gecip, birlikte arastirma yaparak 6grenmeye basla-
yacaklardir.

Odiing dustincelerin kolajini popiiler retorik tutka-
Il yardimiyla ve maharetle ‘pseudo’ manifestolara
ceviren ve bunlari da gergcekmis gibi algilatabilen
marifetli profesyonel yazarlarin yaniltici rehber-
liginden kurtulmak bdylece mumkin olacaktir.

Kisaca Halep oradaysa arsin buradadir. At bi-
nenin kili¢ kusananindir. Kimsenin kimseye akil
Ogretmesine gerek yoktur. Kimsenin de bas-
kasinin aklina ihtiyaci yoktur. Ancak asgagida-
ki 0zIU s6zli de akilda tutmakta yarar vardir:

“Akilli insan baskalarinin; aptal insan ise sadece
kendisininin deneyimlerinden ders alir.”

Otto Von Bismarck

Bu anlamda hulasa pedagoji ve pratik iligkisini tar-
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the profession as a whole, do not write down and
keep a record of their opinions, if they humbly and
candidly leave this task to the ‘specialists’ because
they think their works do not need any further ex-
planation, this may cause serious misconceptions.

In summary, perceiving and experiencing the pro-
fession as a whole and with all of its perspectives
is a ‘mandatory’ yet not ‘mandatory and adequate’
requirement in order to comprehend architecture
thoroughly.

Integration of the Design Studio and Practice

Although the educational model in which everyone
is a researcher and a student has started to replace
the educational model of ‘professor who knows and
teaches — student who does not know and learns,’
it is known that there still are some people who
self-evidently think of themselves as ‘professor’ or
as ‘architect’ by virtue of the title of instructor or ar-
chitect conferred upon them.

Students should apperceive this fact and leave the
unilinear scholastic thought conveyed by the ‘pro-
fessor’ at ‘school,” and they should undertake the
mission of finding the ‘truth’ among the subjective
truths. In other words, they should demand a model
that enables them to create their own agenda and
make their own way under the guidance of an edu-
cator ready to share his/her experience.

‘Professors’ will eventually abandon the habit of
contenting themselves with reading and conveying
others’ opinions and start to learn by researching
together.

Thus, itwill be posssible to be freed from the mislead-
ingguidance ofthe cunning professional authors who
Skillfully turn the collage of borrowed thoughts into
‘pseudo’ manifests with the help of popular rhetori-



tismay! hedefleyen bir etkinligin dizenlenmis ol-
masli ¢ok onemlidir. Bu etkinlik sonucu olusacak
kayitlar da ayni derecede dnemlidir ve bu kaydi
olusturacaklara da buyuk sorumluluk yukler. Ben
pesinen burada yazdiklarimin tamaminin 6znel,
kisisel goruslerim oldugunu ve bu goérusleri deger-
lendirme sorumlulugunun timuyle okuyucuya ait
oldugunu beyan etmek istiyorum. Bir egitimci ola-
rak da goérisumui saklamam, meslektaslarimla uz-
lasmak zorunda oldugumu distinmem ve geliskileri
gizlemem, ancak dayatmalardan da hoglanmam.

Mimarlik egitimcisinin, pratik alanindaki varliginin,
egitime katkisinin tartisildigi etkinligin, yukarida yer
alan bashgi ile agagidaki metinde ortaya konmaya
calisilacak bireysel yaklasim arasinda iliski kurabil-
mek acgisindan, aktarilacak yaklagsimininsasindaya-
rarlanilan distnsel temelin ve bununlailigkili bazi te-
mel kavramlarin kisaca ele alinmasi gerekmektedir.

irdelenecek kavramlar meslek yasantimin énemli
bir bolimunu kaplayan doktora galismamin da te-
mel kavramlaridir. Aslinda bulundugum noktadan
geriye dogru baktigimda neredeyse tum hayatim
boyunca ayni temel meseleleri merak edip bunlari
arastirdigimi gérdyorum. 1985 yilinda Taskisla'nin
bahcgesinde sevgili arkadaslarim ve meslektaglarim
Cem ilhan ve Murat Germen ile “X firmasi, tasar-
ladigin binanin similasyonunun i¢inde dolagabile-
cegin bir sistem gelistirmis, su kadar ytzbin dolar!”
diye konustugumuzu ve o dénemde agcilan butin
mimarlikta bilisim teknolojisi ilgili dersleri aldigimi,
hatta bu alanda lisansustl ¢alisma yapmak Uzere
ABD’ye gitmeye karar verisimi hatirliyorum. Halen
iTU Mimarlik Fakiiltesi Mimarlik Béliimii’'nde ‘Mima-
ri Tasarim Teknolojileri ve Bilisim’ calisma grubun-
da yer aliyorum. TUm bunlar asagida yer verdigim
‘Cok Boyutluluk ve Bitlnlik’ meselesiyle dogrudan
iliskilidir. Konvansiyonel yéntemler, araglar, teknik-
lerle altindan kalkilmasi olanaksiz bir konuyu bilisim
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cal glue and who make you perceive those as truth.

In short, put your money where your mouth is. No
one should try to preach to anyone. Not everyone
needs advice. Although it is useful to keep in mind
the following quote:

“The wise learns from the experiences of other;
while the fool only from his own.”

Otto Von Bismarck

In this sense, it is important that this event has
been organized with the aim of discussing the re-
lationship between pedagogy and practice. The re-
cords kept during the event are equally important
and the persons who will create those records bear
tremendous responsibility. | would like to declare in
advance that the thoughts and opinions expressed
herein are subjective. These are my personal
thoughts and opinions; and the responsibility for
evaluating those belong to the reader completely.
As an educator, | do not hide my thoughts and opin-
ions, | do not think that | am obliged to reconcile
them with my colleagues and | do not conceal the
contradictions, although | do not like impositions.

The intellectual basis used in the construction of
the approach to be conveyed, and some of the
basic concepts in relation to this, should be han-
dled and discussed briefly in order to establish
a connection between the event where the ex-
istence of the educator in the practical field his/
her contribution to education are discussed, and
the individual approach (with the above-men-
tioned title) is to be asserted in the following text.

The concepts to be examined are the basic concepts
of my doctoral studies, which cover a substantial
part of my career. When | look back, | realize that
| have wondered about the same basic issues and
have researched them almost all my life. | remem-

=<
c:
A
wn
m
-
O
m
=
=




teknolojisinin olanaklarindan yararlanmadan ele al-
mak pek akillica gelmiyor dogrusu. Yani asil mesele
‘bilisim’ degil, ‘mimarhk’. Hep dyleydi simdi de dyle.

Pratik ve Akademik Hayat Arasindaki
Kopukluklar

10 yil stren doktora galismamin ortalarinda hak-
kinda ahkam kesmeye calistigim “Mimarlik” ol-
gusuyla iliskimin oldukca platonik bir dizeyde
oldugunu fark ederek dehsete kapildim. Ben as-
linda hi¢ bir sey bilmedigim bir alanla ilgili olarak
doktora tezi yazmaya caligsiyordum. Temel soru-
num da buydu ve bu teshis doktora g¢alismamin
da donum noktasi oldu. Kuramsal boyutun yani
baskalarinin bilgisine dayali olarak olusmus kulli-
yatin kavranmasinin mimarlik olgusunu batundyle
kavramak icin yeterli olmadigini, her bireyin ken-
di deneyimiyle kendi bilgisini olusturmasinin ge-
rekli oldugunu anladim ve bu noktadan itibaren
bes yil sureyle pratik deneyimimi arttirmaya ve
o zaman kadar edindigim kuramsal birikimi pra-
tik deneyimle iligkilendirmeye buna ek olarak da
yeni kuramsal ¢ikarimlarda bulunmaya calistim.

Cok Boyutluluk ve Biitlinliik

Mimarlik ¢ok boyutlu bir olgudur. Mimar, tasari-
miyla ilgili olan butin boyutlar butlnlik icinde ele
almak zorundadir. Bir ‘butlin’ G olusturan ‘boyut
lari tanimlamak, bir bakima s6z konusu ‘butin’d
tanimlamaktir. Mimarlik alaninda bu ‘butin’in ve
onu olusturan ‘boyut’larin tanimlarinin yapilmasi
olanakhdir; ancak yapilacak bu tanimlar, tanimin
yapildigi durum ve kosullar degismedigi surece
gecerlidir. Durum ve kosullar degistiginde tanim
da degisecektir. Bu kural, tanimi yapan kisi de-
gismese bile gecerlidir. Kaldi ki bireyler de zaman

38

ber in 1985, | was sitting in the garden of Taskigla
with my dear friends and colleagues Cem ilhan and
Murat Germen. We said that “Company X has de-
veloped a simulation software where you can walk
around the building. It's xxx hundreds of dollars!.”
| took all the architecture and IT courses offered
that semester and decided to go to the USA to do
a master’s degree. | am a current member of the
‘Architectural Design Technologies and Informat-
ics’ study group at the ITU School of Architecture,
Department of Architecture. All these are directly
associated with the ‘multidimensionality and unity’
issue that | mention below. It does not seem wise
to me to handle an issue that cannot be conquered
using only conventional methods, tools and tech-
niques, without utilizing information technology. In
short, the real case here is not ‘informatics,’ it is
‘architecture.’ As it is today, so it has always been.

Disconnections Between Practice and
Academic Life

| was terrified to realize that my relationship with
“architecture”, about which | was making judge-
ments without hesitation midway through my 10
years of doctoral studies, was in fact quite pla-
tonic. | was actually trying to write a PhD thesis
in an area about which | knew nothing. That was
my primary concern, so this self-diagnosis was
an important milestone in my studies. | found out
that comprehending the theoretical perspective,
in other words comprehending the complete cor-
pus based on other people’s knowledge, was not
enough to entirely comprehend the architectural
phenomenon itself; that every individual should
build their own knowledge with their own expe-
riences. From this point on, | tried to gain more
practical experience over a period of five years,



icinde degisirler. Buna gore tanimlanan olgu, du-
rum ve kosullarin degismedigi ancak tanimlayanin
degistigi durumda tanim degisebilir [3]. Hancer-
lioglu felsefede ‘6zdeslik’ kavramiyla tanimlanan
bu duruma verdigi érnek aciklayicidir: “Ahmet ya-
sadigl sirece hep Ahmet olarak (es deyisle ken-
di kendisinin ayni kendisiyle 6zdes) kalir, ama bir
yandan da surekli olarak geligir, boyu uzar, yasi
ilerler ve hucreleri yenilenir, yeni bilgiler ve yeni
yetenekler kazanir (es deyisle kendi kendisinin
ayni, kendisiyle 6zdes kalmaz)’ [4]. Bu o6rnekte
aktarilan durum ‘mimarhk alani’ igin de gegerlidir.

Bir alan sinirlari ile tanimlanir. Mimarlik alani ta-
nimini yapabilmek icin de bazi temel sorulari
yanitlamak gerekir: Bir bilgi alani olarak mimar-
ik alanini diger bilgi alanlarindan ayiran sinirlar
nereden gecger? Buna bagh olarak ‘mimarhk bil-
gisi’ nedir? Bu sorulari, ilgili baglamdan bagimsiz
olarak cevaplamak her zaman olanakh degildir.
Mimarlk etkinlikleri ve
uretilen bilgiler dogal olarak ve kolaylikla ‘mimar-
lik bilgisi’ olarak nitelenebilirler. Yapi ve yapimla
ilgili bilgiler tartismasiz olarak bu kategoridedir-
ler. Ancak sira bir siir ya da 6érimcek agini bu an-
lamda degerlendirmeye geldiginde, sonuca var-
mak onceki ornekte oldugu kadar kolay degildir.

Urlnlerinin  sonucunda

Doktora arastirmamla ilgili olarak rahmetli Turgut
Cansever’le yaptigim bir gorismede, Cansev-
er Bodrum’daki Erteglin Evi'nin tasarimiyla ilgili
ana fikri, mimari eskiz gérmeyi bekleyen isverene
Ahmet Hagsim’in Sonbahar adli siiriyle (Resim 1)
ile sundugunu aktarmigti [6]. Bu goérisme dok-
tora calismamin en o6nemli sorularindan birini
yanitlamami ve tezimi sonlandirmami saglamistir.
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I tried to associate my theoretical background
knowledge with my practical experience and in ad-
dition | tried to make new theoretical deductions.

Multidimensionality and Unity

Architecture is a multidimensional fact. The archi-
tect must approach all dimensions appertaining to
his/her design in unity. To define the ‘dimensions’
composing a ‘whole’ is in a sense to define the
‘whole’ in question. In the architectural field, defin-
ing this ‘whole’ and the ‘dimensions’ constituting
it is possible; however, these definitions are only
valid as long as the circumstances and conditions
in which the definitions were established remain
intact. Definitions will change along with circum-
stances and conditions. Even if the person who
established the definition changes, this rule will
remain valid. Besides, people change over time.
Accordingly, definitions can change where the fact,
circumstances and conditions remain constant, ex-
cept for the person who established the definition
[3]. An example given by Hancerlioglu to emphasize
this situation, which is defined as ‘identicalness’ in
philosophy, is quite explicative: “Ahmet remains as
Ahmet (synonymously, identical to himself) as long
as he lives, but in the meantime, his body devel-
ops, he grows tall, he grows older, his cells regen-
erate, he acquires new information, knowledge and
new abilities (synonymously, he does not remain
the same as himself, identical to himself)” [4]. This
example is applicable to the ‘architectural field.’

A field is defined by its boundaries. In order to de-
fine the field of architecture, some fundamental
questions should be answered first: Where are the
boundaries, which divide the field of architecture as
a domain of knowledge from other fields, drawn?
Correspondingly, what is ‘architectural knowledge’?
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Resim 1. Ahmet Erteglin Evi , Bodrum [5]
Figure 1. Ahmet Ertegiin House, Bodrum

Sonbahar
Bir taraf bahce, bir tarafta dere
Gel uzan sevgilim benimle yere
Suyu yakuta donduren bu hazan
Bizi gark eyliyor distincelere
Ahmet Hasim

Edebiyat ya da sanatin diger dallar gibi doga
da oOnemli bir referans olarak kullaniimaktadir.
S6z gelimi érimcek agi, iskelet gibi dogal ol-
gular temel alinarak tasiyici sistemler gelistir-
ilmistir.  Bu nitelikte sayisiz 6rnek bulunabilir.

Bilindigi gibi siir, edebiyat; érimcek agi ya da iskel-
et, biyoloji bilgi alani igerisinde yer alir. Ancak yu-
karida verilen drnekler bir siirin ya da bir drimcek
aginin ‘mimari bilgi’ degeri tasiyabilecegini kanit-
lar. Buradan yola ¢ikarak herhangi bir alana ait bir
‘bilgi’nin, duruma bagli olarak ‘mimari bilgi’ niteligi
kazanabilecegini ileri sirmek yanlis olmaz. Daha
acik bir deyisle mimarin mimari bir amagcla kullan-
maya karar verdigi ‘bilgi’, artik ‘mimari bilgi’dir. Bu
Onermelere bagh olarak varolan bitin bilgi alan-
larina ait bilgilerin timunin potansiyel olarak ‘mi-
marlik bilgisi’ olma niteligi tasidigi ifade edilebilir.

N. Hartmann’in kurucusu oldugu ‘Yeni Varlikbilim’ de
(New Ontoloji) varlik ‘btin’ ile onu olugturan ‘boyut’
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It is not always possible to answer these ques-
tions independently of their relevant context. The
knowledge produced as a result of architectural
activities and products can naturally and easily be
described as ‘architectural knowledge.” Construc-
tion and building knowledge is inarguably a part of
this category. However, when it comes to evaluate
a poem or a spider web in this regard, drawing a
conclusion is not as easy as the previous example.

Autumn
One side the garden, on side the sea
Lover, come lay beside me
This autumn, that turns the the water in to ruby
Overwhelms us with thoughts eventually
(trans. by Yiiksel Demir)

In an interview | had with the late Turgut Cansev-
er for my doctoral research, Cansever told me
that he had presented the main design idea about
Ertegun House in Bodrum to the accompaniment
of Ahmet Hasim’s poem “Autumn” (Figure 1), to
the employer who was expecting an architectur-
al sketch [6]. This interview enabled me to an-
swer one of the most important questions of my
doctoral studies and to complete my PhD thesis.

Nature is also used as an important reference
just like other fields of literature or art. For in-
stance, load-bearing systems are based on the
elements of nature such as the spider web and
skeleton. There are numerous similar examples.

As is known, poetry is a part of the literary field;
the spider web or skeleton belong to the field of
biological knowledge. However, examples giv-
en above prove that a poem or a spider web can
be qualified as ‘architectural knowledge.” From



larive ‘katman’lari betimleyen birmodelsunar. “Hart-
mann varlik kuramini dért boyut Gzerine kurar” [7,8]

1.Varlik bigimi :Gergek (real) varlik —ideal
Varlik

2. Varligin ‘olug’ bigimi: varligin varolusu (Das-
ein-Existentia)- varligin 6zi (Sosein-Essentia)

3. Varolus bicimi (varlik modus’lari —kipleri):
Gergek (real) kip -ideal kip

4.Varlikkatmanlari:inorganik, Organik, Psisik, Tinsel

“Hartmann’in varlik katmanlari kurami kategoril-
er kurami ile baglanti igindedir.” [7] “Kategoriler
hem varligin bltintyle hem de varlik tabaka-
lariyla (katman) ilgilidir. Varhgin bitana ile ilgili
kategoriler ‘temel kategori’, varlik tabakalariyla il-
gili kategoriler ‘6zel kategori’ adini alir... N. Hart-
mann’a gore yeni ontoloji bir kategoriler bilimi
olur. Yeni ontolojide varlik alanlarinin kategoril-
eri belirli sayida degildir. CUnkd, insan bilgisi-
nin gelismesi oraninda kategoriler artacaktir.” [8]

insan / Doga / Kiiltiir (Mimarlik & Doga & Kiiltiir):

Genel anlamda Mimarligin iligkili oldugu iki temel
varlik kategorisinden s6z edilebilir: Dogal / Kultirel.
Varlik Katmanlarinin timi ‘dogal’ kategoride ele
alinabilirken psisik ve tinsel katmanlari ‘kultirel’ kat-
egoriyi olusturur. ‘Kulttr’ olgusunun, ‘insan’in ‘doga’
ile etkilesiminin sonucu olarak ortaya ¢iktigi kabul
edilebilir. Bu kabul akademik ve mesleki ¢calisma-
larin gergeklestiriimesinde yararlanilmak Uzere
gelistirilen yaklasimin temelinde yer alir (Resim 2).
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this point of view, it would not be wrong to say
that any ‘knowledge’ in any field can be quali-
fied as ‘architectural knowledge,” depending on
circumstances. More precisely, any knowledge,
which the architect decides to use with an archi-
tectural goal, becomes ‘architectural knowledge.’
According to these premises, it can be conclud-
ed that all knowledge in any existing field can po-
tentially be qualified as ‘architectural knowledge'.

N. Hartmann’s ‘New Ontology’ offers a model
which describes the whole of being and the ‘di-
mensions’ and ‘levels’ constituting it. “Hartmann’s
ontology theory is founded on 4 dimensions” [7,8]:

1. Form of being: Real being — Ideal being

2. Aspects (“moments”) of being: Existence (Das-
ein-existentia) — Essence (Sosein-essentia)

3. Mode of being (modalities of being): Real
modes of being —Ideal modes of being

4. Strata or levels of being: Inorganic, Organic,
Psychical, Spiritual

“Hartmann’s theory of ontological levels is connect-
ed to his theory of categories.” [7] “Categories are
pertinent to both the whole of being and the levels
(strata) of being. Categories relating to the whole
of being are called ‘fundamental categories’, cat-
egories relating to levels of being are called ‘sub-
jective categories’... According to N. Hartmann,
new ontology is a science of categories. In new
ontology, categories of realms of beings are not
in definite number. Because, categories will in-
crease based on growth of human knowledge.” [8]
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Mimarlik

Kltar

Doda
Resim 2: insan/Doga/Kiiltiir

Figure 2: Human/Nature/Culture

Pratik ve Akademik Hayat Elestirisi

Toplantinin sonunda sunusumu bitirirken kullan-
digim bir ifadenin neden oldugu uzun bir tartisma
gerceklesti. Akademi ile meslek dinyasinin etik
agidan karsilastiriimasi tartismanin esasini olustu-
ruyordu. Mimarlik lisans égrenimiyle tanisikhgimin
basladigi 1983 yilinda bu yana yaklasik 32 yildir
es zamanli ve karsilastirmali olarak akademinin
meslekle iligkisini goézliyorum. Bu konuda ger-
ceklestirdigim bilimsel bir arastirmanin nesnel so-
nucglarina dayanmaksizin olusan 6znel kanaatime
gore bireyin lisans 6greniminin ilk yillarinda sahip
oldugu idealist, toplumcu tavir yerini giderek daha
¢ikarci ve bireyci bir tavra birakiyor. Bu déntstimun
arkasinda, glvencesiz, rekabetci, vahsi, kapitalist
piyasa kosullarinda zamanla daha ¢ok 6n plana
¢ikan hayatta kalma glidusU, ve kendi ayaklarinin
Uzerinde durma, aile ve g¢alisanlarinin sorumlulu-
gunu tasima zorunlulugu oldugu dasinalebilir. Bir
baska gbzlemim de d8gdrenim hayatinin basindaki
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Human / Nature / Culture (Architecture &
Nature & Culture):

Generally speaking, it is possible to say that there
are two fundamental categories of being associat-
ed with architecture: Natural / Cultural. While all
levels of being are categorized as ‘natural,” the
‘cultural’ category comprises the psychical and
spiritual levels. The ‘culture’ phenomenon can be
recognized as a result of the interaction between
‘human’ and ‘nature.” This recognition forms the
foundation of the approach developed for use
in academic and professional works (Figure 2).

Criticism of Practical and Academic Life

At the end of the meeting, there was a long discus-
sion on a statement | made while | was concluding
my presentation. An ethical comparison between
academia and professional life was at the core
of the discussion. | had been observing the rela-
tionship between academia and profession com-
paratively and simultaneously since 1983, when |
first started my bachelor’s degree in architecture.
According to my subjective conviction, which is
not based on the objective findings of a scientif-
ic research that | had conducted on this subject,
the idealist and socialist approach of a person,
which he/she adopts during the first years of the
undergraduate studies, gradually transforms into a
self-interested and individualistic approach. It can
be thought that the survival instincts powered by
unsecured, competitive, brutal, capitalist market
conditions, the obligation to stand on his/her own
feet, and to bear the responsibility of family and



ddrencilerin “mimarlik” yapmaktan ¢cok meselenin
esaslyla ilgilenmeleri. Yani mimarlara mimarlik-
larini kanittamakla daha az ugrasmalari. Bu da
meselelerin esasini kavramalarini kolaylastiriyor.
Belki de insan, bilgisi arttikga kendisinin mesleki
teknik becerileriyle ilgili beklentinin arttiyi varsayi-
miyla bu konuda kendisini kanitlamaya, mesele-
nin kendisinden daha ¢gok 6nem vermeye basliyor.

Bahsetmek istedigim son hususta cikar catisma-
sinin giderek artmasi: Birinci sinif lisans 6grenci-
sinin sarf etmekten cekinecegi sz, dnermekten
imtina edecegi dustince bir kamu yoneticisine, bir
siyasetciye, bir meslek insanina, bir akademisye-
ne hatta bir lisansustu 6grencisine gore daha azdir.
Kim ne dusunur? Bu dislnce hangi ¢ikar grup-
larinin tepkisini ceker diye disinmez. Genellikle
gizli bir ajandasi da yoktur. Meselelere daha naif,
daha mantiksal, daha duygusal ve daha az poli-
tik yaklasir. Bu gerekceyle kamusal meselelerle
ilgili olarak gerceklestirilecek galismalara 6zellikle
lisans dgrencileriyle baglamak meselelerin esasi-
na dair 6nemli kazanimlar saglar. Ancak akademi,
meslek dinyasinin daha dolaysiz bir tabirle yikle-
nicinin sorumlulugunu Ustlenemez yalnizca kamu
ile meslek dinyasi arasinda bir kdpru islevi gore-
bilir. Bu stirecte edinilecek deneyimin saglayaca-
g1 akademik kazanimlarda herkesin malumudur.

“..sunu kabul etmek gerekir ki, dilinya capinda
pek c¢ok l(niversitede....akademi profesérii ar-
tik giderek kamusal bir entellektiiel olarak dedil,
idareci ve kaynak yaratici biri olarak gériiliiyor.”

Marcus Miessen [10]
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employees lie behind this transformation. Another
observation | made is that students who are new to
the educational life, are more interested in the root
of the matter than practicing “architecture.” In other
words, they don’t strive hard to prove their archi-
tecture to other architects, which makes it easy for
them to grasp the essence of the matter. Perhaps,
they begin by proving themselves and steer away
from the essence of the matter when they start as-
suming that expectation about their technical skills
increases as their level of knowledge increases.

I would like to emphasize this last point: the in-
crease in conflict of interest. When compared to
a public administrator, a politician, a professional,
an academician, even to a postgraduate student,
freshman students does not refrain from express-
ing their opinions or does not avoid offering an
idea. They do not worry about what other people
think or reactions from interest groups. Generally,
they don’t have a hidden agenda. They show a
more naive, more reasonable, more emotional and
less political approach to problems. Therefore, the
engagement of undergraduate students in studies/
works concerning public affairs ensures great re-
turns on the essence of the matter. However, aca-
demia cannot take responsibility for the profession-
al world, or more specifically, for the contractor. It
can only serve as a bridge between the communi-
ty and the professional world. And the academic
gains, which will be provided by the experience
gained during the process, are known to everybody.

“

it has to be acknowledged that in many uni-
versities around the globe...the academic pro-
fessor is increasingly understood as no lon-
ger a public intellectual, but an administrator
and a funding-generator for the university.”

Marcus Miessen [10]

=<
c:
A
wn
m
-
O
m
=
=




Sonug

Pedagoji—pratik, kuram—kilgi, egitim—hayat gibi ayi-
rimlarin gercekte var olmadidina inaniyorum. Egi-
tim, meslegin ya da hayatin disinda degildir. Og-
renme eylemi ayni zamanda bir Uretim eylemidir.

Disiplinler arasindaki sinirlarin ve buna bag-
Il iletisimsizligin uzmanlagsmay! islevsizlestire-
cek dizeye ulasmasini; her disiplinin bunyesinde
dogasi geregi yer alan sanat, bilim ve felsefe bo-
yutlarinin bagimsiz ve iligkisiz birer disiplin olarak
algilanmaya baglamasini sakincali buluyorum.

Tdm varliklarin devingen oldugu bir evrende du-
ragan tanimlardan, genel ¢dzimlerden s6z et-
mek pek mumkin gérinmuayor. Bu gerekceyle
ayni gibi gérinen her durum Ozeldir ve 6zgin bir
yaklagim gerektirir. Onceki deneyimlerin bir son-
raki benzer durumlarda yarar saglama potansiye-
li vardir ancak bu beklenti her durum igin gecer-
li degildir. Bu nedenle stidyo ve mimarlik egitimi
ile ilgili sorulara genel bir yanit vermedim. Bunun
yerine asagida kaynaklar ve bibliografya kismin-
da bu alandaki deneyimimi paylasmay:i tercih edi-
yorum. Bu deneyimler ginahlari ve sevaplariyla
degerlendirilerek s6z konusu sorularin her dene-
yim 6zelinde sundugu yanitlar olarak irdelenebilir.
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Conclusion

I don’t believe that distinctions like pedagogy—prac-
tice, theory—practice, education—life exist in real
world. Education cannotbe exlcudedfromprofession
orlife. The act of learning is also an act of producing.

| find it objectionable that interdisciplinary bound-
aries and the according lack of communication
reach to a level where they disable the spe-
cialization; that artistic, scientific and philo-
sophical dimensions embedded in every disci-
pline by nature are beginning to be perceived
as independent and unrelated disciplines.

It is not possible to talk about stable definitions
or general solutions in a universe full of dynamic
beings. Accordingly, each situation, which seems
identical, is in fact unique and requires an original
approach. Previous experiences have the potential
to be useful in future similar situations, but this ex-
pectation is not applicable to every situation. For
this reason, | have not given a general answer to
questions regarding studio and architectural edu-
cation. Instead, | have chosen to share my expe-
rience gained in this field, in the references and
sample works listed below. These experiences can
be studied and evaluated as experience-specific
answers given to the aforementioned questions.
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Ornek Galigmalar (Sample Works)

“Semt..Tarih...Koruma...Semt Sakini...Biling...Yerel Yonetim...Muhtarlik...”, (Dener, Tong, Apak ve ITU Mimar-
lik Fakultesi 2001-2002 Mimari Proje 1 B grubu dgrencileri ile birlikte), istanbul Dergisi, Temmuz 2002, S.42,
S.62-67.

“BUtuinlesik Tasarim Stiidyosu Deneyimi” (Dener, Tong, Falay ile birlikte) Mimarlik ve Egitim Kurultayi, istan-
bul Aralik, 2003.

“Learning With/in The City”, (Aytanga Dener ile birlikte), Quality Of Urban Life: Policy Versus Practice Kong-
resi, istanbul, 2003.

“Sehir ve Degisim...”, (Dener, Tong, Falay, Ok¢u ve ITU Mimarlik Fakultesi 2003-2004 Mimari Proje 1 grubu
ogrencileri ile birlikte), Istanbul Dergisi, Ocak 2004, S.48, s.36-41.

“Bir Hafiza Olusturmak”, iTU Vakfi Dergisi, Kasim 2007, S.50, s.50-54,

“Stleymaniye Semti igin iTU Mimarlik Fakiltesi Ogrencilerinden Oneriler”, Siilleymaniye Sempozyumu is-
tanbul, Kasim 2007

“Yerel inisiyatif + Kiiresel Kaynak, MARDINT, iTU MARDIN DiSIPLINLERARASI EGITIiM, ARASTIRMA VE
UYGULAMA MERKEZI”, Arkitekt Dergisi, Mayis Haziran 2008, s 74 -77

X

“Yerel Verilerin Konut Tasarimi Siirecinde Degerlendiriimesi: Mardin Ornegi”,
itidergisi/a, Cilt:9, S.2, s.83-94, Mart 2011.

(Can Karagdille ile birlikte),

iletisim (Correspondence) http://akademi.itu.edu.tr/demiry/ http://www.mardint.itu.edu.tr
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Paradoksal bir Egitim Alani olarak Mimarlik
Architecture as a Paradoxial Education Field

Deniz DOKGOZ, Dog. Dr.

Mimarlik Béliimii, Mimarlik Fakdiltesi, Dokuz Eylil Universitesi
Assoc. Prof. Dr., Department of Architecture, School of Architecture, Dokuz Eyliil University

Yapan yapar, yapamayan elestirmen olur!

George Bernard Shaw

Kuskusuz mimarlik egitimi diger tim mesleklerin
egitiminden farkli olan temel unsurlar icermekte-
dir. Bu temel farki goriinir kilan unsur ise mimarlik
egitiminin bilimsel gergeklikler ile birlikte temelde
yaraticilik dizleminde ilerlemesi olarak tarif edi-
lebilir. Bu ilerleyis icerisinde mimarlik egitiminin
ana omurgasini tasarim olugturur. Tasarimi ise
yaraticilik ve sezgisellik tetikler ve diger tum bilgi-
ler, uygulamalar, tartismalar onu besler. Mimarlik
egitimini yaraticilik ekseni kadar diger egitim alan-
larindan farkhlastiran bir diger unsur ise mesleki
deneyimlerin de egitimin bir pargasi olabilmesidir.

Bu durum mimarlik egitiminin salt akademik ka-
nallar Uzerinden isletiimedigini, akademik kanal-
larin besledigi uygulama alani Uzerinden de ig-
letildigini kanitlamaktadir. Bu durumu Ozetleyen
en onemli girdi ise Ulkedeki hemen hemen tim
mimarlik boélumlerinde serbest piyasada Uretim
yapan mimarlarin [1] mimari tasarim derslerinde
aktif olarak rol Ustlenmesi ile agiklanabilir. Serbest
mimarlarin mimarlik egitiminde aldiklari bu aktif
rolin 6nculigund mimarhk egitiminin tarihsel su-
recine baktigimizda daha net gérmek mimkuindar.
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He who can, does; he who cannot, teaches!

George Bernard Shaw

Undoubtedly, architectural education (AE) is fun-
damentally different from all other professional
education. One way of describing this basic dif-
ference is that AE develops on scientific knowl-
edge along with creativity. Design is the back-
bone of AE in this process. Design is triggered by
creativity and intuition, and all other knowledge,
applications and discussions embraces it. Anoth-
er important fact that differentiates AE from oth-
er educational fields, other than creativity, is that
professional experience is part of the education.

This proves that AE is not only carried out by acade-
mic staff but is also supported by professional prac-
tice which is fed by academia. In order to summarize
this situation, we can see that, in almost all univer-
sities which offer AE, architects [1] in practice have
an active role in the design studios. The antecedent
of the active role which practicing architects play
can be clearly seen in the historical process in AE.

Architects of Education

The foundation of AE in Turkey was created by San-
ayi-i Nefise, which was later named Glizel Sanatlar
Akademisi (The Fine Arts Academy). In this peri-
od, apart from a few architects who graduated from
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Egitimin Mimarlar

Mimarlik egitiminin Turkiye'deki 6zini 1926 yilin-
da Guzel Sanatlar Akademisi ismini alan Sanayi-i
Nefise mektebi olusturmustur. Dénem igerisinde,
son derece az sayida yabanci okul mezunu birka¢
mimar disinda tlkedeki mimar gereksinimini karsi-
layan Guzel Sanatlar Akademisi, mimarlik egitimi-
ne yon veren belirleyici bir konuma sahip olmustur.

Fransa’daki Gulzel Sanatlar Akademisi’ndeki
(Ecole National Des Beaux Arts) gibi atolye te-
melli bir mimarlik egitim modeli uygulayan Gizel
Sanatlar Akademisi'nin 1930 yilinda Ulkede ger-
ceklestirilen modernist donisime kadar atdlyele-
rini donem igerisinde klasik UrUnler veren mimar-
lar Vedat Tek ve Giulio Mongeri ydnlendirmigtir.

Akademi 1930 yilindan itibaren modern urlnler ve-
ren Ernst Egliile modernist bir gizgiye ge¢cmis ve Egli
sonrasinda da aralarinda Bruno Taut, Martin Wag-
ner, Gustav Oelsner gibi birgok Gnli yabanci mimar
ile egitimini strddrmagstur. Tark mimarlik egitiminde
etken olan bir diger egilim 1957 yilinda Tatbiki Giizel
Sanatlar Yiksek Okulu (Marmara Gizel Sanatlar
Faklltesi) ile resmilesen Bauhaus gelenegidir [2].

Modern tasarimin temeli olarak gérilen Bauha-
us, bircok egitim kurumu igin drnek alinmig bu-
tinsel bir uygulama olanagini tam olarak elde
edemese de kismen etkinligini
Mimar sayisinin ¢ok az oldugu Cumhuriyet’in ilk
dénemlerinde piyasada uretim yapan mimarlarin
egitimi sekillendirecek sekilde aktif bir rol almasi,
egitimin atdlye merkezli insasini zorunlu kilmistir.

surdirmustdr.

Dénemin dretim yapan mimarlarinin egitimi yon-
lendiren etkisi makul bir yaklasim olarak deger-
lendirilebilir. Fakat, 2014 yilinda hala Uretim yapan
mimarlarin egitimde aktif olarak yer almalari bu
yaklagsimin akademik kadro eksikliginden kaynak-
lanmadigini ¢ok net bir bicimde gdstermektedir.
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foreign universities, only Guzel Sanatlar Akademisi
generated architects who met the requirements of
the country, and had a decisive positionin guiding AE.

Like L’Ecole National Des Beaux Arts in France,
Guzel Sanatlar Akademisi
model of atelier-based AE, guided by the clas-
sical architects Vedat Tek and Giulio Mongeri,
until the modernist revolution in Turkey in 1930.

also conducted a

Guzel Sanatlar Akademisi had a modernist per-
spective, with the modern architect Ernst Egli, from
the 1930s and, after Egli, it continued this educa-
tion with many famous foreign architects, such as
Bruno Taut, Martin Wagner and Gustav Oelsner.
Another school of thought that affected Turkish
AE was the Bauhaus tradition [2], which officially
became part of the Tatbiki Glizel Sanatlar Yiiksek
Okulu (The Marmara Fine Arts Faculty) in 1957.

Bauhaus, seen as the foundation of modern design,
partly continued it this role, although it did not get
the opportunity of holistic practice which is taken as
an example by many educational institutions. In the
early Republican Period when there were not many
architects, practicing architects took on an active
role in shaping AE, making it necessary to build
an educational practice centered on the atelier.

At that time, the effect of practicing architects
leading education was seen as a reasonable
approach. In 2014, the concept of still hav-
ing practicing architects active in education
cannot be, because of lack of academic staff.

AE passed through several phases from the 1920s
to the present time and, 100 architecture schools
[3] and their studio-based works still exist. If we
focus on the various productions of these insti-
tutions besides learning-based work, we can still
see that practicing architects are having an effect.



Mimarhk egitiminin  1920°’li yillardan gunumu-
ze gegirdigi evreler ve ortaya c¢ikan ylze yakin
[3] mimarhk okulu bulunmaktadir.
larin atélye temelli c¢alismalarindan &grenme
odakh calismalara kadar ortaya koyduklari fark-
lI Uretimleri baz aldigimizda piyasada Urin ve-
ren mimarlarin etkisinin surdigu gérulmektedir.

Bu kurum-

Yapilarin Mimarlan

Cok yakin zamana kadar mimarlik tarihinin gercek-
lestirilen yapilar Uzerinden yazildigi disunuldigin-
de inga etme eyleminin mimarlik igin tasidigi 6nem
ortaya ¢cikmaktadir. Her ne kadar sadece uygulama
alani baz alinarak bir tarih yazimi s6z konusu olma-
sa da, yazilari, gizgileri ve dusunsel ifadeleri barin-
diran “sdylem alaninin” varligi, uygulama alaninin
varlidi ile kendisini belirli pozisyonlara tagimaktadir.

Mimari akimlarin olusma sirecini ve manifes-
tolari besleyen en 6nemli girdi séylem ve uygu-
lama alani birlikteliginden dogan —inga edilmig/
edilmemis- eserler olmustur. Ortaya ¢ikan mi-
mari Urtnler ile birlikte uygulama alaninin sdy-
lem alani ile olan iligkisi, temelde egitim alaninin
bir uzantisi konumundadir. Dolayisiyla mimar-
ik egditim pratigi ve bu pratige bagh olarak olu-
san mimari tavir, belirleyici etken konumundadir.

Turkiye’de Glizel Sanatlar Akademisi ile bas-
layan mimarlik egitim pratiginde, egitim sireci
ve bu slre¢ sonunda ortaya ¢ikan mimari sonug
urdnler incelendiginde, egitim kurumlarinin ye-
tistirdigi mimar profili ortaya cikmaktadir. Aka-
demi’nin klasik ve modern egitim sireglerinin ve
atélye vydruticist mimarlarin  mimari  yonelim-
lerinin etkisi, débnem igerisinde ortaya ¢ikan 6g-
renci projelerinde gorilmektedir (Resim 1, 2).

Ozellikle atdlyeler lizerinden, uygulamaci mimar-
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Architects of Buildings

Since architectural history was based on built
projects until recent times, the act of ‘build-
ing’ comes to the fore in architecture. Although
it is not possible to write a history based only
on practice, existence of ‘discourse’ in writings,
drawings and intellectual expression has put it-
self in a certain position as regards ‘practice’.

The most important input into the process of ar-
chitectural movements’ is the unity of discourse
and practice with regard to built/unbuilt proj-
ects. The relationship of discourse and practice
with emerged architectural products is basical-
ly an extension of the educational field. There-
fore, AE practice and the architectural man-
ner due to this practice is a determining factor.

Through the AE practice which started with G-
zel Sanatlar Akademisi in Turkey, we can analyze
educational practice, the architectural results that
happen because of this process, and the raised
profile of architects in these institutions. The
classical and modern educational processes of
the Academy and the architectural viewpoints of
studio conductors can be seen in student proj-
ects from through-out the period (Figure 1, 2).

The architectural doctrine that is experienced as
a master-apprentice relationship by practicing ar-
chitects has reached a different dimension today,
especially in ateliers. Increasing professional spe-
cialization has led to academic taking on the main
burden of work in AE. This situation caused the de-
velopment of new models by academics, who had
not produced any buildings, rather than the models
based on the master-apprentice relationship. At
this point, although practicing architects remained
in the background and relatively excluded from this
new educational mentality and model, they still re-
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I-Resini 1. Morigeri’riin- até')lyesind.e Arif"Hikmet’in (Koyunogid) tasarl-a.ci}g'-;-f

Figure 1. The building that Arif Hikmet [Koyunoglu] designed in Mongeri’s atelier [4]
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Resim 2. Eglinin atélyesinde Edip Hikmet'in tasarladig villa [5]
Figure 2. The villa that Edip Hikmet designed in the atelier of Egli [5]
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larin usta cirak iligkisi ile deneyimlenen mimarlik
Ogdretisi, ginimuzde daha farkh bir boyuta gelmis-
tir. Mesleki uzmanlagsmanin her alanda had safha-
da olmasi, mimarlik egitiminde akademisyenlerin
editim islerinin ana yukunu Ustlenmesine neden
olmustur. Bu da herhangi bir yapi Gretmemis birgok
akademisyen mimarin, egitimde usta-girak temelli
modellerden yeni modelleri tercih etmesinde etkili
olmustur. Bu noktada uygulayici mimarlarin bas-
langica gore geri planda kaldigi yeni egitim anlayigi
ve modelleri onlari egitimden goreceli diglasa da
ogrenci icin pratik hayattaki Gnemini korumaktadir.

Tarkiye’'nin yaklasik yiz yilik mimarlik egitimini,
okullarda retilen ve mezun olan 6grencilerin mimar
olarak Urettikleri mimari eserler Gizerinden degerlen-
dirmek mumkundur [6]. Bu inceleme, goéreceli ola-
rak Tdrkiye mimarlik ortaminin Urinler Gzerinden
degerlendirmesini kapsarken, ikincil olarak yapi
uretimini saglayan mimarlarin egitimdeki kazanim-
larinin disavurumunu da gozler 6niine sermektedir.

Dunyadaki yansimalarina paralel olarak Turkiye’'de
gerceklesen |. Ulusal dbnemden uluslararasi done-
me, Il. Ulusaldan postmodernizme, dekonstrikti-
vizmden yeni moderne kadar birgok stil, uygulama
alanina paralel olarak, egitimde de etkin oldugu do6-
nemlerdeortayakonanyapilariledikkatgcekmektedir.

Bu durum, 6zellikle kamu yapilari ve onun aktif ola-
rak uretildigi yarisma projeleri Gzerinden okunabilir.
Yarisma projelerinin bu kapsamda ele alinmasinin
en Onemli nedeni, iktidar (igsveren) gibi mimarlik
alaninda belirleyici, dikte edici bir konuma sahip
herhangi bir baski unsuru icermeyen ve goreceli
proje Uretme yontemi olarak diger yontemlere gore
daha 6zgur bir alani tariflemesidir. Kamu yapilari
orneginden yola cikarak bakildiginda egitim ala-
nindaki Uretimlerin uzantisini yapilar Uzerinden
okumak mimkindir. Bu okuma bize mimari bigim-
lenmede serbest piyasada Urtn Ureten mimarlarin
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tained their importance for students in practical life.

Almost 100 years of AE history in Turkey can be
evaluated from projects produced in universities and
also from architectural projects produced by gradu-
ates of these universities, as professional architects
[6]. This study, covering the Turkish environmen-
tal evaluation of architecture also reveals gains in
education by the presence pf practicing architects,
who make the production of buildings possible.

Parallel to worldwide developments, in Turkey, many
styles manifest themselves: I.National Period to In-
ternational Period, Il. National Periodto postmodern-
ism and deconstructivism to new modernism. Par-
allel to the field of practice, attention is also drawn in
education to built projects when they were popular.

This situation can particularly be seen in public
buildings and architectural competitions, where
they are actively produced. The most important
reason for taking architectural competitions into
consideration is that they define a field that is more
independent than other methods since they do not
have any elements of pressure or a dictating au-
thority (employer). If we examine the example of
public buildings, it is possible to read from these
buildings the extensions of production into educa-
tional fields. This reading contains some important
inputs in terms of the effect of practicing architects
on architectural formation. We can take any exam-
ple from the different building typologies of public
buildings from the 1920s to the present day and,
within this example, it is possible to see the similar-
ities between the architectural mentality of the pe-
riod and that of the educational institutions. Within
this typological differentiation, on the basis of the
general concept of the buildings, formation of the
mass and the main idea process, an AE mentality
and structure building panorama emerges which
is parallel to this. For example, in the 1940s, a
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etkilerini yansitmasi agisindan énemli girdiler icer-
mektedir. 1920’lerden gunimuze gergeklestirilen
kamu yapilarinin farkli yapi tipolojilerinden her-
hangi bir 6rnegdi ele alabiliriz. Bu 6rnek ile donemin
mimarlik anlayisi ve egitim kurumlarinin mimari
anlayigi arasindaki paralelligi gérmemiz mumkin-
dar. Bu tipolojik farklilagsma igerisinde, yapilarin
genel kurgusu, kitle bicimlenmesi, ana fikir sireg-
leri baz alindiginda dénemin egditim anlayisi ve bu
anlayisa paralel olusan yapi dretiminin bir panora-
masi ortaya gikmaktadir. . Ornegin, 1940’li yillar
ile birlikte Neoklasik Uslubun Il. Ulusal mimari ile
ulke mimarhigina egemen olmasi, dénemin yarig-
ma projelerinde oldugu gibi diploma projelerinde de
gOrtlen mimari tavir benzesmektedir (Resim 3,4).

1960’ yillardan baslayarak kendini hissettiren, ulus-
lararasi stilin yayginlagsmasi ve gesitlenmesi ile ge-
lisen gogulcu modernist tasarimlar dénemin mimari
panoramasini yansitirken, benzer tavirlar diploma
projelerinde de gortilmektedir (Resim 5,6,7,8,9,10).

neoclassical style dominated the Il. National style
of Turkish architecture and this can be seen in
similar architectural attitudes both in competition
projects and graduation projects (Figures 3,4).

Starting from the 1960s, the development of pluralist
modern designs with the spread and diversification
ofaninternational style reflects the architectural pan-
orama of that period, while similar attitudes can be
seen in graduation projects (Figures 5,6,7,8,9,10).

Resim 3. GSA diploma projesi, Belediye sarayi, Harbi Hotan [7]

Figure 3. Fine Arts Academy graduation project, City Hall, Harbi Hotan [7]
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1530 ' ADANA BELEDPIVE A
Resim 4. Adana Belediye Sarayl Mimari Proje Yarismasi 1.lik 6duli Kemali S6ylemezoglu, Ratip Erhan,
Orhan Tolon [8]

Figure 4. Adana City Hall Architectural Design Competition, First Prize, Kemali Soylemezoglu, Ratip Erhan,
Orhan Tolon [8]

Resim 5. GSA diploma projesi Ayazaga’'da sehir konservatuari, Ozcan Altaban [§j o
Figure 5. Fine Arts Academy graduation project of Ayazaga City Music School, Ozcan Altaban [9]
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Resim 6. iTU diploma projesi, 1965-1966, Cok maksatl bina, Mete Uniigiir [10]
Figure 6. ITU graduation project, 1965-1966, Multi purpose building, Mete Undigiir [10]
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Resim 7. T.C. Brezilya Buyukelciligi yarisma projesi, 1. Odul, llhami Ural, Cetin Ural [11]
Figure 7. T.R. Brazil Embassy competition project, First Prize, ilhami Ural, Cetin Ural [11]
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Resim 8. iTU diploma projesi, 1972, Kiltir Sanat Kompleksi, A. Vefik Alp [12]
Figure 8. ITU graduation project, 1972, Culture and Art Complex, A. Vefik Alp [12]




Resim 9. ODTU diploma projesi, 1983, TUBITAK Genel Merkez Yapisi, Abdi Giizer [13]
Figure 9. METU graduation project, 1983, TUBITAK Headquaters, Abdi Glizer [13]

Resim 10. Altindag Belediye Binasi Mimari Proje Yarismasi, 1. Odiil, Merih Karaaslan, Nuran Karaaslan [14]

Figure 10. Altindag City Hall Architectural Design Competition, 1st Prize, Merih Karaaslan, Nuran Karaaslan [14]



1990’ yillarda etkisini gosteren dekonstriktivist
yaklasimlar kendisini 6zellikle egditim hayatinda
g6stermis, 2000’li yillar ile birlikte kamusalliga
vurgu yapan gunimuziun mimari dili egitim haya-
tina ve yapilara yansimistir [15] (Resim 11,12,13).
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Resim 11. YTU diploma projesi,  Kitaplk
tasarimi, Volkan Demirel [16]

Figure 11. YTU graduation project, Library De-
sign, Volkan Demirel [16]

Deconstructivist approaches effective in the
1990s, especially show themselves in the ed-
ucational field and, in the 2000s, with that
decade’s emphasis on publicity, a contem-
porary architectural style was reflected in ed-
ucation and buildings [15] (Figures 11,12,13).

Resim 12. Mersin Ticaret Odasi Mimari Proje
Yarigsmasi, Esdeger Odul, Deniz Dokg6z, Ferhat
Hacialibeyoglu, Orhan Ersan [17]

Figure 12. Mersin Chamber of Commerce Archi-
tectural Design Competition, Equivalent Prize,
Deniz Dokgéz, Ferhat Hacialibeyoglu, Orhan
Ersan [17]

Resim 13. DEU Diploma Projesi, Herkes igin Egitim Yerleskesi, Bora Org(ilii [18]

Figure 13. DEU Graduation Project, Education Campus for All, Bora Orgiilii [18]



Mimarlarin Egitimi

Mimarlik, gerek egitimde gerekse de serbest ha-
yatta U¢ parametre Uzerinden var olur: Aktor, ak-
tora tanimlayan (ve/veya kisitlayan) yasa ve ser-
best [ve/veya kisith] hareket alani olarak mekan.
Bu U¢ parametre hem egitim (teorik) hem de uy-
gulama (pratik) ayaginin ana belirleyicileri ko-
numundadir. Bu noktada, hem egitim hem de
uygulama alanindaki bu U¢ parametreyi bag-
[ oldugu etmenler ile irdelememiz mimkindar.

Egitim Alani [teorik mimarlik...]

Mimarlik egitiminin esas 6znesinin 6grenci oldu-
gu dusundldaginde, idealize edilmis bir mimarlik
egitiminin 6grenci merkezli (odakli) egitim ile mim-
kin oldugu ortaya ¢ikmaktadir. Bu egditim sistemin-
de 6grenen (6grenci) ve Ogreten (akademisyen/
mimar) arasindaki empatik diyalogun sinirlarinin
acik ve seffaf olmasi zorunludur. Bu zorunluluk-
lar, egitimi veren kisinin hiyerarsik yapilanmanin
disinda, 6grenmeye acgik olmasi ve salt 6dreten
pozisyonunda olmamasi ile agiklanabilir. Bu nok-
tada mimarlik egitiminin, meslegin yapisal ¢dézim-
lemelerine olanak saglayan pratik alanlar (stajlar,
yarismalar, atOlyeler, calistaylar, forumlar, bienal-
ler, sergiler) ile olan iligkilerinin de formal kurgu di-
sinda gergeklesmesini zorunlu kilar. Nota bag(im)
Il olmaksizin mesleki pratigi guclendirme adina
paylasilacak her atblye/galistay/staj/forum/sergi/
bienal kurgusu 6zgur digiinme ve egitim ortamini
kendiliginden var eder. Bu durum mimarlik egiti-
mini salt mesleki bir egitim modeli yerine entelek-
thel bir birikim olusturma surecini ifade eder [19].
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The Education of Architects

Architecture exists within three parameters both in
education and freelance life: actor, regulation (de-
fining and/or restricting the actor) and space (as
a free and/or restricted movement field). These
three parameters are in the position of being the
main determinants of both educational (theoretical)
and application (practice) fields. At this point, it is
possible to examine these three parameters with-
in related factors in both education and practice.

Educational Field [theoretical architecture...]

Considering the student as the main subject of AE,
it emerges that an idealized AE is possible with a
student-centered (oriented) education. In this ed-
ucational system, it is essential that an empathic
dialogue between the learner (student) and the
educator (academic/architect) is open and clear.
These requirements can be explained with an ed-
ucator, notwithstanding the hierarchical structure,
who is open to learning and not just in an educa-
tor position. It requires a relationship between AE
and practical fields (such as internships, competi-
tions, ateliers, workshops, fora, biennials, exhibi-
tions, etc.) which allows structural analysis of the
profession and usually occurs outside the formal
agenda. Without being connected to or dependent
on grades, any act of sharing the atelier/workshop/
internship/forum/ exhibition/ biennial concept, in
order to strengthen professional practice, will al-
low the self-construction of free thinking and an
education environment. This situation represents
an intellectual knowledge forming process along-
side a professional education model in AE [19].
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Aktor [6grenci, akademiysen, mimar...]

Mimarlik egitiminin  Ureticileri
alan &grenciler bu parametrenin ana eksenini
olustururlar. Egitimin tamamlayici
rak serbest mimarlar ve akademisyenler ise egi-
timin olmazsa olmaz aktorleri olarak yer alirlar.

konumunda yer

unsuru ola-

Yasa [Program, not...]

Mimarlk egitiminin programi ve not verme zorun-
lulugu yasal parametreleri olusturur. Bu paramet-
reler egitim alaninin 6zgurlik cizgilerini tanimlar-
ken, bu parametreler disina ¢ikilmasi (enformal
egitim) ve farkh arayiglarin ve ¢6zim olanaklari-
nin arastirilmasi, mimarlk egitimini gucglendiren
ve yenilesmesini saglayan provakatif, 6zgun, sira
digi kanallarin agilmasina olanak saglar. Bu yasal
zorunluluklari, mimarlik egitiminin 6zgurlesmesi-
ne olanak saglayan ve kiriimasi/bozulmasi ge-
reken kisitlayicilar olarak gérmekte mumkindur.

Mekan [stiidyo...]

Stldyolar ilkokuldan itibaren Universiteye kadar
egitim hayatlarini “sinif’larda gerceklestirmis 63-
renciler icin adeta 6zgurlik alanlaridir. Birer 6g-
renim mekani olarak kurgulanmasi gereken stud-
yolar egitimin ¢ok dnemli bir parcasini olusturur.
Ozellikle siireg odakl bir tretimin gerceklestigi bu
mekanlarin juri, atélye, bireysel ¢alisma, calistay,
forum gibi farkh bir¢cok egditim kurgusuna yanit ve-
recek bicimde ele alinabilmesi ve esnekligi 6nem-
lidir. Studyolar akademisyenlerin ve mimarlarin
ogrenci ile birebir etkilesim kurdugu 6zel ve 6zgur
mekanlardir. Bu 6zgurlik, tasarima yaklasimdan,
onu ifade etme surecine, gorsel anlatimdan, fizik-
sel anlatima kadar bircok parametreyi icerisinde
barindirir. Serbest mimarlar icin stidyolar kendi
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Actor [student, academic, architect...]

Being in the position of producers in AE, stu-
dents, constitute the main axis of this pa-
rameter. As an integral component of educa-
tion, freelance architects and academics are
involved as indispensable actors of the education.

Regulation [program, grade...]

Course program and obligatory grading of AE
forms the legal parameters. While these parame-
ters define the boundaries of freedom, deviation
from these parameters (informal education), re-
search into different pursuits and possible solu-
tions allows the opening of provocative, unique
and unusual channels to strengthen and enable
innovation in AE. It is possible to see these le-
gal obligations as restrictions that should be bro-
ken or distorted, allowing the liberation of AE.

Space [studio...]

Studios are areas of freedom for students who
have spent their educational lives in ‘classrooms’,
from elementary school to university. The studio is
a crucial part of education and should be designed
as a learning environment. As places of production,
which especially focus on process, it is important to
design these spaces to flexibly host many different
education concepts such as jury, atelier, personal
work, workshop and forum. Studios are special and
free environments where academics and architects
communicate one to one with students. This free-
dom involves many parameters, such as the de-
sign approach to the representation process, and
visual expression to physical expression. For free-
lance architects, studios involve a process in which
their own project designs are restructured with stu-



proje uretimlerinin dgrenci ile birlikte yeniden kur-
gulandidi bir slireci kapsar. Bu sureg, eski deyimi
ile usta-cirak iligkisinin bir yansimasidir aslinda.

Uygulama Alani [pratik mimarlik...]

Uygulama alani, egitim alaninin sire¢ odakh Ure-
tim mantigindan, sonug odakli Gretim mantigina
gecisi ifade etmektedir. Bu alani, egitim alaninda
kazanilan mimari bilgi birikiminin, 6zglvenin ve
deneyimlerin test edildigi bir alan olarak gorebiliriz.

Aktor [mimar, Teknik eleman, igveren...]

Egitimini tamamlamis mimar; teknik elemanlar ve
danigsmanlar ile uygulama alaninin esas aktorlerini
olustururken, egitim hayati boyunca karsilasmadigi
yeni bir aktor (isveren) ortaya ¢ikar. Birgok noktada
belirleyici olan isveren, mimarin entelektiel birikimi
ve mesleki deneyimleri ile birlikte evrilebilen, uygu-
lama alaninin esas belirleyicisi bir aktérdur artik.

Yasa [yonetmelik...]

Egitim hayatinin yasal parametrelerinden sonra,
uygulama hayatinin yasal parametreleri yonetme-
liklerdir. Kisitlayicilar olarak da tanimlanabilecek
bu yasal dizenlemeler, igerdigi bircok boyutsal ku-
rallar, sinirlamalar ile cok temelde “kétu” (meslegini
ahlaki ve etik degerler Gizerine kurmayan) mimarlar
icin hazirlanmis diizenlemeler olarak ifade edilebilir.

Mekan [ofis, santiye...]

Sonug odakli Uretimin gergeklestigi mekanlar-
dir. EQgitimin bitmedigi, serbest piyasa sartla-
rinda devam ettidi yeni 6grenme mekanlaridir.
Goreceli daha kuralli, disiplinli mekanlardir. Bu
mekanlar farkh alanlarda proje Ureten mimarlarin
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dents. This process is actually a reflection of the
master-apprentice relationship in its older form.

Practice Field [architectural practice...]

The applicaton field represents the transition
from process-focused education to result-fo-
cused production. We can see this field as
a test of architectural knowledge, self-confi-
dence and the experience gained in education.

Actor [architect, techical staff, employer...]

Although the essential actors of practice are the
novice architect, technical staff and consultants,
a new actor (the employer) emerges, whom the
novice has never met before in his or her edu-
cation. The employer is a determining actor, with
the power of decision at many points, who can
evolve with the intellectual knowledge and pro-
fessional experiences of an architect in practice.

Law [regulation...]

After the legal parameters of the educational
life, the legal parameters of practice life are reg-
ulations. These legal arrangements can be de-
fined as restrictions and are, essentially, the
limits for basically ‘bad’ architects (those not
building the profession on moral and ethical val-
ues), with many dimensional rules and limitations.

Space [office, construction site...]

These are the spaces of result-based production.
They are the new learning spaces where education
never ends but continues in free market conditions.
They are, relatively speaking, more defined and
more disciplined spaces. These spaces could be
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adeta birer studyolaridir. Ozellikle meslek pra-
tiginin dort yillik lisans surecinde belirli periyot-
larla alinan stajlar yerine, okul sonrasi mimarlik
ofislerinde deneyimlenmesi bu mekéanlari mesle-
ki pratigin ana mekani konumuna sokmaktadir.

Kesigim Alani [mimarlik...]

Mimarlik meslegini tanimlamaya calistigimiz gerek
egitimde gerekse de serbest hayattaki bu ¢ para-
metrede kesisimnoktasini,hemegitimalanindahem
de uygulama alaninda aktif rol Ustlenebilen aktér,
mimar olusturmaktadir. Bu noktada mimarin, hem
egitim hem de uygulama hayatinda Ustlendigi ikili
roliin 6grenci ve akademi Uzerine etki(lenim)lerini;

*Fikirleri gercege donustirme potansiyeli tagsimasi
/deneyim

*Mesleki rol model olusturmasi
*Tasarim ile surekli etkilesimde olmasi

*Tasarim problemlerine hizli/etkin/kdkten/palyatif
¢ozumler Uretebilmesi

*Serbest piyasa kosullarina 6n hazirlik saglayabil-
mesi

*Akademik hayatin zenginlesmesine olanak sun-
masi

*Surekli glincel bilgilerin egitim hayatina kanalize
edilmesi

olarak siralayabiliriz. Benzer bir sekilde akademinin
ve ogrencinin de mimar Uzerinde etki(lenim)lerini,
*Yeni bir Gretim alani icerisinde surekli bulunma

*Ayni probleme farkl yaklagimlari gézlemleyebil-
me ve de@erlendirebilme

*Dilslnsel serbestlik
*Kavramsal gelisim

«Ogretebilmeyi deneyimleme
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considered as almost the studios of architects who
are designing projects in different fields. The fact
that occupational practice is mostly experienced in
architectural offices after graduation instead of via
internships which happen within certain periods of
the four year undergraduate period, makes these
spaces the main space of professional practice.

Intersection [architecture...]

The intersection point of these three parame-
ters, as defined both in education and freelance
life in professional practice, is the actor, the ar-
chitect who can undertake the role for educa-
tion and practice at the same time. At this point,
we can state that the effect of this dual role un-
dertaken by the architect in education and prac-
tice on student and academia, is as follows:

*The potential of turning ideas into reality/ experi-
ence;

*Being a professional role model;
*Continuing interaction with design;

*Generating fast/efficient/radical/palliative solu-
tions for design problems;

*Providing preliminary preparation for free market
conditions;

*Providing opportunities for the enrichment of
academic life; and

*Constantly updating information to be fed into

education.

the effects of the architect on ac-
and students are as follows:

Likewise,
ademia

*Being continuously present in a new production
environment;

*Evaluation and observation of different approach-
es to the same problem;

eIntellectual freedom;



+Ogrenebilmeyi deneyimleme

olarak siralayabiliriz. Birbirlerini destekleyen bu
etkilenimler mimar ve 6drenci arasindaki goreceli
0zgur ortamin daha da 6zgur olmasina olanak sag-
lamaktadir. Bu da hem stidyo hem de ofis tretim-
lerine pozitif olarak yansimaktadir. Egitim ortaminin
surekli elestirel ve deneysel bir ortami barindirma-
si; farkl stidyo deneyimleriyle birlikte farkl tasa-
rim problemlerine farkl bakis acilarinin getirilmesi,
bu atmosferin stiidyodan ofise taginmasina olanak
saglamaktadir. Bu etkilesim karsilikli olarak 6grenci
tarafindan da ofis ortami ve idealler Gzerinden oku-
la yansimakta, bu da ortamin ideali arama ugruna
sagladigi etkilesim olarak ortaya ¢ikmaktadir [20].

Sonuca iligkin

GUndmuuz mimarhginin égretme ve 6grenme pratigi-
ni, pedagoji ve uygulama arasinda var olma durumu
ile agiklayabiliriz. Ozellikle yaratici aklin geligimine
kosut olarak elestirel bir distinme bigimi kazandir-
mayi hedefleyen mimarligin 6gren(t)me kaltard,
bilgiyi kesfetme ve kullanma, farkli baglamlar ile
iliski kurabilme, onu dénusturebilme, kisaca bilgiyi
isleyerek yeniden uretme yetenegini kazandirmayi
amaglar. Bu noktada, bu egitsel durusu saglayacak
o6grenme metodolojilerinin salt nesnel bilgi aktarimi-
na dayal konvansiyonel egitim sistemi benimsen-
memelidir. Yerine farkli 6grenme temelli, 6zgur, de-
mokratik, pedagojik bir altyapi Uzerine insa edilmis
yeni model egitim anlayislari 5nem kazanmaktadir.

Bu yeni anlayiglar mimarlk egitiminde slrege-
len temel problemlerin ¢ézimu icin de bir adim
olusturmaktadir. Dolayisiyla farkli pedagojik yak-
lagimlarla ele alinan mimarlik egitimi, mimarlk
egitiminin temelini olusturan tasarim stidyolari-
nin igleyis ve uygulamalarini etkileyecektir. Eleg-
tirel dislince, sorgulama, duslnceyi ifade etme,
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*Conceptual development;

*Experience of teaching, and
*Experience of learning.

These interactions support each other, and create
a relatively free environment between architect
and student in which to become more indepen-
dent. This also reflects positively on studio and
office production. Education, hosting a continu-
ous critical and experimental environment and
offering different perspectives on different design
problems within different studio experiences, al-
lows this atmosphere to move from studio to of-
fice. This interaction reciprocally reflects on uni-
versities and the office environment and ideas by
students, and this progresses as the interaction
in which to search for the ideal environment [20].

Conclusion

We can explain teaching and learning practice in
contemporary architecture by its existence be-
tween pedagogy and practice. Aimed at develop-
ing a critical way of thinking to foster the creative
mind, the learning and teaching culture of architec-
ture explores and uses information to relate it to
different contexts and transform it; in short, to gain
the ability to regenerate knowledge by processing
it. At this point, a conventional education system
based on objective knowledge transfer and other
learning methodologies of this educational stance
should not be adopted. Instead, a new model of
educational understanding, built on pedagogic in-
frastructure, learning-based and with independent
and democratic thinking should come forward.

These new understandings create a step-change
in the solution to basic problems in AE. Hence,
AE that is undertaken with different pedagogi-
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ederken konvansiyonel ¢izim araglari ile/yerine
farkh teknik ve uygulamalari deneyimleyebilme,
temsil edebilme becerisi kazanma gibi 6gren-
me paradigmasini hayat boyu surekli hale geti-
rebilecek ipuclarini barindirabilir hale gelecektir.

Bu noktada mimarlikta farkli 6grenme modelleri
denemek ve deneyimlemek, tasarimin uygulama
alani ile olan iligkisini gugcli kilmaya yonelik ¢a-
balar ile pekistirildiginde dnem kazanacaktir. Bu
egditim modellerinin de hayatta karsilik bulmasina
olanak saglanacaktir. Bu noktada 6grenme edi-
niminin, mimarligin hem teorik hem de uygulama
alani baz alinarak gulglendiriimesi gerekmektedir.
Elestirel dislince, sorgulama, kritikler (disln-
ce ifadesi), juriler (temsil ifadesi) ve atdlyeler bu
baglamda temel 6gelerdir. Hedefe varma, bu iki
mimarlk egditiminin vazgecilmez temel o6gelerini
besleyecek 6zglr, informel 6grenme ortamlarinin
etkin olarak kullaniimasi ile mimkin gortlmektedir.

Yaratici aklin gelisimi ve bu gelisime kosut olarak
hayat boyu 6grenme ve mesleki anlamda farkin-
dalik kazanma bu edinimlerin bir sonucu olarak
karsimiza cikacaktir. Hayat boyu 6grenme kav-
rami 6grenmeyi 6grenme paradigmasi Uzerine
temellenir [21]. Bu baglamda tasarimin uygula-
ma alani ile iligkisini gugli kilmaya yonelik ¢caba-
lar 6zellikle stidyo egitiminde énem kazanmistir.
Meslek pratiginin icindeki mimarlarin surece birgok
noktada katki koymasi (kritik, jori, sunum vb.) ta-
sarim probleminin sanallik/gerceklik dizleminde
tartisiimasi anlamina gelmekte; kavramsal ve ku-
ramsal bilginin sinanmasi anlamini tagimaktadir.

Bu noktada gercek ile ideal arasindaki hareket
alani dgrencinin tasarim aurasini olusturmakta-
dir. Tasarim pedagoijisinin temel argimaninin yeni
deneyimler i¢in uygun ortamlar yaratma oldugu
disunlldiginde, tasarimda hedeflenen pedago-
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cal approaches that will effect the operation and
practice of design studios which are the basis of
AE. It will be able to discover the life-long learning
technique of the paradigm of critical thinking; ques-
tioning, idea-expression, experiencing different
techniques and applications, with or without con-
ventional drawing tools and representation skills.

At this point, trying and experiencing different
learning models in architecture will gain in impor-
tance, consolidating attempts to reinforce the re-
lationship between design and practice. It will be
an opportunity for education models to reflect on
life. At this point, the act of ‘learning’ should be
strengthened, both in theory and practice. Criti-
cal thinking, questioning, critics (the expression
of ideas), juries (the expression of representa-
tion) and ateliers are the main elements in this do-
main. Reaching this goal is only possible with the
effective use of informal learning environments,
supporting the two indispensible factors in AE.

The development of the creative mind, the life-
long learning needed for this development, and
raising awareness in a professional manner will
be achieved as a result of these acquisitions. The
life-long learning concept is based on the para-
digm of learning to learn [21]. In this respect, ef-
forts at strengthening design with practice, be-
come especially important in studio education.
The contribution of practicing architects at many
points (critics, jury, presentation, etc.), means that
design problems are discussed in virtual and real
platforms, and theoretical knowledge is tested.

At this point, the field of action between the real and
the ideal constitutes the aura of the student’s de-
sign. Accepting that design pedagogy’s basic argu-
ment s creating new spaces for new experiences,
pedagogical behavior should be designed with a
experience-based design education, in accordance



jik tavrin hayat boyu 6grenme felsefesine uygun,
deneyim odakli bir tasarim egitimi ile kurgulan-
masi gerekmektedir [22]. Bu egditim yaklasimi ise
Ogrencinin pratik alandaki varligini gigli kilmak
ile gerceklestirilebilir. Mimarlik egitiminin dncelik-
li amaci olmasina ragmen tim yetisen mimarla-
rin ¢ok iyi birer tasarimci ve sadece yapi Uretme
pratigine sahip olma zorunlulugu yoktur. Bu ger-
ceklesmesi imkansiz bir durumdur. Bu noktada
mimarlik egitiminde hedef salt yapi treten mimar
yetistirmek yerine, farkli bi gok alana katki sunabil-
me olasiligi bulunan entelektiiel mimar yetistirmek
olmalidir. Bu da mimarlik mesleginin entelektlel
biling olusturacak sekilde daha 6zglr bir ortamda
daha 6zgur bir sekilde verilmesi ile mUmkundur.

KAYNAKLAR VE SONNOTLAR
REFERENCES AND ENDNOTES

with life-long learning philosophy [22]. This educa-
tional approach can be accomplished by improving
the presence of the student in practice. Although
having priority in AE, it is not obligatory that all nov-
ice architects should be a good designer or practi-
tioner. This is an impossible situation. At this point,
we should aim to support intellectual architects to
serve various different fields, rather than aiming to
support architects only to ‘build in AE’. This is only
possible if education is given in a free environment,
with a free educational manner, to raise intellectu-
al awareness within the architectural profession.

O
m
4
]
O
(@)
A~
(1)
O:
)]

[1] Bu yazida kullanilan “serbest mimar”, “mimar”, “uygulayici mimar” gibi terimler; ¢cagin gerekliliklerine
gore nitelikli tasarimlar tretebilen, Urettigi tasarimlarin belirli bir sdylemi olan ve bu sdylem dahilinde uygu-
lanmasina olanak saglayan kisi olarak tanimlanmaktadir.

‘

The terms as ‘freelance architect’, ‘architect’, ‘practicing architect’ used in this paper; are used for a person
who can produce qualified designs, those that he produces has a certain discourse and within this frame
they are built.

[2] Cavusoglu, E., (2009), Bauhaus gelenegi ve ginimuiz sanatina yansimalari, Bauhaus: Modernlesmenin
tasarimi Turkiye’de Mimarlik, Sanat, Tasarim Egitimi ve Bauhaus (1. Baski) iginde, lletisim yayinlari, Istan-
bul, s. 21-34

[3] 101+1MOBBIG ismi ile yapilan 2014 MOBBIG toplantisi Tiirkiye’deki mimarlik okulu sayisinin yiize yak-
lastigini ve ¢ok yakin bir zamanda gecgecedini, belki bu yazi yazilirken gegmis olabilecegini gostermektedir.

2014 MOBBIG Meeting which is named 101+1MOBBIG shows that the number of architecture schools ap-
proach to a hundred and will be more in a near time, maybe it is more while this paper is written by.

[4] Kuruyazici, H., (2008), Osmanli’dan Cumhuriyet’e Bir Mimar Arif Hikmet Koyunoglu Anilar, Yazilar, Mek-
tuplar, Belgeler, Yapi Kredi Yayinlari, Istanbul, s. 91

[5] Edip Hikmet., (1931), Glzel Sanatlar Akademisi Mimari Subesinde Talebe Nasil Calisiyor?, Arkitekt,
1931/1, 1, s: 25-26

[6] Bu yazi inga etme eylemi Uzerinden bir mimarlik okumasini amaglamaktadir. Dolayisiyla egitim alaninda
uretilen ve Uretilmesi gerekli olan kavramsal, deneysel, uygulama amagch distnilmeyen fikir projeleri bu
kapsamda ele alinmamistir.

63



This paper aims an architectural reading on act of ‘building’. Therefore concept projects that are produced
and must be produced; which are conceptual, experimental but not intended to built, are not taken into con-
sideration.

[7]1 (1943), G. S. A. Yiksek Mimarlik Subesi Diploma Miusabakasi, Arkitekt, 1943/07-08, 139-140, s: 151-164
[8] (1944), Adana belediye sarayi, Arkitekt, 1944-07-08, 151-152, s:154-160
[9] (1961), Glzel Sanatlar Akademisi Y. Mimarlik BolimuU Diploma Projeleri, Arkitekt, 1961-02, 303, s:78-89

[10] Uniigir, M. (1966), ITU Mimarlik Fakiiltesi 1965-66 Yaz Yariyili Diploma Projesi, Mimarlik, 1966-09, 35,
s: 20-22

[11] (1967), Brezilya’da Buyukelgilik Mimari Proje Yarigsmasi, Arkitekt, 1967-01, 325, s: 33-39

[12] Alp, A. V., (1973), istanbul Teknik Universitesi Mimarlik Fakiiltesi 1972 Dénemi Ogrenci Diploma Proje-
leri, Arkitekt, 1973-02, 350, s: 88-91

[13] (1983), Sergi : ODTU'den Ogrenci Projeleri, Mimarlik, 1983-02, 188, s: 20-27
[14] Altindag Belediye Sarayi ve Cevre Duzenlenmesi 1987, Mimarlik, 223, s. 72-73

[15] Ozellikle 1996 yilindan itibaren kurgulanan Archiprix Mimarlik 6égrencileri bitirme projeleri ulusal
yarismasi, egitim alaninin gtincel Tirkiye mimarligi Gzerinden etki(lenim)lerinin degerlendirilebilecedi onemli
bir kaynak olusturmaktadir.

Organized especially from 1996, Archiprix Architecture Students Graduation Projects National Competition
is an important source of evaluating effects/impressions of Contemporary Turkish Architecture on education
field.

[16] Batirbaygil, H., (1998), Yildiz Teknik Universitesi Mimarlik Fakuiltesi Egitim Dernegi Bitirme Projesi
Yarismasi Uzerine, Mimarlik, 1998, 284, s:41-44

[17] Ikiartibir Mimarlik arsivi

[18] http://www.arkitera.com/proje/2976/herkes-icin-egitim-yerleskesi

[19] Ydrekli, H., Yirekli, F., (2004), Mimarlik bir entelektiiel eneriji alani, Yapi-endlistri merkezi, istanbul, .27
[20] Turkdamar, E., (2009), izmir'de yarismaci geng mimarlar: ikiartibir, Ege Mimarlik, 2009/2, 69, s:26-29
[21] Aydinli, S., Kiirtiinci, B., (2014), Paralaks oda, Cenkler matbacilik, istanbul, s.14.

[22] Aydinli, S., Kiirtiincl, B., (2014), Paralaks oda, Cenkler matbacilik, istanbul, s.24

64



Mimarhg: Tekil bir Soru Uzerinden Tanimlamak:

Hocam, Ne Zaman Bina Yapacagiz?
Defining Architecture in a Single Question:

Professor, When Will We Start Making Buildings?

Aysegil Akgay Kavakoglu, Yrd. Dog. Dr.

Mimarlik Blimi, Mihendislik ve Mimarlik Fakiiltesi, istanbul Kemerburgaz Universitesi
Asst. Prof. Dr., Department of Architecture, School of Engineering and Architecture, istanbul Kemerburgaz University

Bu makalenin basligi, yazarin bir mimar ve egitmen
olarak stlidyo ortaminda ve dolayli yollardan haya-
tinda en sik karsilastigi sorudur. Birinci sinif stidyo
egitiminden baslayarak bu sorunun anatomisi tize-
rinden -mimarligin tanimi icin- bir yorum gelistirile-
bilir. $6yle ki “Hocam ne zaman bina yapacagiz?”
sorusu aslinda égrencinin mimarlik tanimini ortaya
koyar. Buna gore mimarlik, Universiteye yeni bag-
lamig bir mimarlik 6grencisi igin “bina yapma” ey-
lemidir. Ogrenci, Universitenin mimarlik balimiin-
de egitim alarak bir giin bina yapacaginin hayalini
kurar ve bunun igin sabirsizlanir. Egitim slrecinde
ogrenci her ne kadar farkl derslerde, tartismalar-
da mimarhgin farkli tanimlari ile ytuz yuze gelse de,
bu olgu yikilmasi gittikce zorlagsan bireysel bir tabu
haline gelmeye devam eder. Buna bagh olarak da
ogrenci, egitimi veren Kigiyi ve aldigi derslerin iceri-
gini bu tanim Gzerinden sorgular ve yargilar.

Bu tabu ile ilk karsi karsiya gelinen ortam birin-
ci sinif temel tasarim stlidyosudur. Birinci sinifta
baslayan -mimarlik egitiminin yapi tasini olustu-
ran- temel tasarim egitiminin beklentisi; 6grencinin
tasarim tanimini, yéntemlerini, slrecini ve amaci-
ni sorgulamasi Uzerine kurulmustur. Burada amag
degil beklenti kelimesinin kullaniimasi tesadif degil
bir tercihtir. CUnku bu “sorgulama” yetisinin gelis-
tirilmesi, egitmen profili ve program kurgusundan
daha cok 6grenci profili ve kisiligine de bagl kal-
maktadir. Dolayisi ile temel tasarim egitimi almis
her 6grenci bu sorgulama yetisini olusturamamis
olabilir. Bu yetinin insasi, sonrasindaki mimarlik
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This paper’s title is one of the most frequently
asked questions to the author (who is also an ar-
chitect and an educator) in a studio environment
or in different milieus. Starting with first year stu-
dio learning, we might develop a reading on the
definition of architecture bearing in mind the anat-
omy of the above question. “Professor, when will
we start making buildings?” is actually reveals the
definition of architecture made by students. Ac-
cording to this, architecture is defined as the act
of “making buildings” in the eyes of a first year
architecture student. Students dream of making
their own buildings after graduation and this im-
age in their minds makes them really impatient.
Although students come across many different
definitions of architecture during their studies, the
initial definition shaped in students’ minds becomes
a personal taboo which is getting impossible to be
broken as each day passes. Accordingly, students
question and judge the educator and the content
of courses offered by considering this definition.

First year basic design studio is the first place
where a student comes face to face with this ta-
boo. The educational expectations in basic design
learning-which is the main constituent of architec-
tural education- is based on student’s ability to
question the definition, methods, and the purpose
of design process. In the above sentence, the word
“expectation” is not randomly used, it is used by
choice. Because, improving these “questioning”
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studyo egitimlerinde de devam eder ve hatta uni-
versite sonrasi mesleki yasamda da gelisimini sir-
darebilir.

Bu soru soruldugunda yazarin genellikle 6grenciye
ilk cevabi- kendi 6grencilik hayatinda “insan, Me-
kan ve Cevre” dersinde 6grendigi Uzere- mimarli-
gin insanin fiziksel ve psikolojik mekansal gerek-
sinimlerini kargilamak Uzerine kurulu bir disiplin
oldugu ve salt amacinin bina yapmak olmadigidir.
Hatta bazen bina yapmama kararinin da mimarlik
olabilecegidir. Bu cevap oldukga klise ve basite in-
dirgenmis gozikebilir. Ozellikle akademik bir bakis
acisiyla yaklasildiginda kelimenin kuramsal altya-
pisi burada g6z ardi ediliyor gibi gértinebilir. Ancak
temel kaygi zaten buradan ¢ikmaktadir. Bu soruya
verilen ikinci cevap ise “belki de higbir zamandir”.

Soruyu olusturan égelerin yani sorunun iskeletinin
arkasindaki dayanak olarak toplumun mimarhgi
algilayigi éne srtlebilir. Ogrenci hali hazir bir mi-
marlik deneyimi ve tanimi ile birinci sinifa geldigin-
de aslinda toplumun buyuk bir kesiminin mimarlik
ile iligkisini temsil eder. Bu temsil etme durumu egi-
timin ilerlemesi ile azalir ve 8grencinin mimarlik ta-
nimi toplum algisindan siyrilmaya devam eder. Bu
durum iki kutuptan bakildiginda hem olumlu hem
de olumsuz bir iligkiler kiimesi ortaya c¢ikarabilir.
Burada iliskiler kimesinden kasit mimarlik-toplum
ikilisi arasindaki sosyolojik, politik, ekonomik, sa-
natsal vb. etkilesimleri igerir.

Bu agidan bakildiginda ayni iligki akademi ve pra-
tik arasinda da mevcuttur. Esasinda yukarida alti
gizilen durum mimarlikta akademi ve pratik alani
etkilesimi acisindan, kisi profilleri Gzerine dayali bir
déngi olusturur. Ogrenci mezun olur, mimar olur,
akademisyen olur, egitmen olur ve kendi égrenci-
lerini yetistirmeye baglar. Onun 6grencileri mimar
olur, akademisyen olur, egitmen olur ve kendi 63-
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Skills greatly depends on the student’s profile and
personality rather than the educator’s profile and
the program content. Accordingly, we cannot say
that every student who has received basic design
education could build questioning skills. Students
keep building these skills in architectural design
studios, even after graduation they can continue to
improve those skills in their professional life.

When students ask the above mentioned question,
the author usually replies that — based on her knowl-
edge from the “Human, Space and Environment”
course- architecture is a discipline established for
meeting humanity’s physical and psychological
spatial needs; making buildings is not the mere
purpose of architecture. Sometimes, the decision
of not to make a building can be considered as an
act of architecture. This answer might sound cliché
and oversimplified. Also, it might seem like the the-
oretical substructure of the word is being ignored,
especially from an academic point of view, which
is in fact the main concern emerging from here.
Another answer to this question is, “maybe never”.

The basis for the elements constituting this ques-
tion lies behind the social perception of architec-
ture. When students step into the school of archi-
tecture for the first time, they already have a certain
architectural experience and definition shaped in
their minds. In this respect, they are true represen-
tatives of the society’s perspective on architecture.
As they continue their education, they abandon
their role of representative and student’s defini-
tion of architecture eventually liberates itself from
society’s perception of architecture. When consid-
ered from both point of views, this situation might
present a set of positive and negative relationships.
What are meant by “a set of relationships” are the
sociological, political, economic and artistic inter-



rencilerini yetistirmeye devam ederler. Bu dongu
bilginin sirekli olarak devinimde oldugu yer yer
kendini tekrarladidi bazi durumlarda ise yeniden
uretildigi ve farkhlastigi senaryolar ortaya c¢ikarir.
Cunku bu ortamda her bir bireyin kendine ait bir mi-
marlik tanimi; onu arastirma, sorgulama yontemleri
ve uygulama bicimleri mevcuttur.

Ogrencinin de hali hazirda sahip oldugu mimarlik
tanimi -bina yapma eylemi- akademik ve pratik ha-
yatta farkli bakis agilarindan tanimlanmasina kar-
sin ayni zamanda iki ortamin da kesistigi bir bilgi
kiimesi de olusturur. Bu bilgi kiimesinin olugsumu
akademik ve pratik hayatin etkilesimi ile mimkun-
dur. Bu etkilesim en efektif olarak “yapma eylemi”
Uzerinden kurgulanabilir. Bu nedenle “yapma ey-
lemi’nin tanimi her iki taraf agisindan da oldukga
Onemlidir.

Akademide Yapma Eyleminin Mimarlik Egitimi
ile iligkisi

Mimarlik, yapimlardan olugan bir idealin, yapimin-
dan sonra hig¢ bir zaman ideal gergeklige ulasama-
yacak olan, ideal bir diizen yaratmaya ¢alisma ey-
lemidir.[1] Dilay Guney ve Hulya Yuarekli “Mimarhgdin
tanimi Gzerine bir deneme” baslikh makalelerinde
mimarhga disiplinler arasi bir ortam tzerinden fel-
sefe ve mimarligin paydasi olan gerceklik kavrami
Uzerinden yaklasirlar. Onlara gére mimarlik bir ger-
cekligin yaratiimasi surecidir.

Platon ve Kant’a gore yapmak ve yaratmak eylem-
leri bu ideal diizeni olusturma surecinde nasil yapi-
lip yaratildiginin arastirilmasina donisir. Bu sireg
ayni zamanda toplumun ve bireyin 6zlerinin yansi-
tildid1 bir ortakliklar sistemi kurulmasina baglidir.[2]
Toplumsal ve bireysel bilgiler degisip devinim igin-
de oldugu middetce bu sire¢ de degisir. Bu slire¢
donusum igindeyken, mimarlik, gergekligin Uretilip
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actions between the architecture and the society.

When considered from this point of view, the same
relationship exists between academia and practice.
Basically, the above mentioned situation leads to
the formation of a learning cycle based on indi-
vidual profiles in terms of the interaction between
the architectural academica and practice. Student
graduates from the School of Architecture, be-
comes an architect, an academician, an educator
and starts training their own students. Their stu-
dents become architects, academicians, educa-
tors and continue training their own students. This
cycle produces scenarios in which the knowledge
loops in a motion, or from time to time repeats
itself, or in some cases it is reproduced and dif-
ferentiated. Because, every individual has their
own definition of architecture, their own methods
of research, questioning and manner of practice.

Although student’s perspective on architecture -
act of making buildings — is defined differently in
academic and professional life, it also forms a clus-
ter of knowledge where these two different areas
intersect. The formation of this cluster of knowl-
edge might be possible only when academic and
professional life start interacting with each other.
This interaction can be most efficiently built via the
“act of making”. Therefore, the definition of the “act
of making” bears utmost importance for both areas.

The Relationship between Architectural
Education and the Act of Making in Academia

Architecture is an ideal’s-which is composed of
makings/processings-act of struggling to create
an ideal system which would never approach to
ideal reality even after it has been completed [1].
In their paper entitled “An essay on the Defini-
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ayni zamanda tuketildigi bir iletisim bicimine evrilir.

Yapma ve yaratma eylemlerinin stirecinden dogan
bu iletisim bicimi olarak mimarlik disiplinin nesne-
si “bina” dir. Bagka bir deyisle mimarlik bir dil ise
bina onun kelimeleridir. “Bina”, yapma eyleminin
sonucunda ortaya ¢ikan bir ara yiiz gibidir. islevsel
olmalidir ve ayni zamanda temsil etme glclne de
sahiptir. Bir piramit imgesi gordigumuzde Misir’h-
lar akhmiza gelir. Eiffel Kulesinin imgesini gordu-
glimuzde Paris, ya da tam tersi Ankara’yr disun-
digumizde aklimiza Anitkabir, Berlin dedigimizde
duvar, kamp yapmak dedigimizde de aklimiza ilk
gelenlerden biri ¢adir olabilir. Yani “bina” kalturle-
ri, yerleri, tarihi, ihtiyaglari ayni anda temsil eder,
ya da bir baska deyisle bina kelimesi sadece mal-
zemelerin bir araya gelip bir sistem iginde ayakta
durmalarinin 6tesinde, bir fikri ve bu fikrin olusum
surecini de yansitir.

Mimarlik disiplininde akademide “yapma eylemi”
bilginin Uretimi ve aktarimi Uzerinden gelisir. Bil-
ginin dretim ve aktarim yontemleri konulara gore
degisse de nihai amag Uretmektir. Bu tretim, pratik
alandaki proje tasarimi ve uygulamasinin aksine
genel olarak yazinsal malzeme Uzerinden yapllir.
Kuramsal agidan yaklagimlar genellikle 6n planda-
dir. Mimarlik disiplininde akademide yer alip ayni
zamanda pratik alanda da galismalarina devam
eden akademisyen sayisi oldukga azdir. Genel
olarak akademisyen bir mimar, bina yapma eyle-
minden pratik olarak uzaklasmis ve daha ¢ok bu
yapma eylemine kuramsal agidan ve elestirel bir
cerceveden bir mesafe ile bakar. Bu mesafe bazi
durumlarda oldukga genisler ve bazen bir uguruma
donebilir.

Yukarida da belirtildigi gibi akademisyenin roll tekil
olarak arastirma Uzerinden bilgi Uretimi degil ayni
zamanda da aktarimidir. Teorik ve pratik bilgilerin
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tion of the Architecture”, Dilay Giiney and Hiilya
Yirekli describe an approach to architecture that
addresses an interdisciplinary platform and the
concept of reality which is a constituent of philos-
ophy and architecture. From their point of view,
architecture is the process of creating a reality.

According to Plato and Kant, the acts of making
and creating are all about the research of how
this ideal system is brought into existence during
its creation process. This process is closely con-
nected with the formation of a system of associa-
tions in which the essence of the society and the
individual has also been reflected [2]. As long as
public and individual knowledge keep changing
and remain in motion, the process itself changes
as well. While the process is being transformed,
architecture evolves into a form of communica-
tion where reality is produced and then consumed.

The object of the discipline of architecure, which is
a form of communication arising from the process
of making and creating, is the “building”. In other
words, if architecture were a language, building
would be its words. “Building” is just like an inter-
face that has taken shape as a result of the act of
making. It must be functional and also it possesses
a power of representation. When we see an image
of a pyramid, the first thing that comes to our minds
is the Egyptians. We think of the Eiffel Tower when
we see an image of Paris, vice versa Anitkabir (the
mausoleum of Mustafa Kemal Atatiirk) comes to
our minds when we think of Ankara; wall and the
tent are among the first things that we think of when
we hear people say Berlin or talk about camping.
That is to say, “building” is a representative of cul-
tures, places, history and human needs. To put it
another way, the word “building” is beyond being
just a composition of materials gathered together in



odrenciye aktarilip daha sonra da bu bilgilerin 63-
renci tarafindan kullanilmasinin beklendigi tasarim
studyosu egitiminde bahsi gegen ugurum yuz Us-
tlne ¢ikmaya baslar. Bu ugurumun geniglemesini
engellemek ise strukture bir “yapma eylemi” egitimi
ile mimkindir denilebilir. Kenneth Frampton da
bu uguruma benzer bir acidan yaklasir ve teorinin
pratikten ayrilamayacagini séyler. ikisinin ayrimi
sadece zaman uzerinden yapilabilir der ve ikisinin
birbirine eylem Uzerinden bagli olduklarini vurgular.
Teori/kuram pratikte kullanildiginda eylem uzerin-
den dogrulanir. Kuram, kurami dogurabilecegi gibi
pratik de bu eylem Uzerinden kuram dogurabilir.[3]
Yazara gore buradaki eylem, yapma eylemi, yani
“yapmak” tir. Sadece teoride bir tasarim problemi-
ni ¢ozebilmek belli becerileri elde edebilmek igin
yeterli degildir. Ogrenci ayni zamanda teoride bul-
dugu ¢6zimul de uygulayabilmelidir. Boylece bu
uygulama Uzerinden, yani pratik Uzerinden yeni bir
bilgi Uretilebilir.

John Knesl yapmanin karsilikl bir davranis, beceri
ve deneyim paylasimi igin 6zneler arasiliga imkan
saglayan ortak bir zemin olusturdugunu soyler.
[4] Mimarlikta akademi ve pratik alanlari, 6zneler
arasi bir iletisimden yoksun, birliktelikleri elestirilir
konuma gelmis iki kutup noktasi haline donusmus-
tir. GUnUmuzde pratikten kopmus bir akademi ve
akademiden kopmus bir pratik, bahsi gecen ortak
zeminin kurulamadigina isarettir. Bu da o6zellikle
mimarlik egitiminde yukarida bahsi gecen genel-
likle yapma eyleminden daha ¢ok kuramsal/teorik
asamada kalmis bilgilerin déngustnun getirdigi bir
sorunsal olarak nitelendirilebilir.

Bu dongu icindeki diger bir sorunsal da Uretilen bil-
ginin surdurdlebilirligi ve farkli ortamlara aktarimi-
dir. Bu aktarimin saglikl bir sekilde yapilabilmesi
icin akademisyen/egitmen/mimar dagdarcigindaki
bilgileri glincellemesi gerektigi gibi ayni zamanda
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one system, it also reflects an idea and processes
of the formation and expression of this very idea.

In the discipline of architecture, the “act of mak-
ing” is developed through generating and con-
veying knowledge. Although the methods vary by
fopic, the ultimate goal is to produce. Contrary
to the project design and application in the prac-
tical field, this production is realized through lit-
erary material. Theoretical approaches are most
prominent. In the discipline of architecture, there
are very few academics who still have strong ties
with academia, and also engage in practical field
works. In general, an academician/architect has
practically grown distanced from the act of mak-
ing buildings and takes a theoretical and critical
approach to the act of making. S/he looks at it
from a distance which may in fact considerably in-
crease in some cases and turn into a giant gap.

As mentioned above, the role of the academician is
not only indivudually generating knowledge through
research, but s/he must also convey the knowledge.
The giant gap mentioned above becomes more
evident in the design studio education where the
students are expected to use the theoretical and
practical knowledge previously conveyed to them.
It could be said that the only way to prevent this gap
from growing wider is to provide an education for a
structured “act of making”. Kenneth Frampton ap-
proaches to this from a similar angle and says that
theory and practice are inseparable. He also adds
that the distinction between two notions can only
be made through time and emphasizes that they
are interconnected through the act. Theory, when
used in practice, is confirmed through the act. Just
like a theory can generate another theory, practice
can give birth to a theory through the act as well [3].
According to the author, the act mentioned in here,
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mimarlik programlarinin ve ders iceriklerinin de do-
nisime acgik olmasi gerekir.

Ornek olarak surdirilebilirlik konusu ele alinabilir.
Ginumuzde bu konu genel olarak mimarlik egiti-
minin ileriki yillarinda programa dahil edilmektedir.
Halbuki arastirmaci mimarlarin bir cogu yapisalci
bir yaklasim ile kurulan sistemin ve dizenin agik-
lanmasinin ve bu sistemin surdurulebilirliginin mi-
marlik egitiminin ilk yillarinda aktif olarak projelere
dahil edilmesi gerektigini vurgularlar. Sistem iginde-
ki bina yapma eylemini dogda, ¢evre ve insan Uglusu
acisindan ele alirlar. Temel tasarimdaki geleneksel
soyutlama ve algilama Uzerine kurulu olan tasarim
problemlerine ek olarak, strduralebilir mimarlik ta-
nimi Uzerinden de tasarim problemleri olustururlar.
Genel olarak sirdirebilirlik kavrami mimarlik egiti-
mine daha ¢ok ¢evresel faktorlerin tartigildigi ikinci
ve Uglincu sinifta dahil olmaktadir, hatta belki bazi
programlarda dahil olamamaktadir. Onlarin sézle-
riyle: “ Yetenekli ve bilgili mimarlar yetistirebilmek
icin surdurulebilirlik problemleri mimarlik egitiminde
olabildigince erken tanitiimalidir.”[5]

Natilija Subotincic’de “insa/Tasarim (Build/Design)”
baslikli makalesinde yukaridaki séylemde belirtildi-
di gibi, mimarlik egitiminde bazi konularin mimarlik
ders programinda 6grenciye ge¢ tanitildigi nokta-
sina dikkat ¢eker. Subotincic’e gdre mimarlik egiti-
mindeki baskin kuramsal yaklagim 6grencinin tasa-
rim studyolarinda fiziksel diinya gercekliklerinden
kopmasina neden olmaktadir. Tasarimi bir yapma
eylemi olarak ele alir ve akademide tasarim disun-
cesi ile yapma eylemi arasinda blyuk bir bosluk
olusturuldugunun altini gizer.[6] Bu boslugun ana
nedenini de Knesl'in “Yapma Uzerine” (On Making)
baslikh c¢alismasindan bir alinti yaparak agiklar.
Knesl'e gore tasarim mimarlik eylemini ortali bir
Onyargi ile tarifler. Buradaki 6nyargi kavramsal/algi-
sal modellerin ayricalikh olarak 6n plana gikmasin-
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is the act of making, or simply “to make”. Being
able to solve a design problem only in theory, is not
enough to gain certain abilities/skills. Student must
be able to put the solution s/he theoretically found
into practice as well. In this way, student will be
able to generate new knowledge through practice.

According to John Knesl, the act of making creates
a common platform that enables the intersubjectiv-
ity for sharing behaviours, skills and experiences
[4]. Academic and practical fields in architecture
have become two opposite poles which have been
harshly criticized due to their union which lacks
intersubjective communication. In our day, discon-
nect between academia and practice strongly indi-
cates that the above mentioned common platform
has not been established yet. This could be char-
acterized as a problematique resulting from the re-
peated use of theoretical knowledge, particularly in
architectural education, rather than the act of mak-
ing mentioned above.

Another problematique in this cycle, i.e repeated
use of knowledge, is the sustainability and con-
veyance of the knowledge generated into different
environments. In order to convey knowledge in a
wholesome manner, academician/educator/archi-
tect must update their knowledge, and architecture
degree programs and their course content must
stay open to transformation.

The sustainability subject can be addressed here
as an example for the above mentioned issue., It is
generally included in curriculum at the later years of
the architectural degree program. However, a ma-
jJority of researcher/architects emphasize that the
explanation of the system built with a structuralist
approach and the sustainability of the said system
must be actively included in projects at the early



dan ve fiziksel niteliklerin geri planda kalmasindan
kaynaklanmaktadir. Bunun tam tersine bir durumda
ise “yapmak” ya da “yapma eylemi,” mantiksal yo-
rumlarin niteligini ve sirecini bilgilendirerek, akli ve
fiziksel ingsanin ortamina bagvurur.[7] Yani 6drenci
var olan egitim modellerinde fikri, konsepti daha 6n
planda tutup tasarimini nasil inga edecegini bile-
memektedir. Clnku kavramsal/algisal model daha
baskin oldugundan, bu konu Uzerine disunmemis
ve arastirmamigtir.

Yukarida belirtilen bu durum 6zellikle mimarlik pro-
je derslerinde en ¢ok rastlanilan sorunsaldir. Bu bir
erteleme problemi olarak da ele alinabilir. Ogrenci
fiziksel etkenleri, malzemeyi ve teknik kaygilari hep
bir sonraki proje déneminde ¢dzmek Uzere erteler.
Subotincic bu ertelemeyi, akademik tasarim ve
profesyonel pratik arasindaki ugurumun ana kay-
nagi olarak gorir.[8] Bu ugurumun gittikge acgiima-
masi igin de mimarlik egitimindeki teorik/kuramsal
derslerin pratik/uygulamali dersler ile koordineli
olarak karsilikl iligki iginde kurgulanmasinin olduk-
¢a 6nemli oldugunu vurgular.

Yapma Eylemi

Yapma eylemi gliindelik hayatta bir is yapmak, ye-
mek yapmak, oyuncak yapmak, model yapmak
vb. sekillerde hep bizimledir. Kékeninde dayandigi
nokta ise bir baslangi¢ fikridir. Bu fikri gercekles-
tirmek igin gerekenleri bir araya toplariz ve daha
sonrasinda da fikri uygulamaya geceriz. Yaparken
ya da bu yapimin sonunda da bir seyler yaratmis
oluruz.

Bu yazinin ana amacina bakarsak “Hocam ne za-
man bina yapacagiz?” sorusu esasinda yazarin
bakis acgisindan da mimarhgdin tanimini agik ve net
olarak ortaya koyar. Ancak “Bina yapmak” ne isin
teorisini bilmek ile ne de sadece teknik ve malzeme
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years of architectural education. They approach to
the act of making buildings within system, in terms
of nature, environment and human. In addition to
design problems arising from traditional abstrac-
tion and perception in basic design, they formulate
design problems on the basis of sustainable archi-
tecture. The concept of sustainability is generally
included in architectural education during the sec-
ond and the third year of the program where envi-
ronmental factors are mostly discussed, or it is not
even included in some programs at all. In their own
words, “Sustainability issues must be introduced to
architecture students as early as possible in order
to train skilled and knowledgeable architects.” [5]

As mentioned above, Natalijja Subotincic points
out in her paper titled “Build/Design” that some
subjects in architectural education are not intro-
duced to students in the right time. According to
Subotincic, dominant theoretical approach in archi-
tectural education causes students to disconnect
from the physical world reality. She approaches to
design as an act of making and underlines that in
academia, there is huge gap between the idea of
design and the act of making [6]. And she explains
the main reason for this gap with a quote from
Knesl’s “On Making”. According to Knesl, design
defines architecture with a veiled bias. This bias
originates from the fact that conceptual/perceptual
models are standing out in a privileged manner and
physical characteristics are being kept in the back-
ground. In an exact opposite situation, “‘to make”
or the “act of making” refers to the environment of
intellectual and physical constrcution by informing
the quality and the process of logical comments
[7]. That is to say, student does not know how to
build his/her own design in current education mod-
els by giving particular importance to the idea and
the concept. Because, s/he has not considered
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ile ilintilidir. “Bina yapmak” bir dustince Uretimi, bu
dusuncenin deneyler/denemeler ile test edilip ma-
teryal/maddesel hale getirilmesidir.[9] “Bina yap-
mak” ayni zamanda bir bilgi Uretir. Bina bir tasarim
problemi olarak ele alindiginda elde edilen bilgi,
problemin hem ¢6zimi hem de ¢dzim surecidir
(tasarim sureci). Bu bilgi yeniden gozlemlenerek
bir geri besleme saglar.

Buradaki yapma eylemi gerceklestirmenin 6tesin-
dedir. Gergeklestirmenin bitiyor olusu yapma eyle-
minin bitmesi anlamina gelmez. Yapma eylemi bu
bilginin islenmesi ile devam eder ve bir sonraki ta-
sarim problemi icin bir aktarim olusturabilir. Bu du-
rum ayni zamanda yapma eyleminden elde edilen
bilginin farkh tasarim problemlerine de aktariimasi-
dir. Yani 6grenci mimarlik tarihi derslerinde ya da
yapi derslerinde 6grendigi teorik ya da uygulamali
bir bilgiyi tasarim stiidyosuna aktarabildigi zaman
egitimin sistemi islemeye baglamis -baska bir de-
yigle bina yapilmaya baglanmis- demektir.

Sonug

Mimarlik topluma hizmet etmesi gerekip [10], ba-
zen hizmet edemeyen [11], fallardan, biyullerden
etkilenen, kiltirden kltire degisen [12], hep ideal
bir gerceklige ulasmaya calisip ulasamayan ya da
ulastigr gergeklikten tatmin olmayan [13], beceri ve
deneyimlerin olusturdugu disinme surecine bagh
bir yapma eylemidir de ayni zamanda.

Bazi karakteristiklerinin 6grenciye tanitimi aynen
uygulama sahasinda da oldugu gibi ikincil planda
kalmig, bu yuzden salt tek bir malzemeye (beton)
mahkum, ¢evresini tam anlamiyla 6nemsemeyen
yapma eylemleri ortaya ¢ikarmigtir. Bu ¢ok sert bir
elestiri gibi gdézikse de yazinin basinda da degi-
nildigi gibi, akademi ve pratik arasinda bir déngu
vardir. Hatirlarsak “Ogrenci mezun olur, mimar olur,
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and researched this matter yet due to the fact that
conceptual/perceptual model is rather dominant.

The above mentioned situation is the most frequent
type of problematique especially in architectural de-
sign project courses. This could be considered as a
delay problem as well. Student puts the problems
about physical factors, materials and technical con-
cerns on hold in order to find a solution to all these
issues in the next project term. Subotincic regards
this delay as the main reason behind the giant gap
between academic design and professional prac-
tice [8]. She also emphasizes that planning theoret-
ical courses in coordination with practical courses
during architectural education in order to prevent
this gap from growing wider is of prime importance.

The Act of Making

The act of making is a part of everyday life and man-
ifests itself in various forms such as making dinner,
making toys or models at home, etc. It is fundamen-
tally based on a startup idea. We gather up what is
necessary to make this idea real, and then put it into
practice. Thus, we would create something while
we are making it and at the end of the act of making.

In fact, the “Professor, when will we start making
buildings?” question clearly reflects the purpose
of this paper and author’s perspective on the defi-
nition of architecture. However, “making building”
is about neither theory nor technique/materials.
“Making building” is about generating ideas and
turning these ideas into a material/physical form af-
ter making the necessary testing and trials [9]. The
act of making building generates knowledge as
well. When building is considered as a design prob-
lem, knowledge obtained from this thinking process
is both the solution and the solution process (de-



akademisyen olur, egitmen olur ve kendi dégrenci-
lerini yetistirmeye baglar. Onun 6grencileri mimar
olur, akademisyen olur, egitmen olur ve kendi 63-
rencilerini yetistirmeye devam ederler. Bu dongu
bilginin sirekli olarak devinimde oldugu yer yer
kendini tekrarladi§i bazi durumlar da ise yeniden
uretildigi ve farkhlastigi senaryolar ortaya c¢ikarir.
Cunku bu ortamda her bir bireyin kendine ait bir mi-
marlik tanimi; onu arastirma, sorgulama yontemleri
ve uygulama bigimleri mevcuttur’ demistik.

Akademide sadece salt kuramlara bagl kalmis ma-
kale uretimi ve projelerden elde edilmis bilginin egi-
tim icin yeterli olmadigini sdylemek sanirim yanhs
olmaz. Egitimi yapma eylemi Uzerine kurulu olan
bir disiplinin akademisyenlik ayaginda, bu eylem-
den uzaklasmis, sadece kuramsal acidan tasarim
problemlerine yaklasabilen bireylerin, mimarlik egi-
timini tekil olarak uygulamalari ne kadar sakincali
ise, salt uygulama yapan ve piyasanin gercgekligi
icinde suregten daha ¢ok sonuca odaklanmis bir
mimar profilinin de tekil olarak, stidyoda yer almasi
da bir o kadar sakincalidir. Ek olarak, yazara gore
akademi pratikten kopmamali ve bina yapmaya de-
vam etmelidir. Cankl bunun egitimini almaya bas-
lamistir ve ancak yaparak bilginin Gretimini ve su-
rekliligini saglar ve bunu bagka bireylere aktarabilir.
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sign process) of the problem. This knowledge pro-
vides feedback after being thoroughly reviewed.

The act of making mentioned in here is beyond re-
alization. The fact that realization process is com-
ing to an end does not mean that the act of mak-
ing will be concluded as well. The act of making
continues with processing of this knowledge and
might create a way of conveyance for the next de-
sign problem. This can also be described as the
conveyance of knowledge obtained from the act
of making into different design problems. In other
words, education system would be fully function-
al, that is to say metaphorically building construc-
tion would start, once the student learns how to
convey the theoretical or practical knowledge s/
he obtained from architectural history or build-
ing construction courses into the design studio.

Conclusion

Architecture is also an act of making that should
be in the service of society [10], yet sometimes it
fails to do it so; [11] it is influenced by fortune-tell-
ing and spells; it varies across cultures [12]; it
always strives to reach ideal reality, yet fails to
fulfill this dream or does not get satisfied with
the reality it aimed at; [13] it is connected with a
thought process based on skills and experiences.

Due to the fact that several characteristics of
this act of making have not been given due im-
portance (as it is in practical field) in terms of ar-
chitectural education, merely one material-de-
pendent (concrete) acts of making, which do not
entirely care about the environment, have started
taking shape. Even though it seems like a harsh
criticism, a cycle exists between academia and
practice as mentioned previously. We have said,
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“Student graduates from the School of Architec-
ture, becomes an architect, an academician, an
educator and starts training their own students.
Their students become architects, academicians,
educators and continue ftraining their own stu-
dents. This cycle introduces new scenarios where
knowledge is in continuous motion, and some-
times it is partly reproduced and changed in cer-
tain cases when knowledge starts repeating itself.
Because in this platform, every individual has their
own definition of architecture, their own methods
of research, questioning and manner of practice.”

It would not be wrong to say that writing merely
theoretical papers and obtaining knowledge from
projects only, would not be enough for architectur-
al education. Just like the fact that an academic
who have grown increasingly distanced from the
act of making, which is the core of architectural
education, and who are only capable of adopting
theoretical approaches to design problems should
not singularly provide architectural education; an
architect who is focused only on application and
outcome rather than the process itself because of
market realities, should not singularly teach in stu-
dios too. According to the author, academia should
always keep in touch with practical field and con-
tinue making buildings. Because they have started
undergoing architectural education and they can
only generate and sustain knowledge through the
act of making and by so, also transfer it to students.



KAYNAKLAR VE SONNOTLAR
REFERENCES AND ENDNOTES

[1] Giiney, D., Yirekli, H. “Mimarligin tanimi {izerine bir deneme,” istanbul: itiidergisi/a, Cilt3, Sayi:1, 2004,
s.31-42.

[21A.g.e.
[3] Frampton. K. “On Making,” Pratt Journal of Architecture, New York: Rizolli, 1992, s.7-8.
[4] Knesl. J. “On Making,” Pratt Journal of Architecture, New York: Rizolli, 1992, s.

[5] Ozer, D.G., Satici, B., Turan B.O, Soygenis, M.; “Raising awareness for sustainability in Basic Design”, ed.
C.A. Brebbia, EcoArchitecture 1V, Harmonization between Architecture and Nature, WIT Press, UK, 2012, p.
349-360.

[6] Subotintic, N. “Build/Design,” G. Sagdlamer (Der.) The Design Studio: A Black Hole, icinde, istanbul: YEM
Yayinevi, 2007, s. 93-113.

[71A.ge. s.93.

[8]A.ge. s.95.

[9] Miyasaka, T. “Seeing and Making in Architecture: Design Exercises, New York: Routledge, s.3.
[10] Rasmussen, S.E. “Yasanan Mimari,”geviren Omer Erduran, istanbul: Remzi Kitabevi, 1994, s.12.

[11] Hizmet edebilme sorusu ve degisim-dénisim konusu Uzerine disunurken yazar zaman iginde pek g¢ok
kez cevresindeki farkli mimar profillerine “Sence mimarlik nedir?” diye sormustur. Sorunun yoéneltildigi farkli
mimar profilleri de, 6znel bir genelleme lzerinden “hizmet verebilme” durumunu vurgularlar. Yazar burada
glndelik konugsmalarindan gozlemlerine dayali elestirel mimarlik tanimlarini bir araya toplamistir. Bu farkh
mimar profillerinden bir kismi mimarhd1 sadece bina kelimesi Uzerinden, bir kismi ise bir dizen tasarlamak
ve daha sonra bunu uygulamak olarak tanimlarlar. Onlara gére mimarlik bir seyler tasarlayip daha sonra da
tasarlanani yapmaktir.

The author has been asking the question of “What is architecture for you?” to architects around her for
many times while thinking on the subject of the ability to serve and evolvement-transformation of the definition
of architecture during this serving. These architects also emphasize the ability to serve situation in their answer
to this question. Here, the author subjectively gathers a different kind of critics and definitions emerging from
this issue, from her daily conversations and observations on the subject. Some of the architects define arc-
hitecture solely through the “building” word. And some of them define it as designing a system and then as
executing it. According to them, it is just designing a thing and then making it.

[12] Tumer, G. “Bir Bagka Mimarlik,” izmir: Mimarlar Odasi izmir Subesi Yayinlari, 1993, s.11.
[13] Gliney, D., Yurekli, H., 2004, s.31-42.

75

r

>
=<
L%
m
(1)
Cc:
-
>
A~
S
=<
A~
>
<
>
P
(@)
(q)]
-
c







Bir Egitimcinin Uygulama Yapma Sansi olarak ‘MiMARiI PROJE YARISMALARY’

ve Egitimdeki Yansimalari
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Bir mimar olarak 28 yillik meslek hayatimizin
onemli bir kismini mimarlik egitimi iginde gegcirdik.
Ogrencilere, mimarlik meslegini 6gretmeye cali-
sirken; projeler yaptirirken, kendimiz de projeler
yaptik. Ancak mevcut yasalar ve olanaklar iginde
meslegimizi uygulamakta temel bazi zorluklarla
karsilastik. Bu baglamda mimari proje yarismalari,
daima biz ve bizim gibi akademik kariyeri se¢mis
insanlar igin teorik birikimlerini uygulama sansi bul-
duklari bir alan oldu. Yarigmalarin mimarlik meslegi
icin ne ifade ettidi ile ilgili olarak buglne kadar ¢ok
sey soylendi ve yazildi. Biz, burada, yarismalar
konusuna biraz da kisisel bir pencereden bakmak,
yillardir egitim iginde yer alan akademisyenler ola-
rak “mimari proje yarigmalari ve mesleki egitim
iliskisi” neyi ifade ediyor onu sorgulamak istedik.

Mimarlik “Uygulamal bir Meslek”tir

Mimarlik, tip gibi uygulama alani olan bir mes-
lektir. Sadece teorik bilgiler ile tip alaninda var-
lik gosterilebilir, meslek icra edilebilir mi? Has-
ta ve hastaliklarla ilgilenmemis bir akademisyen
tip doktoru duaslndlebilir mi? (Resim 1) Neden
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Being architects, we have spent an important part
of our 28-year professional lives in architectural ed-
ucation (AE). While teaching the architectural pro-
fession to students and criticizing their projects, we
also design projects. But we have faced some basic
difficulties executing our profession under the pres-
ent laws and opportunities. In this respect, archi-
tectural design competitions have always been an
area for application of theoretical knowledge, for us
and academicians like us. So far, a lot has been de-
clared and written about the meaning of the compe-
titions for the architectural profession. Having been
academicians in AE for many years, we would like
to look here from a personal point of view at what
the ‘relationship of architectural design competi-
tions and professional education” actually means.

Architecture is a “Profession of Practice”

Architecture is a profession that has field of prac-
tice like medicine. Is it possible to practice a pro-
fession with only theoretical knowledge, show
presence for example, in medicine? Is it possible
to imagine an academician medical doctor who
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batin doktorlar akademik alanda calismalari-
nin yani sira, uygulama alani olan hastanelerde
de calisirlar? Neden akademik 6zgegmislerinin
Onemli bir kisminda tibbi vakalardan Uretilen bi-
limsel makaleler yer alir? Hemen hemen her tip
fakultesinin yaninda kurulmus bir Universite has-
tanesi aracildi ile tip doktorlari mesleklerini icra
edebilirler. Ne yazik ki akademik ortamda c¢ali-
san biz mimarlar, doktorlar kadar sansl dedgiliz.

iste tam da bu noktada bir akademisyen igin, ka-
bul edilmis, yasal, Ulkemizde sik¢a gorulen ki-
sisel iliski ve kayirmalarin s6z konusu olmadigi
bir ortam, “Kentsel Tasarim ve Mimari Proje Ya-
rismalari“ éne ¢ikmaktadir. Her gin 6gdrencilere
nasil tasarim yapmalari gerektigini anlatan aka-
demisyen mimar, yarisma yolu ile kendisi dogru-
dan tasarim yapar. Yontemini ve davranig bici-
mini masaya yatirma, deneyimleme sansini elde
eder. Hatalarini gordr, bulur, kendisi ile yuzle-
sir, 6grencinin ne hissettigini anlamaya caligir.

Yarisma ortami, akademisyen igin, meslekte edin-
digi teorik birikimini en rahat ve 6zgur bigcimde uy-
gulamaya aktardigi bir alandir. Ancak burada hi¢
bir zaman tek tarafli bir akis s6z konusu degildir.
Bagka deyisle, teorinin, uygulamay: etkilemesi tek
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does not deal with the patient or illnesses? (Figure
1) Why do all medical doctors work in hospitals,
in addition to their academic work? Why does an
important part of their Cv’s include scientific papers
that are produced from medical cases? Almost
every medicine faculty has a university hospital
so that medical doctors can continue their profes-
sions. Unfortunately, as architects working in ac-
ademia, we are not as lucky as medical doctors.

Fa

Resim 1. Ameliyathane [2]

Figure 1. Surgery Room [2]

At this very point, “Urban Design and Architectur-
al Competitions,” the platforms in which the pa-
fronage, backing or favoritism frequently seen in
our country do not exist-shine out. The academi-
cians-architects who teach students how to design
everyday, themselves design directly through the
competitions. They get a chance to discuss in detail
and experience their methods and course of action.
They find their mistakes and errors, faces them-
selves and tries to empathize with the students.

Competitions are the platforms where an acade-
mician transfers their theoretical background to
practice in the most liberal and easy way. However,
they do not do it with a unilateral approach. In other
words, theory cannot have an effect upon practice
by itself. The experiences gained during the prac-



basina s6z konusu degildir. Ayni zamanda uygula-
mada edinilen tecrtbelerin teorigi bicimlendirmesi
de s6z konusudur. iste bu karsilikli etkilesim/akis,
Universite ortaminda 6grenci ile birlikte olusurken,
katihm oraninda da zenginlesir. S6z konusu etki-
lesimi agiklamak igin, 6zellikle bizim yarisma sire-
cinde yasadiklarimiz ve bunun 6égrencinin egitim
surecine nasil yansidigi aktariimaya calisilacaktir.

Mimarlik egitimi 6zlinde bir tasarm egitimi-
dir. “Proje Dersi” ise ogretilen tasarim eylemi-
nin uygulama alanidir. Bagka bir tanimla as-
inda o6grencinin hayati boyunca icra edecegi
mesleginin ilk denemeleridir. Ogrenci, hocasi ile
birlikte mesleginin en 6nemli alanini beraberce
deneyimler [3], hocasinin ydntemi dogrultusun-
da projesini yapar. Yoéntemin uygulatiimasi ise
isin daha c¢ok pedagojik tarafini olusturmakta-
dir. Asil 6nemlisi bu yéntemin nasil olustugudur.
Usta-girak iligkisi icinde ¢ok sey d6grenilir, ancak
kisinin kendi deneyimleri her seyden degerlidir.

Kisisel Deneyimimiz

Universiteden mezun olduktan hemen sonra, mi-
mari proje yarigsmalari ile ilgilenmeye bagsladik.
Onemli sayida uluslararasi ve ulusal proje yarig-
malarina katildik ve cesitli dédiller kazandik [4].
Yarigmalarla ilgilenmemizde ilk baglarda belki ho-
calarimizin [5] etkisi olmustur, ama 6zlinde icten
gelen, kisisel bir secimdi. Kazansak da, kazanma-
sak da yarismalara katilmaya devam ettik. Bunu,
meslegimizi dogrudan yapabilecegimiz tek firsat
olarak gorduk. Acikgasi ¢ok bilingli degildik, an-
cak heyecanliydik ve tikenmez bir enerjimiz vardi.

Bizim igin yarisma bir sure¢ idi. Soyut ve somut
dinyalar arasinda bir gezinti, bir macera... Tasari-
mimizin arkasindaki “temel fikir” (konsept) ile bazen
son glin yiz yuze gelirdik. Ancak bu “yol” bize ¢ok
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tice shape the theory as well. This interaction/flow
takes shape in the academic environment and flour-
ishes through the participation. In order to explain
this interaction, we will try to pass on the experienc-
es that we gained during the competition and how
they relate to the students’ educational process.

Architectural education is essentially a design
education. The “Architectural Design” course is
the area where the act of designing is applied.
In other words, the first efforts of the student to-
wards the profession that they will practice all
their life. Student’s experience designs with their
professor, the most important area of this pro-
fession [3], in line with their professor’s method.
Application of this method represents, rather, its
pedagogic side. What is really important is the
formation of this method. @ One can learn a lot
with the master-apprentice model. However, a
person’s own experiences are far more valuable.

Our Personal Experience

After graduation, we took an interest in architec-
tural design competitions. We have taken part in
many national and international design competi-
tions and have won several awards [4]. We owe
our interest in competitions primarily to our profes-
sors [5], but essentially it was a willing, personal
choice. We continued to enter competitions wheth-
er we won or not. We saw this as the only opportu-
nity to practice our profession at first hand. Frank-
ly speaking, we were not very conscient about it
but we were excited and had an endless energy.

To us, competition was a process, a tour or an ad-
venture among the abstract and concrete worlds...
There were times when we met the “main idea”
(concept) behind our design on the last day. But,
this “course” has taught us a lot. We managed to
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sey Odretti. Zaman igcinde ydontemimiz de olustu.

Yontemimizin temelinde U¢ ana davranig bigimi
vardir:

1. Soyut ve Somut Diinya Arasinda Kurulan
iligki; Yerin Biiyiisii- Gizginin Giicii

Yontemimizin omurgasini “gizgi” olusturmaktadir.
Cizmenin [6], beyin aktiviteleri ile dogrudan baglan-
tist oldugunu dustnuyoruz. Aracisiz, dogrudan bir
baglanti... Beyinde olugan imgelerin, distincenin,
kelimelerden sonra en iyi gizgi ile ifade edilebildi-
gini, hatta bazi durumlarda kelimelerden bile daha
gucli oldugunu soyleyebiliriz. Diger anlatim ve du-
stinme bicimlerini diglamiyoruz, sadece ¢izmenin
yerinin ¢ok farkli oldugunu, ¢izimin yerinin bir bas-
ka ifade bigimi ile doldurulamayacagina inaniyoruz

Cizginin oldukga soyut bir ifade bicimi oldugu-
nu, higbir dilin ¢izgi dili kadar soyutlanmaya mu-
sait olmadigini, bu niteligi ile beyin aktiviteleri ile
cok kolay uyustugunu, onlara en az zarar vererek
g6zle gorulir elle tutulur hale getirdigini sdyle-
yebiliriz [7,8]. Beyin ile géz arasindaki iligkiyi en
kolay kuran arag cizgidir. Cizgi, soyut oldugu ka-
dar da kisiseldir. Bir kiginin ¢izgisi digerine ben-
Bu nedenle kigsisellesmeye ve 6zgun bir
kisilik olusturmaya ¢ok musaittir (Resim 2,3,4,5).

zemez.

develop our method over the years.

Our method is mainly based on three courses of
action:

1. Relationship Between the Abstract and Real
Worlds; Charm of the Place- Power of the Line

“Drawing” forms the backbone of our method. We
think that drawing [6] has a direct connection to
brain activities, an unmediated connection... We
can say that the mental images and ideas formed
in the mind can be best expressed by drawings
(except for words), and in some cases drawings
can be a more powerful form of expression than
words. We do not exclude the other expression
and thought forms, we just believe that the act of
drawing is quite different from the other forms of
expression and cannot be replaced by any of them.

We can say that drawing is quite an abstract ex-
pression, that no other language can be as ab-
stract as the language of drawing, and with this
quality it easily harmonizes with brain activities
and becomes tangible with the minimum damage
possible [7,8]. The instrument that establishes a
connection between the eyes and brain most eas-
ily is drawing. Drawing is personal as well as in-
tangible. Each drawing is as unique as the person
who drew it. Therefore, it allows to individualize
and to form an original personality (Figures 2,3,4,5)

Resim 2. Eskiz Calismasi, R. Piano [9]
Figure 2. Design Sketch, R. Piano [9]
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Resim 3. Eskiz Calismasi , R. Piano [10]
Figure 3. Design Sketch, R. Piano [10]

2. Analitik ve Sistematik Diisiinme

Bu sadece mimarhk egitiminin sorunu degil-
dir. Orta egitimden gelen, hatta belki de genetik
kodlarimizin derinlerine, kultirimize kadar inen
bir sorundur.
okunmasi ve mimari bir problemin ¢ézimlenmesi
baglaminda analitik disinmek, sorunlari ve ak-
torleri sistematik olarak dizmekten bagka bir sey
degildir.
dan arinmisg olarak disinmeye deger veren Des-
cartes’i burada bir kez daha anmak gerekir [12].

Bizim ilgi alanimiz fiziksel ¢evrenin

Salt distinmeye, sistematik, 6nyargilar-

3. Sonu¢ mu, Siire¢ mi? — “An”in Egsizligi

Varilan hedef nokta kadar, yolculukta yasananlar da
Onemlidir. Buna en iyi rneklerden biri Japon kultu-
rindeki cay seremonileridir. Sonug odakli digslince
yapisindan farkli olarak ¢ay seremonisinin 6ziinde
sureg vardir. Budizm ve dogu kultiriinin perspek-
tifinde cay seremonisi dogal bir stire¢ olarak kabul
edilir. Yani higbir zaman tam olarak égrenemeye-
ceginiz, ancak onu yasayabileceginiz ve bu yasan-
tiniz sirasinda tecriibenizi her seferinde biraz daha
artirarak ¢ay icme sanatini her gegen giin daha iyi
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Resim 4. Eskiz Calismasi , Corbusier [11]

Figure 4. Design Sketch, Corbusier [11]

2. Analytical and Systemic Thinking

This is not just an issue for architectural educa-
tion. This is an issue that has its origins in sec-
ondary education, or perhaps it is embedded
in our genetic codes and in our culture. Our pri-
mary concern is to read the physical environ-
ment, to think analytically and align systematical-
ly the issues and the actors in terms of solving
an architectural problem. Once more, we need
fo make mention of Descartes, who values mere
thinking, a thinking freed from prejudices [12].

3. Outcome or Process? — Uniqueness of the
Moment

Experiences along the way are as significant as
the destination. One of the best examples of this
is the “Japanese Tea Ceremony”. Unlike the out-
come-oriented thinking, the tea ceremony in itself
is about the process of the event. The tea ceremo-
ny is considered a natural process from the per-
spective of Buddhism and oriental cultures. This
is a process you will never be able to fully learn,
one you can only experience, during which you will
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icra eden ama hicbir zaman en iyi ve en Ustun icraci
konumuna gelemeyeceginiz bir siirectir bu. Onem-
li olan da slre¢, yani seremoniye katilmak oldugu
icin bu seremoniyi 6greten butlin okullar sanatin do-
gasina aykiri olan kavramsal yazili 6gretiden uzak
durur ve 6grencilerin bu hissiyati slire¢ cerisinde
kendi iclerinde bulmalarina 6nem verir. Cay sere-
monisinin 6zune inildiginde aranilan biling aciklig
noktasi “anin essizligi” olarak tanimlanabilir. Tipki
ayni irmakta iki kere yikanamayacagimiz gibi, cay

seremonisi de anin essizligini bulmaya calisir [13].

Bir tasarimci igin de davranig ayni ¢ay seremoni-
sinde yasanan gibi olmalidir. Anin essizligine de-
ger vermeli ve sireci énemsemelidir. Ozellikle bir
akademisyen icin, sebep sonug iligkisi Uzerinden
davranan bir tasarimci igin, kat edilen yolun ¢ok
biylk énemi vardir.

Yarigmalari, sadece bir fikrin ortaya atilmasi ve bu-
nun ¢dzimlenmesi olarak hi¢ bir zaman goérmedik.
Sureci Ureterek gecirmek ve sonucunda da, prob-
lemle ilgili kristalize olmus bir distincenin ¢ikmasi-
na 6zen gosterdik. Bu davranis bigimi, savundu-
gumuz dusuincenin ya da problem igin dnerdigimiz
¢6zUmun kendi icinde glgll olmasina neden oldu.

Sireci yasarken ¢6zUmimuizde kesinlikle israrci
olmadik. Sonug, igimize sinmediginde, onu kolay-
likla degistirebildik. Hatta burada, dislincemizi de-
gistirdigimiz oranda basarili oldugumuzu da sdyle-
yebiliriz. Aslinda bunlara, “digtncenin degismesi”
degil, “dusuncenin evriimesi” demek daha dogru
olacaktir.
esiklerle karsilastik. Bu egiklerin agilmasi, gegilme-
si daima sikintili oldu, ancak gegildigi anda da pro-
jenin her zaman bir Ust boyuta si¢radigini goérduk.

Slre¢ sirasinda zaman zaman cesitli

Egitimde belki de en zor taraf budur; 6grenciyi bu
surecin igine sokmak... Bu slre¢ sonu belli olma-
yan, sonundan emin olunmayan bir siiregtir. Hoca
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become a better performer of the tea ceremony
by getting more and more experience, but you will
never achieve the rank of superior performer. All
schools that teach this ceremony stay away from
the codified-conceptual discipline, which is against
the nature of the art, and advise students to find
this feeling within themselves along the process.
Because what really matters is the process itself,
in other words the patrticipation in the ceremony.
The moment of clarity found in the essence of the
tea ceremony can be identified as the “unique-
ness of the moment.” Just as “no man ever steps
in the same river twice,” the tea ceremony too,
tries to find the uniqueness of the moment [13].

A designer should act just as described in the tea
ceremony. He/she should value the uniqueness of
the moment and pay attention to the process. The
distance covered has great importance, especially
for an academician, for a designer who acts upon
the cause and effect relationship. We have nev-
er considered the competitions as suggesting an
idea and providing a solution for that. We paid the
ultmost attention to experience the process while
being productive and as a result, we watched a
crystalized thought being born. This course of ac-
tion led to the opinion we defended or the solution
we offered to the problem to be strong within itself.

We have never insisted on our solution while we
experienced the process. We could easily change
the result if we weren't satisfied or comfortable
with it. As a matter of fact, we were as successful
as we revised our thoughts. Actually, it would be
more accurate to call this “evolution of thought” in-
stead of “revision of thought.” During the process,
we encountered some limitations. It was not easy
to overcome these limitations but once they had
been overcome, we saw the design leap forward.



olarak bizim bile géremedigimiz bir sonuca 6gren-
ciyi inandirmak ve pesinden suriklemek isin en zor
ve sorumluluk isteyen tarafidir. Ogrencinin hocasi-
na guvenerek bu serlivene ¢ikma cesareti goster-
mesi gerekir.

Bir Yarisma ve Egitimdeki Yansimalari

Tasarim slreci bazi agsamalardan gecer. Hig¢ biri
digerinden kesin sinirlarla ayrilmaz, hatta birbir-
lerinin icine gecmis olarak deneyimlenir. Bu asa-
malari, bir yarisma deneyimimiz ve bir 6grencimi-
zin dénem projesinde yasadigi benzer deneyimi
karsilastirarak anlatacak, kisisel deneyimimizin
izlerini bir 6grencimizin ¢alismasinda arayacagiz.

1999 yilinda, Fransa’da Ikinci Diinya Savasi’ndan
kalma bir denizalti Ussinin yeniden kullanimi ile
ilgili UIA organizasyonunda bir uluslararasi yarig-
maya [14] teslim ettigimiz projenin slrecini an-
latan eskizlerle, 2012 yilinda, 6grencimiz Gizay
Oziim’lin, Kagithane’de bir konut alaninin dénii-
sumu ile ilgili yaptigi projenin sirecine ait eskiz-
ler karsilastirilarak bu sure¢ degerlendirilecektir.

Asama I: “Yer”in Bir Tasarim Nesnesi Olarak
Taninmasi ve Bunun ifadesi

Yer’e olan ilgimizin kdkeni 6ncelikle akademide aldi-
gimiz egitimdir. Akademideki proje egitiminde, 63-
renci konusunu ve ¢alisma alanini (arsasini) kendi
seger ve bunu hocasina mimari dille anlatarak, ka-
bul ettirmeye calisir. Bu “anlatma/aktarma” sireci,
odrenciye fiziksel cevreyi, kenti, tarihi dgretir, ilgi
alanini belirler. ikinci olarak ise “arkeoloji” ye olan
ilgimizdir. Arkeolojiye olan ilgimiz sayesinde yerin
degerini, dnemini yer ve zaman arasindaki iligkiyi
antik kentler ve yapilar Gzerinden deneyimleyerek,
ogrendik. Bu sayede, bazen yerin blyusu, yere
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This is perhaps the most difficult aspect of educa-
tion; putting students at the center of the process...
This is an unpredictable process, a leap in the
dark. The most difficult part is to make students
believe in an outcome that we, as professors, can-
not even predict and make them follow us. Stu-
dents need to believe in their professors and need
to be brave enough to embark on this adventure.

A Competition and its Reflections on
Education

The design process goes through a number of
stages. There is no strict dividing line between
these phases, sometimes they are experienced
as interweaving phases. We will explain these by
making a comparison between our experience of
competition and one of our student’s experience of
his/her term project; we will search for the traces
of our personal experience in our student’s project.

This process will be reviewed by making a com-
parison between the sketches of a project submit-
ted to an international competition [14] in the UIA
organization in 1999, regarding the reconversion
of a submarine base in France, used during World
War I, and the sketches of a project prepared by
our student Gizay Oziim in 2012, regarding the
transformation of a housing zone in Kagithane.

Stage I: Recognizing the “Context” as a De-
sign Object and its Expression

The origin of our interest for the context is based
upon our academic education. In architectural
design courses offered in the Academy, students
choose their subject and their study site them-
selves, and try to convince their professor to ac-
cept the subject by using architectural language.
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olan sorumlulugumuz tasarimimizin énine gecti
ve son s6zlin sdylenmesinde ana karar verici oldu.

Katildigimiz her mimari proje yarismasi ile bir “yer”i
tanima firsatimiz oldu. Hatta bazen sadece yeri
gOrmek icin yarismaya girdigimiz zamanlar oldu.
1999 yilinda katildigimiz “Keroman Denizalti Us-
si’ntn Yeniden Kullanilmasi Uluslararasi Yarig-
masli” bu devasa yapilari yerinde goérmek igindi.

Bu nedenle projeye baslamadan o6nce, 6zellik-
le yerin ¢ok iyi taninmasi gerektigine inaniyoruz.
Yeri tanimak, belirli bir dlgekte, gevresi ile birlikte
o yerin sadece planinin, kesitinin, gériandsinin
cizilmesi degildir. Yerin taninmasi, bazen ¢ok Ust
Olceklerde de gerceklesebilir. Bazen bir perspek-
tif, bazen kuguk bir kroki o yerin bilindiginin gos-
tergesi olabilir. “Yer”in taninmasi ile gegen sireg,
bazen egitimde dénemin ortalarina kadar surer.
Gegen zamani bir kayip olarak algilayip panige
kapilmak, 6grenciye yapilabilecek en buyutk kétu-
liktar. Ogrenciye giiven vermeli ve istenen seyde
israrcl olunmalidir. Yerin taninmasi aslinda, somut
bir gergekligin, soyut bir dinyaya dénustlrilime-
si ile mumkdn olur. Proje igin ilk adimdir. Bunu
becerebilen bir 6grenci ise, tasarim yapabilece-
Ji konusunda 6nemli sinyaller verir (Resim 6,7).

Asama lI: Alanin Sorunlarinin/Aktorlerinin Bu-
lunmasi ve Bu Sorunlarin/Aktorlerin Nitelikleri

ikinci asama, alanin aktérlerinin bulunmasi ve bun-
larin hiyerarsik olarak dizilmesi. Bu agsama tama-
mi ile distinme ile ilgilidir ve dnyargi kabul etmez.
Tasarimci yarattigl soyut dinyada gezinirken, ak-
torlerle tanigir, onlari 6nem sirasina gore dizer.
Bazen ¢ok 6nemli bir aktér 6nemsiz bir rol Ustle-
nebilir.  Dolayisi ile alabildigine 6zgUlrstntzdur.
Tek yol gdstericiniz, dnyargisiz “akil” dir. Gérmek
istediklerinizi gorursiiniz. Secmek ve ayiklama
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This “demonstration/persuasion” process teaches
the student about physical environment, city, his-
fory and identifies his/her area of interest. In the
second place, lies our interest in “archaeology.”
Due to our interest in archaeology, we learnt the
value and importance of the context by experi-
encing the relationship between time and space
through ancient cities and buildings. Sometimes
the charm and our responsibility for the context
took precedence over our design. Thus, it became
the primary decision-maker and had the final say.

We had the opportunity to get to know the “con-
text” with every architectural competition we par-
ticipated in. There were times that we entered the
competition with the only purpose of seeing the
context. Just like the “International Ideas Com-
petition for the Reconversion of the Lorient Kéro-
man Submarine Base” that we entered in 1999,
so as to see those gigantic structures in site.

For this reason, we believe that the context
should be known comprehensively before start-
ing the project. Knowing the context does not
only mean drawing its plan or representing it on
sectional drawings in a specific scale, along with
its environment. Knowing the context may be re-
alized in upper scales. Sometimes a perspec-
tive, sometimes a sketch can indicate that the
Knowing the “context” period
can sometimes last through midterm. Seeing the
elapsed time as loss and getting info a panic can
cause great harm to students. You should reas-
sure students and be insistent on what you want,
knowing the context will be possible by turning a
concrete reality into an abstract world. This is the
first step of a design. A student who achieves this,
signals of his/her ability to design (Figures 6,7).

context is known.



Resim 6: N.O. Ozer /Y. Say Ozer, Yer'in Taninmasi

Figure 6: N.O. Ozer/ Y. Say Ozer, (Recognition of the Context)

- .

Resim 7: Gizay Ozium, Yer'in Taninmasi

Figure 7: Gizay Oziim, Recognition of the Context

yapmak énemlidir. Bu sure¢ konseptin bulunmasi-
nin ilk asamasidir ve belki de tasarimin en énemli
asamasidir. Ancak bu oldukga tehlikeli bir sertiven-
dir. Bu sinirsiz 6zgurlik tasarimciyi zorlar. Nasil
aylklama yaptiginiz, deger yargilariniz, énseziniz,
secgimleriniz 6nemlidir. Cogu kez insan bu diinya-
da kaybolur. Dolayisi ile zaman zaman plan, kesit,
goriinis ve maket gibi anlatim yontemlerine bas-
vurmanin, sorun ve soruna verilen yanit ile yliz-
lesmek agisindan faydasi olacaktir (Resim 8,9).
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Stage II: Determining the Problems/Actors
of the Place and the Characteristics of these
Problems/ Actors

The second stage consists of finding the actors of
the place and positing a hierarchical alignment.
This stage is completely related to thinking and
excludes all prejudice. The designer meets actors
while wandering in the abstract world he/she cre-
ated and prioritizes them. Sometimes, a very im-
portant actor can play an insignificant role. Hence,
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Resim 8: N.O. Ozer /Y. Say Ozer, Aktérlerin Bulunmasi

Figure 8: N.O. Ozer/ Y. Say Ozer, Determining the actors
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Resim 9. Gizay Oziim, Aktérlerin Bulunmasi

Figure 9. Gizay Oziim, Determining the actors

Asama lll: Ana Fikrin (Konsept) Bulunmasi

Aktorlerin - Uzerinden yapilan c¢alismalar sonu-
cunda cevresel degerlere sorunlara hakim olu-
nur. Bunlarin ¢ézimde ne odlgide yer alacakla-
Alandaki
Bu ana kadar
yapilan tim g¢alismalar var olanlar Uzerinedir. Ar-
tik sira, alana mudahaleyi yonlendirecek bir te-
mel fikir koymaya gelmistir. Cdézim Onerileri bu
temel fikir dogrultusunda Uretilir (Resim 10,11).

ri belirlenir, nem sirasina gore dizilir.
sorunlar ve potansiyeller bulunur.

86

you are utterly free to choose. Your only guide
is the unprejudiced ‘intelligence”. You see what
you want to see. It is important to choose and
sort out. This process is the first stage of finding
the concept which is perhaps the most important
stage of the design. However, this is quite a dan-
gerous adventure. This unlimited freedom pushes
the designer. The way you choose and sort out,
your value judgments, your intuition, your choic-
es are all important. People often get lost in this
world. Therefore, it helps to resort to visual ex-
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Resim 10: N.O. Ozer /Y. Say Ozer ; Ana Fikrin Bulunmasi: Farkh Striktirlerin Harmonik Birlikteligi

Figure 10: N.O. Ozer/ Y. Say Ozer; Finding the concept: Harmonic Association of Different Structures
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Resim 11: Gizay Oziim, Ana Fikrin izleri: Topografya-Sokak
Figure 11: Gizay Oziim, Traces of the Concept: Topography, Street
Asama IV: G6ziim Onerilerinin Segenekli pression methods such as plan, section, view and
Olarak Caligiimasi model in terms of facing the problem and the an-

j he rel I Fi .
Calismalar sonrasinda uretilen temel fikir ile birlik- swer given lo the relevant problem (Figures 8,9)

te ¢dzUim dnerilerinin gelistiriimesine gelmistir sira. Stage Ill: Finding the Concept
Cozum onerileri birbiriyle celisebilir, hatta birbiriy- )
le elisen onerilerin Gstiinde tartisiimasi, sonuca As aresult of user studies, you have a full knowledge

giden Gnerinin daha giiglii olmasini saglar. Bu of the environmental issues and values. The extent
asamada, yarisma ekibi birbiriyle tartisarak sonug to which these will play a part in the solution is spec-
6neriyi bigimlendirirken, 6grencinin, Qal|§ma|ar|n| ified and prlorltlzed. The prob/ems and pOtentIa/S of

the place are identified. All studies conducted here-
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Resim 12: Gizay Oziim; Segenekler

Figure 12: Gizay Oziim; Options

hocasiyla paylasmasi kadar, birlikte proje aldigi,
ayni sureci yasayan arkadaslariyla da konusmasi
onemlidir. Projenin anlatiimasi sirasinda, proje sa-
hibi de, projesinin boslukta kalan, Gzerinde ¢alisil-
masi gereken yerlerini daha iyi anlar (Resim 12).

Asama V: Segilen Onerinin Matematiksel Ola-
rak Coziilmesi

Klasik bir tasarim asamasidir. Belirli bir siire sonun-
da olgunlagan dnerinin matematiksel ¢éztlmesine
sira gelmistir. Yer ve cevre verilerinin belirledigi,
ana fikri olan ve gesitli 6neriler sonucunda ortaya ¢i-
kan son uriinde, mekanlara istenen metrekarelerin,
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tofore have been about the existing problems and
potentials. Now, it’s time to create a concept to guide
an intervention to the place. Solution proposals are
created according to this concept (Figures 10,11).

Stage IV : Multi-Optional Studies for the Pro-
posals

The time has come for developing the concept cre-
ated following the studies and the solution propos-
als. Solution proposals can contradict each other.
In fact, a discussion on the proposals contradict-
ing each other ensures a stronger results-oriented



Resim 13: N.O. Ozer /Y. Say Ozer; Matematiksel Céziim
Figure 13: N.O. Ozer/ Y. Say Ozer; Mathematical Result
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Resim 14: Gizay Oziim; Matematiksel Coziim

Figure 14: Gizay Oziim; Mathematical Result

alanlarin yerlesimi ve ¢6zimu beklenir. Projenin
basinda olusturulan program gercevesinde, isteni-
len alanlarla birlikte alanlarin birbiriyle iligkisinin de
dogru kurulmasi gerekmektedir. Bu asamada da
ogrenci-hoca gortismeleri devam etmekle birlikte,
ddrenci icin artik daha somut veriler gindemdedir.
Artik tasarimini yaptigi konuya benzer mekanlari
hissedebilir, cinkl dl¢edi daha algilayabilir durum-
dadir. Birazdahaileri giderek kendi kurdugu mekan-
larda dolagabilir, bdylece hatalarini ya da eksiklikle-
rini kendi kendine bulma sansi olur (Resim 13,14).
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proposal. This is the stage where the competition
team shapes the proposal, so it is important for stu-
dents to share their work with their professors as
well as to talk to teammates who experience the
same process. During the demonstration of the
project, the project owner gets a better grasp of
the inconsistent traits of his/her project, and iden-
tifies the points that need attention (Figure 12).
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Asama VI: Sonug

Sonu¢ matematikseldir. Ama tek basina mate-
matik oldugunu da sdyleyemeyiz. Burada énemli
olan, sorundan kaynaklanan ‘ana fikrin’ ¢6ziime
doénlsmesi asamasinda 6zunu kaybetmemesidir.
Sonugta gereksinimler karsilanir, sorunlar ¢6zu-
[Ur, ancak batin bunlar tutarli, bilingli ve sistema-
tik bir mimari davranis sonucunda gercgeklesir.
Sonug¢ 6zgin olmak zorundadir (Resim 15,16).

Resim 15: N.O. Ozer /Y. Say Ozer; Sonug
Figure 15: N.O. Ozer/ Y. Say Ozer; Result

Stage V: Mathematical Solution for the
Selected Proposal

This is a classical design process. At this stage, the
proposal matured in a given time is mathematically
solved. The final product is developed and gains a
concept as a result of various proposals, according
to the context and environmental data. Now, it’s time
to place the required places and square meters into
spaces. Pursuant to the program created at the be-
ginning of the project, the relationship between the
spaces shall be formed correctly. In this stage, stu-
dent-professor talks continue, but now the student
has hard/tangible data. They can feel the spaces
similar to the subject that they designed, because
they are in a state where they can better under-
stand the scale. The student can go a step further
and wander around the spaces that they created.
In this way, they can have the chance to find their
mistakes/errors by themselves (Figures 13,14).

Stage VI: Result

This is a mathematical result. But, we cannot
say that it is merely mathematical. The import-
ant thing here is that the ‘concept’ arisen from
the problems shall not lose its essence during
the concept of the solution transformation phase.
Ultimately, requirements are met, problems are
solved, but all of them have resulted from a con-
sistent, conscient and sistematic architectural be-
havior. The result must be original (Figures 15,16).

Resim 16: Gizay Oziim; Sonug
Figure 16: Gizay Oziim; Results
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Akademi ve Pratik Arasinda: Fikir, Form ve Anlam Uzerine Diisiinmek
Between the Academy and Practice: Thinking on Idea, Form and Meaning
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Hangi ortamda icra edilirse edilsin mimarlik 6zin-
de fikir, form ve anlam Uzerinden arastiriliyor, tar-
tisihyor ve uretiliyor. Sonug Uriin bu anlamda fikir,
form ve anlam Uzerine yapilmis olan sorgulamalari,
one c¢ikan kaygilari ve bunlara referansla yapilan
tasarim tercihlerini temsil ediyor. Bu yazi, Uretim
araclar olarak fikir, form ve anlam’i olusturmaya
yonelik sureglerin dedisen dinamiklerinin, egitim
ortami yani tasarim stiidyosu baglaminda deger-
lendiriimesi ve egitimden meslegin icrasina gegis-
te yasanan ve siklikla dile getirilen “gercek diinya
ile yuzlesme” slrecinde bu dinamiklerin olasi et-
kileri olup olmadig! lzerine bir disinme igeriyor.

Akademik ortamda da meslek pratigi ortaminda
da tasarim fikir, form ve anlam Uzerinden sekille-
niyor. Ancak mimarligin egitim tarafindaki icraat
ortamini temsil eden tasarim stidyosu bugin fi-
kir, form ve anlam arastirmalarini, tartismalari-
ni ve Uretimlerini, en azindan kendi kusagimin
deneyimledigi stidyo ortamindan daha farkli di-
namiklerle yapiyor. Bugunin stidyo ortami bazi
acllardan pratigin dinyasi ile sureklilik gosteriyor.

Geleneksel anlamiyla bakildiginda ‘stiidyo’ veya
diger deyigle ‘atdlye’ pek cok aktérin katkisiyla
olusan bir iletisim ve tartisma ortami olarak alisi-
lageldik egitim ortamlarindan ayrigiyor [1]. Stlidyo
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l.

In whatever context it is practiced, architecture is re-
searched, discussed and produced through ideas,
forms and meanings. In this sense, the end product
represents the queries made regarding the promi-
nent concerns of idea, form and meaning, and the
design choices made by referring to these. This
article involves an evaluation of the changing dy-
namics of the processes for the production of idea,
form and meaning as production means in an edu-
cational context, namely in design studios and asks
the question whether the said dynamics have any
possible effect on the frequently mentioned pro-
cess “facing the real world” which occurs during the
transition from education to professional practice.

1.

In the academic environment and in professional
practice, design takes shape via idea, form and
meaning. However, today the design studio which
represents the practice environment of architec-
ture in terms of education, creates its idea, form
and research into meaning, its discussions and its
productions with different dynamics than those of
the studio context experienced by my generation.
The studio environment of today is consistent in
some ways with the world of professional practice.

In the traditional sense, the ‘studio,’ in other words
the ‘workshop,’ differs from usual educational envi-
ronments by being a communication and discussion




bu kapsamda, bir ¢coklu bilgi alisveris ortami olma
ayricaligini koruyor. Bir yandan tasarim temrin-
leri icin anlama, tartisma, yorumlama ve elestiri
zemini olusturan 6n arastirmalar, proje kritikleri,
degerlendirme jurileri, sunuslar, inceleme gezileri
gibi ortamlar araciligi ile tasarim egitiminin akade-
mik aktorleri olan 6grenci ve 6gretim UGyelerini bir
araya getiriyor. Diger yandan tasarim probleminin
baglami kapsaminda bu ortama daha kisa sure-
li katki koyan juri tyesi, kurum yetkilisi, isveren,
uzman ve arastirmaci gibi diger paydaslari bu-
lusturan bir bilgi aktarma ve sorgulama ortamini
temsil ediyor. Tasarim, bu ortamlar yoluyla sekil-
lenen fikir/ kavramsallastirma ve anlam/ yorum-
lama zeminlerinden beslenerek gelisiyor ve form/
sonug Urline variyor. Burada ele alinan bu slrecin
dinamiklerine bakmak, bir baska deyisle bu sirecin
gelistiriimesine yonelik birikim ve becerilerin etkisi
ya da etkisizligi Uzerine dusinmek gerekiyor [2].

lll. Disipliner Bilgi Entegrasyonu

Tasarim; straktlr, malzeme, detay, tarih, cev-
re, kultirel miras ve koruma gibi disipliner alan
bilgilerinden bagimsiz olarak gelismesi olasi ol-
mayan bir eylem. Mimarlik egitiminde hedefle-
nen de, farkh yillara yayilarak aktarilan bu alan
bilgilerinin 2. yildan baslayarak ama o&zellikle 4.
yiIl stidyosunda tasarim surecini destekleyecek
ve gelistirecek sekilde etkin olarak kullaniimasi.

Son yillarda, alan bilgilerinin stlidyo ortamina gi-
derek az katki koydugunu, ¢cogu zaman neredeyse
gindeme bile getirilmedigini izlemek olasi. Onceki
yillarda edinilen bu bilgilerin her birinin adeta ayri
cekmecelere kondugu ve o ¢ekmecelerin de takip
eden yillarda bir daha hi¢ agilmadigini distindurte-
cek kadar animsanmaz oldugunu da gérmek mim-
kin. Bu durum da tasarimin kavramsallastirmadan
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milieu formed by the contribution of many actors [1].
In this context, the studio preserves its privilege of
being a multi-information exchange environment.
On the one hand, it brings the academic actors of
design education (students and faculty members)
together through platforms such as preliminary
researches, project reviews, assessment panels,
presentations and study visits which form a ground
of understanding, discussion, interpretation and
criticism for the design assignments, on the other,
it represents a knowledge transfer and query plat-
form that brings the constituents together, such as
Jjury members, institutional representatives, clients,
specialists and researchers who make a short-term
contribution to this platform, in terms of the design
problem’s context. Design develops by feeding on
idea/conceptualization and meaning/construal that
have taken shape via these platforms and arrives
at the form/end product. Therefore, exploring the
dynamics of the process discussed here — in other
words, thinking about the effectiveness or ineffec-
tiveness of the know-how and skills for the develop-
ment of this process — is worthy of consideration [2].

1ll. Integration of Disciplinary Knowledge

Design is an act that cannot be developed inde-
pendently from disciplinary knowledge such as
structure, material, detail, history, environment,
cultural heritage and preservation. The objec-
tive of architectural education is to be able to
effectively use this long-term field knowledge,
in such a way that it supports the design pro-
cess from the start of the second year of studies,
but especially in the 4th year of studio studies.

Over recent years it can be observed that field
knowledge has made little contribution to the studio
environment; indeed, most of the time it is barely



projelendirmeye kadar her agamasinda neredeyse
sadece planlar Uzerinden giden bir mekansal yer-
lesim halinde ele alinmasi sonucunu beraberinde
getirmekte. Giderek yayginlasan bu tasarim yakla-
siminda proje, programin dogrudan plan semasina
donusturdlmesi Uzerinden sekillenmekte. Baglam
ve programi yorumlama ve yaplya donudstirme
asamalarinda yonlendirici rol Ustlenen pek ¢ok pa-
rametrenin tasarim sureclerine entegre edilemedi-
gi gorilmekte. Plan ¢ozimlerinde gdzlemlenen ise
program parcalarinin verilen buyuklUkleri temsil
eden kutular seklinde, adeta bir balonlar semasi
(bubble diagram) gibi yan yana dizilmesi. Mimari
elemanlarin bir araya gelme bigimlerindeki arayis,
kayg! ve ¢ozimlerde 6nceden edinilmis tarih, mal-
zeme ve detay bilgilerinden referans alinmadigi ve
pek ¢ok érnekte bu elemanlarin salt sekilsel olarak
tasarima eklendigi goriimekte. Ornegin meydan,
avlu, arkad, sokak gibi farkl 6lgeklerdeki mekansal
tasarim elemanlarinin veya duvar, ¢ati, merdiven
gibi yapisal tasarim elemanlarinin bir araya getiril-
me biciminde. Bu elemanlarin, kendi oran, 6lgek,
malzeme, estetik ve islevselliklerindeki ¢ézimle-
rinde de benzer bir referanssizlik, yani bir enteg-
rasyon ve butlnlesik yaklagim eksikligi izlenmekte.

Bu anlamda disipliner alan bilgisi derslerinin veri-
lis bicim ve amaglari Uzerine bir yeniden distiinme
gerekli gdézikmekte. Tarih alanindan érnek vermek
gerekirse, gerek mimarlik tarihi gerekse sanat tari-
hi geleneksel olarak yani salt bir kronolojik, kultu-
rel dizin olarak, bir sanatgilar, mimarlar, dénemler,
yapilar, eserler antolojisi olarak aktarildidi strece
stidyo ortamina katki koymak agisindan etkisiz
kalmaya devam edecek. Oysa ki her iki alan da
tasarim tarihine bakiyor, eserlerin ve yapilarin kav-
ramsallastirma, bigimlendirme ve Uretiime streg-
lerini, baglam, bilesenlerin bir araya getirilis bigim
ve nedenleri, Uretim araglari, aktorler vb. Gzerinden
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referred to. It is also possible to see that every bit of
this knowledge acquired during the previous years
is, so to speak, put in separate drawers which
makes one think that it is long forgotten because
those drawers have never been opened in the fol-
lowing years. As a consequence of that, design is
considered merely as a spatial layout that develops
via plans from the conceptualization phase to the
project designing phase. In this design approach,
which is becoming increasingly popular, a project
takes its shape by the transformation of the pro-
gram to the plan diagram. It is clear that many pa-
rameters that play an active role in the construal of
the context and program and in the stage of trans-
forming them into a building, are not integrated
into the design processes. It can also be observed
that in planimetric solutions, the program pieces
are laid together, almost like a bubble diagram, in
the form of boxes representing the given sizes. In
the search for the integration of the architectural
elements; and in terms of the concerns and solu-
tions regarding integrity, it is possible to see that
the previously acquired knowledge of history, ma-
terial and detail are not taken as reference and in
many examples these elements are linked to the
design merely as figures; for example, the way that
spatial design elements in different scales- such as
a square, courtyard, arcade, street- or structural el-
ements such as wall, roof, stairs, are integrated.
A lack of integration and embedded approach can
be observed in proportion, scale, material, aesthet-
ics and functionality solutions of these elements.

In this context, it seems necessary to rethink the
objectives of the disciplinary knowledge courses
and how they are to be delivered. Let’s take an ex-
ample from the field of history: as long as architec-
tural history and art history are told in a traditional
way, that is to say as a merely chronological and




inceliyor, arastiriyor, tartisiyor ve karsilastiriyor.
Mimarlik tarihi boyunca yapilar iglevsel, mekan-
sal ihtiyacglarin ve ideolojik/politik yénlendirmelerin
yani sira onlari olugturan yapi elemanlarinin, mal-
zemelerinin ve suslemelerin hem kendi iginde ve
hem de bir araya gelme bigimlerindeki gelismeler-
le, ilerlemelerle farklilasti. Yapilarin bigimlenisinde
ortak bir mimari dilin belirli bir sire hakim olmasi
da mimarlik tarihini olusturan dénemleri tanimladi.
Aslinda her dénemin mimarlik pratigi bu anlamda
kendi icinde islev, estetik, dlgek, bicim, sembo-
lizm vb. agilardan temel aldigi oncelik, tercih ve
kaygilara gore, insa sistem ve malzemelerinin el-
verdigi sinirlar kapsaminda bir yap! yapma siste-
mi ve rasyoneli sunuyor. Ginimizde oldugu gibi
gecmisin mimarlari da yeni yorumlarini daha énce
uygulanmis yapim rasyonellerini gelistirerek, fark-
lllastirarak, yeni malzeme ve teknoloji destegiyle
elde ettiler. Asagidaki alintilarda da ifade edildigi
gibi gercekte temel mimarlik problemleri de zaman
icinde fazlaca degismedi ve aslinda ginimuizin
mimarlari da gegmisin mimarlari gibi tasarladiklari
binalarla yapili ¢cevreye yeni bir anlam katiyorlar:

“Tasarim bir ¢evresel midahaledir: mimarlar bir
bina tasarladiginda ve insaa ettiginde hem binayi
hem de kendilerini bir yerin tarihi dokusu igine yer-
lestirirler. Bu anlamda ¢cagddas mimarlar diger do-
nemlerin mimarlarindan farkli degildir ¢linku tasar-
larken ve insaa ederken tarih yaratirlar — ve yapili
gevreye bir anlam katarlar.” [3] (gev. Lale Ozgenel)

“Aslinda gergek mimari problemler zaman igin-
de cok fazla degismedi. Bir nesne tasarlamak,
bir evin mekanini dizenlemek, yeni bir islev kat-
mak tam vyapili gevre tarihi iginde goérlilen or-
tak eylemlerdir. Ve bu ylUzden yapili gevre ta-
rinini calismak elestirel analiz gelistirmek igin
dzellikle faydali bir aragtir.” [4] (cev. Lale Ozgenel)
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cultural index, as an anthology of artists, architects,
eras, buildings, artifacts, they will continue to re-
main ineffective in terms of contribution to the de-
sign studios. Yet, both fields are connected to the
history of design; both fields study, research, dis-
cuss and compare the conceptualization, formation
and production processes of the artifacts and build-
ings, the method of integration of the components
and the reasons lying behind this, through the
means of production and actors etc. Throughout
the history of architecture, buildings have changed
along with the development of the structural ele-
ments, materials and ornaments, and the way they
are combined as well as along with the functional,
spatial needs and ideological/political preferences.
For a certain period of time, the domination of a
common architectural language in the formation of
buildings has defined the architectural periods. In
fact, the architectural practice of each period offers
a building sytem and a building rationale insofar as
the limits of building systems and materials’ per-
mit, and according to the preferences and the con-
cerns based upon the function, aesthetics, scale,
form, symbolism etc. Just as it is today, architects
in the past made new interpretations by develop-
ing the previously applied building rationales, by
diversifying them with technological and material
support. As stated in the following quotes, funda-
mental
changed over the years and the architects of to-
day like the architects of the past give meaning to
the environment with the buildings they design:

issues of architecture have not actually

“Design is a form of landscape intervention: when
architects design and build a building they are in-
serting both the building and themselves into the
historical fabric of a place. In this way, contemporary
architects are no different than those of other eras,
as they design and build they make history — and



Bu anlamda hem mimarlik ve hem de sanat tarihi
alani aslinda pek ¢ok tasarim sorunsali igin gelis-
tirilmis onlarca yaklagimi, yontemi, ¢c6zimi ve de-
taylari barindiran zengin bir referans arsivi [5]. Bu
arsivin stidyo ortamina, geleneksel “sinifta bilgi
aktarimi” yéntemi yerine gegmis ve giincel mimar-
lik kdltGri arasinda referanslar kuracak bir sorgula-
ma ve tartisma ortami olarak aktariimasi gerekiyor.
Ozellikle de timiyle zaman dizinsel bir gergeve ye-
rine, kismen zaman dizinsel kismen de bir stidyo
formatinda baglamsal bir gergeve lzerinden kurgu-
lanmasi deneyimlenmeli. “Tarih stidyosu” gibi bir
format; fikir, form ve anlam Uzerine disinmeyi za-
mansal kesitlere sinirlamadan butlnlesik genel bir
cerceve icinde sureklilikler, degisimler ve donisum-
ler agisindan kurgulamayi saglayabilir. Ya da 6zel-
likle yurtdisinda pek ¢ok mimarlik okulunda dénem
doénem deneyimlendigi gibi ‘tarih dersi’ ve ‘stidyo
projesi’ en azindan genel mimarlik tarihi derslerinin
tamamlandigi stidyo yilinda (genellikle 3. sinif) be-
lirlenecek bir baglam iginde ortak yurutulebilir.” [6]

Elestirel yaklagim ve tartisma gelenegi

Stiidyo dogasi geregi bir elestiri ve tartisma ortami.
Ozglin tasarimlara ulagilmasinda, program sorun-
sallarinin stidyo beklentilerini kargilayacak sekilde
¢o6zulmesinin yanisira tasarimlarin olugsmasinda
yonlendirici etkisi olan guincel mimarlik tartismala-
rina ve gindeme karsi takinilan tavirlarin da roli
var. Bu anlamda studyo, bireysel tercihleri ve ta-
virlari temsil eden pozisyonlari gelistirmek adina
onemli bir ortam ve slreg. Ancak salt proje ve juri
kritikleri Uzerinden gelisen bir elestiri ve tartisma-
nin da bir tavir gelistirmeye yetmeyecegdi asikar.
Pozisyon gelistirmek egitim sireci boyunca guincel
mimarlik giindemini olusturan tartismalari, reaksi-
yonlari, bunlari tanimlayan ve ydneten aktorleri ve
drtnleri, kisacasi mimarlik ajandasinin dusitnsel
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bring meaning to the built environment.” [3] (p. 15)

“After all real architectural problems have not
changed much over time. Problems such as de-
signing an object, organizing the space of a house,
accommodating a new function, are common to
the entire history of the built environment. And
that’s why studying the history of the built envi-
ronment is such a particularly useful tool to devel-
op an ability for critical analysis.” [4] (p. 5)

In this sense, both architectural and art history
provide a comprehensive reference archive which
holds numerous approaches, methods, solutions
and details developed for various design prob-
lems [5]. This archive should replace the traditional
method of “knowledge transmission in class” and
be implemented in the studio environment as a
query and discussion platform which will form ref-
erences between today’s and yesterday’s archi-
tectural culture. In particular, instead of an entire-
ly chronological frame, construction a contextual
frame— partly chronological partly in studio format—
should be experienced. A format like a “History
Studio” may enable us to construct a thinking on
idea, form and meaning with regards to continui-
ty, change and transformation, in a general and
integrated frame without narrowing it down to the
periods of history. Or, as experienced from time
to time by many overseas schools of architecture,
‘history class’ and ‘studio project’ may be carried
out jointly in a context to be determined during the
studio year when at least the architectural histo-
ry classes are completed (generally 3rd year) [6].

Critical approach and the ritual of
discussion

The studio is a criticism and discussion environ-
ment by nature. On the way to creating original




iceriginden ve elestirel platformundan haberdar
olmakla gelisecek bir birikim sonrasi olusabilecek
bir durum. Stidyoda kitap ve dergi gibi basili ve
sureli yayinlara farkli nedenlerle neredeyse hig iti-
bar edilmedigi gercedi g6z 6nlune alindiginda ise
bu birikim icin en iyi kaynagin dijital ortam oldugu
soylenebilir. Bu kapsamda da dzellikle mimarlik ku-
rami, elestirisi ve pratigi Gzerinden dinamik ve Uret-
ken bir gindem sunan dijital yayin platformlarinin
takip edilmesinin, zaman zaman stidyo ortamina
tasimasinin yararh olacagr g6z ardi edilmemeli.
Konvansiyonel basili yayin gelenegi ve igerigine
alternatif bir icerik ve tavir benimseyen bu dijital
yayinlar bir yerde provokatif denebilecek yaklasim-
lar1 ve takindiklari pozisyonlar Gzerinden mimarlik
hakkinda kapsamli tartismalar sunuyorlar. Tek bir
bes yillik planda sadece 20 sayi yayinlayacagini
deklare eden SAN ROCCO dergisi 6rnegin tani-
tim sayfasinda kendini su sekilde tanimliyor: [7]

SAN ROCCO mimarlik hakkinda bir dergidir.

SAN ROCCO problem ¢ézmez. Yararh bir dergi
degildir.
SAN ROCCO ne ciddidir ne de dost canlisi.

SAN ROCCO mimarlar tarafindan yazilmaktadir.
Bu anlamda SAN ROCCO ne 6zellikle zeki ne
de dilbilim agisindan hatasizdir. SAN ROCCO da
gorseller yazilardan daha énemlidir.

SAN ROCCO ciddidir. Naif gérinme riskini alir.
(cev. Lale Ozgenel)

“... SAN ROCCO kisisel bellek disinda kalan mi-
marlik geleneklerini (Rossi'nin bildik yaklagiminin
aksine) bireysel katkilari silmeden yeniden kul-
lanma olanagi 6neriyor (Grassi'nin bildik yaklasi-
min aksine). SAN ROCCO da siradanlik kuru ve
kisisellik de benmerkezcilik demek degildir. Goru-
nen o ki SAN ROCCO hem agik ve kisisel, hem
anitsal ve kirilgan, hem rasyonel ve sorgulayici
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design; providing solutions to the program prob-
lematics and meeting the studio expectations at
the same time play a significant role as well as the
current discussions in architecture and the attitude
towards the agenda, which has a guiding effect
on design creation. In this sense, the studio is an
significant environment and process in terms of
developing the positions that represent individual
preferences and attitudes. However, it is obvious
that a criticism and a discussion brought about only
through the project and the jury reviews is not suf-
ficient to build an attitude. Position development
may only be possible by developing a background
where during the period of study one stays in-
formed of the discussions and reactions that con-
stitute the current issues in the architectural agen-
da, and the actors and products that identify and
govern these discussions and reactions — in brief,
the intellectual content and critical platform of the
architectural agenda. When it is considered that
printed publications and periodicals, such as books
and magazines, are disregarded in the studio for
various reasons, we may say that the best source
for developing this background is digital media. In
this context, following the digital publishing plat-
forms that offer a dynamic and productive agen-
da via architectural theory, criticism and practice
should be valued and it should be considered that it
may be useful to bring these digital publishing plat-
forms into the studio environment. Digital publica-
tions that adopted a different content and conduct
as an alternative to the conventional printed publi-
cations, offer comprehensive architectural discus-
sions through their approach and attitude that may
be somewhat characterized as provocative. The
magazine SAN ROCCO which has declared that
it will publish only 20 issues in a single five-year
plan, identifies itself in its sell sheet as follows: [7]

SAN ROCCO is a magazine about architecture.



bir mimarhidin olasi oldugunu iddia etmektedir.”
(cev. Lale Ozgenel).

Derginin yayinlanan on sayisinin tematik bagliklari
da elestirel igerigi hakkinda ipucu veriyor: [8] In-
nocence, Islands, The Even Covering of the Field,
Mistakes, Fuck Concepts! Context!, Scary Archite-
cts, Collaborations, Indifference, What's Wrong with
the Primitive Hut?, Monks and Monkeys, Ecology.

Benzer dijital yayinlardan Archizines Dergi-
si ise kendini bir proje olarak tanimliyor: [9]

“ARCHIZINES dlnyanin her tarafindan, yerlesik
mimarlik medyasina alternatif sunan yeni mimar-
lik fanzinleri, sireli yayinlar ve dergilerin bir vitri-
nidir”....proje bagimsiz ve alternatif yayinciligi, mi-
marlik yorumu, elestirisi ve arastirma igin bir ortam
olarak ve yeni fotografcilik, gorsellestirme ve tasa-
rim igin ise yaratici bir platform olarak degerli gor-
mekte ve desteklemektedir...” (gev. Lale Ozgenel)

“Yayinlar Uslup (fotokopi fanzinlerden, profes-
yonel olarak basiimis ve ciltlenmis dergilere ka-
dar) ve igerik (mimari arastirmadan, binalar ve
kentler hakkinda yazilmis kisisel hikayelere ka-
dar) acgisindan degiskendir. Ortak nokta, isgal et-
tigimiz mekanlari yayin formatinda belgelemek
ve tartismak konusunda paylastigimiz ilgidir.
Mimarlik ve/veya kentlesme yayina esas olma-
I, alternatif veya badimsiz bir gliindemi ortaya
koymalidir. Mimarlik sdylemine katki koymanin
yanisira bu yayinlar edinmek ve saklamak icin de
sevgiyle Uretiimis nesnelerdir”. (gev. Lale Ozgenel)

MONU dergisi ise benzer bir elestiri ortamini kentsel
baglam Uzerinden olusturuyor ve surdurtyor: [10]

“‘MONU, kentlesme uUzerine yilda iki kere yayin-
lanan, Ingilizce bir dergidir; kente, siyasallarini,
ekonomisini, cografyasini, ekolojisini, sosyal bo-
yutlarini ve ayni zamanda fiziki yapisi ve mimar-
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SAN ROCCO does not solve problems. It is not a
useful magazine.

SAN ROCCO is neither serious nor friendly.

SAN ROCCO is written by architects. As such,
SAN ROCCO is not particularly intelligent, or phil-
ologically accurate. In SAN ROCCO, pictures are
more important than texts.

SAN ROCCO is serious. It takes the risk of ap-
pearing naive.

“..SAN ROCCO proposes the possibility of re-
using architectural traditions that lie outside of
private memory (contrary to Rossi’s usual ap-
proach) without erasing personal contributions
(contrary to Grassi’s usual approach). In SAN
ROCCO, common does not mean dry, and per-
sonal does not mean egomaniacal. SAN ROCCO
seems to suggest the possibility of an architec-
ture that is both open and personal, both monu-
mental and fragile, both rational and questioning.”

Thematic headlines of the last ten issues give clues
about the critical content of the magazine: [8] Inno-
cence; Islands; The Even Covering of the Field; Mis-
takes; Fuck Concepts! Context!l; Scary Architects;
Collaborations; Indifference; What’s Wrong with
the Primitive Hut?; Monks and Monkeys; Ecology.

A similar digital publication, Archizines magazine,
identifies itself as a project: [9]

“ARCHIZINES is a showcase of new architecture
fanzines, journals and magazines from around
the world that provide an alternative to the estab-
lished architectural press...the project celebrates
and promotes independent and alternative pub-
lishing as an arena for architectural commentary,
criticism and research, and as a creative platform
for new photography, illustration and design...”

“The publications vary in style (from photocopied




idini iceren genis bir perspektif icinden odaklan-
maktadir. Bu anlamda mimarlik, derginin icerdigi
pek ¢ok alandan — semsiye terim olan “kentleg-
me” altinda bir araya getirilen alanlar- biridir...
MONU belirlenmis bir konu {zerine dinyanin
her tarafindaki mimarlardan, kentgilerden ve ku-
ramcilardan elestirel makaleler, imgeler, kavram-
lar ve kent kuramlari toplayan bagimsiz, gele-
nekdisi, 6zel bir yayindir.” (cev. Lale Ozgenel)

“MONU, kentlerimizin ve kentsel alanlarimizin gele-
cegi icin cesitli acilardan dnemli konulari inceleyen
ve karsilagtirmal bir analiz i¢in ortam saglar. De-
gisik bakis acilari, baglamlar ve analiz yontemleri
¢esitli konularin daha zengin bir bicimde irdelen-
mesine imkan tanir. Degisik kulturlerde yaratiimis
ve degisik profesyonel arka planlardan gelen ya-
zilarin ve projelerin birlesimi kentlere iliskin karma-
sik fenomenler konusunda yeni acilimlar olusturur.
MONU, fikir aligverisi icin bir platform gorevi gorur
ve boylece kentlesme hakkinda ortak bir akil kurar.”

(cev. Lale Ozgenel)

Yayinlanan yirmi sayinin konu basliklari ise
oldukea ilgi ¢ekici: [11]

Geographical Urbanism, Greater Urbanism, Com-
munal Urbanism, Next Urbanism, Non-Urbanism,
Post-ldeological Urbanism, Editing Urbanism,
Most Valuable Urbanism, Real Urbanism, Clean
Urbanism, Holy Urbanism, Exotic Urbanism, Bor-
der Urbanism, 2nd Rate Urbanism, Beautiful Urba-
nism, Brutal Urbanism, Denied Urbanism, Political
Urbanism, Middle Class Urbanism, Paid Urbanism.

Bu drnekleri gogaltmak mimkuin [12]. Hem igerikleri
ve gorselliklerindeki yaraticilik, dinamizm ve carpi-
cilik agisindan, hem de kolay erisilebilirlik agisindan
dijital yayin portalleri elestiri ve tartisma ortamina
cok yénli katki koyma firsati sunuyor. Ozellikle ve
yogunlukla gen¢ kusak mimarlar ve mimarlikla ilgili
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zines to professionally printed and bound maga-
zines) and content (from architectural research to
personal narratives about buildings and cities). The
commonality is a shared interest in documenting
and discussing the spaces we occupy in printed
form. Architecture and/or urbanism must be in-
trinsic to the publication and an alternative or in-
dependent agenda must be demonstrated. As well
as adding to architectural discourse, these publica-
tions are lovingly made objects to hold and to keep.”

MONU magazine creates and maintains a similar
platform of criticism through the urban context: [10]

“MONU is an English-language, biannual mag-
azine on urbanism that focuses on the city in a
broader sense, including its politics, economy,
geography, ecology, its social aspects, as well as
its physical structure and architecture. Therefore
architecture is one of many fields covered by the
magazine - fields which are all brought together
under the catch-all term “urbanism”... MONU is
an independent, non-conformist, niche publica-
tion that collects critical articles, images, concepts,
and urban theories from architects, urbanists and
theorists from around the world on a given topic.”

“MONU examines topics that are important to the future
of our cities and urban regions from a variety of perspec-
tives and provides a platform for comparative analy-
sis. The different viewpoints, contexts and methods of
analysis allow for an exploration of various topics in a
rich fashion. The combination of the writings and proj-
ects created within different cultures and from different
professional backgrounds generates new insights in
the complex phenomena connected to cities. MONU
functions as a platform for the exchange of ideas and
thus constitutes a collective intelligence on urbanism.”

Headlines of the last 20 issues are pretty interesting:

[11]



katilimcilar tarafindan beslenen ve olusturulan bu
dijital ortamlar populer mimarlik medyasinda gun-
demlesen konu ve tartismalardan yaratici ve ¢ok
boyutlu sorgulayici igerikleri ve bu icerigi olusturan
uluslararasi katihmcilari ile farkhlagiyor. Bu bag-
lamda hem popdler dijital mimarlik medyasini ve
hem de O6zellikle yukaridaki drneklerde sunulan
yaklasimlari merkezine alarak yayin yapan eles-
tirel dijital mimarlik medyasi mimarlik egitiminde,
Ozellikle stidyoda tartisma ortami olusturmak ve
ayni zamanda bu ortama katki koyabilecek bireysel
duruslari gelistirmek adina yararli kaynaklar olarak
degerlendirilmeli. Dahasi tarih, tasarim ve kuramin
batinlesik kurgulandigi bir stidyo ortaminda fikir,
form ve anlam Uzerinden elestirel bir cerceve kur-
mak, pek ¢ok farkli élgek ve kapsamda bu gerge-
veyi, 6rnedin ginimuz mimarhdinda da c¢okga dile
gelen ve elegtirilen kiltirel ve tarihsel sureklilik ara-
yislarinda, yeni ve 6zgun yorumlarin gelistiriimesi-
ne zemin ve referans olarak kullanmak da mimkun.

Dijital bazl arastirma, gorsellestirme ve
tasarim yetkinligi

Dijital dinya, 6te yandan, tasarim egitiminin bilgi
edinme ve dustnsel boyutunu da yadsinamaz bir
sekilde zenginlestirdi ve gelistirdi. Geligsen dijital
gorsellestirme ve sunum araglari ve teknikleri ise
mimarhgdin yapiima bicimini radikal olarak degistir-
di. Arastirmadan ¢izime, tasarimdan sunuma mi-
marlik artik neredeyse sadece bilgisayar ortaminda
yapilir oldu. Uygulama alaninda 6zellikle yaratici-
gin sinirlarini ortadan kaldiran ve projelendirme
surelerini 6ngoérilemez boyutlarda azaltan bu ha-
kimiyetin tasarim egitimindeki roline bakildiginda
ise bazi sureglerde olumlu bazilarinda olumsuz
etkileri oldugunu izlemek olasi. Mimarlik ortamin-
da herhangi bir tasarimin 6n arastirmasi igin inter-
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Geographical Urbanism; Greater Urbanism; Com-
munal Urbanism; Next Urbanism; Non-Urbanism;
Post-Ideological Urbanism; Editing Urbanism; Most
Valuable Urbanism; Real Urbanism; Clean Urban-
ism; Holy Urbanism; Exotic Urbanism; Border Ur-
banism; 2nd Rate Urbanism; Beautiful Urbanism;
Brutal Urbanism; Denied Urbanism; Political Ur-
banism; Middle Class Urbanism; Paid Urbanism.

It is possible to give more examples [12]. In terms
of creativity, dynamism and intensity in their con-
tent and visuals, and the fact that they are easi-
ly accessible, digital publication portals offer the
chance to make versatile contributions to the dis-
cussion and criticism platforms. Mostly created
and used by young architects and participants
who are interested in architecture, these digital
environments differ from others with their creative,
multidimensional and questioning content of top-
ics, and discussions appear in the popular media
of architecture and with their international users
who create this content. In this context, critical-dig-
ital architecture media that focuses on the popu-
lar-digital architecture media and especially on the
approaches identified in the above mentioned ex-
amples should be regarded as a useful resource in
terms of creating a discussion platform in architec-
tural education, notedly in the studio environment,
and also in terms of developing the personal posi-
tions that can contribute to the said environment.
Furthermore, through idea, form and meaning, it is
possible to create a critical frame in a studio where
history, design and theory are integratedly built
and use this frame as a reference and as a ground
in different scales and contexts in order to devel-
op new and original interpretations in the search
for the cultural and historical continuity much
mentioned and criticized in today’s architecture.




net artik birincil ve cogu zaman tek kaynak. Egitim
ortaminda da durum benzer. Sonsuz bilgi kaynagi
olarak internet kiresel kapsamda, pek cok degi-
sik tur bilgiye, mekandan ve zamandan bagimsiz
olarak ¢ok hizli erisim saglayan muthis bir ortam.
Bilgisayar bazli arastirma bu anlamda mimarliga,
hem arastirma ve uygulama hem de egitim olarak
siradigl bir ivme kazandirdi, bilgi edinme ve pay-
lasma ortami olarak her konuyu, hem kurami ve
tarihi hem de gunceli her an ulasilabilir kildi. Stp-
hesiz ki bilgisayar ortaminin sundugu bu olanak-
lar arastirma ve bilgi edinme slreglerine her daim
olumlu katki saghyor, aninda veri sunuyor. Ancak
tasarim egitimi agisindan bakildiginda dijital orta-
min ¢izim ve tasarim suregleri igindeki roll ‘etki’
ve ‘yarar’ bakimindan farklilagabiliyor, bilgisayar
ortami her iki strecin de yeterince anlasilamamasi
ve/veya gelistiriimemesine de yol agabiliyor. Tasa-
rim, gorsellestirme programlarinin etkin ve dogru
olarak kullaniimadigi durumlarda projenin Gg¢lncl
boyuta taginamamasi, gerceklikten uzak adeta so-
yut bir tasarima doénlismesi, dogru ifade ve temsil
edilememesi sonuglarini doguruyor. Pek ¢ok proje
jurisinde 6rnegin, dogru tanimlanmamis renk uygu-
lamalari, cizgi kalinliklari, yazi buyudklukleri, oran-
siz obje ve insan yerlestirmeleri gibi yanhs kulla-
nimlar yiziunden projelerin adeta okunamaz hale
geldigini, renkli ¢iktilarda gri-siyah tonlarin baskin
oldugunu, bosluk ve doluluklarin birbirine karisti-
gini, taramalarin gizimin énine gectigini gortyo-
ruz. Ama suphesiz ki proje sunum yetersizliginden
daha temel bir problem ise dijital ortamda Uretilen
tasarimin siklikla mimari dil ve 6zgunluk kaygilarin-
dan yoksun olmasi yada bu kaygilarin ikincil olarak
ele alinmasi, tasarima sonradan eklenmeye cali-
siimasi. Ornegin giderek soyut bir gosterime dé-
nisen cepheler artik tasarlanmiyor, gorsellestirme
modelinden alinan resimler olarak sunuluyor. Pek
¢cok drnekte yapiyi olusturan tim cepheler yerine
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Digital-based research, visualization and
design competency

The digital world has incontrovertibly enriched and
developed the knowledge acquisiton and intellec-
tual extent of design education. Advanced digital
visualization and presentation tools and techniques
have radically changed the way architecture is per-
formed. From research to drawing, from design
to presentation; architecture is almost being per-
formed in an electronic environment. When we
look at the controlling part played by these digital
tools and techniques in design education, which
destroys the limits of creativity especially in the
field of application and greatly reduces the overall
project design time, we can see the existence of
both positive and negative effects in certain stag-
es. The Internet is now the primary and almost the
only source to be used for the preliminary research
of any design in the architectural environment. The
situation in the educational environment is similar.
The Internet as a source of endless knowledge is
a marvellous environment where you can quickly
access much and various information on a global
scale, independently from time and space. In this
sense, computer-based research has given an ex-
traordinary acceleration to architecture in terms of
research, implementation and education; and as a
knowledge acquisiton and sharing environment, it
has made every topic, every theory, every histor-
ical and current knowledge accessible. Undoubt-
edly, these opportunities offered by the electronic
environment positively contribute to research and
knowledge acquisition processes; they immediate-
ly provide data. However, when it comes to design
education, the role of the digital environment in
drawing and design processes may differ in terms
of ‘effect’ and ‘advantage; electronic environment
may cause both processes to not be understood



temsilen sadece bir veya iki cephe gorseli sunum-
da yer aliyor. Tasarimin gergekligini olusturan tasi-
yici sistem, malzeme, 1sik, derinlik gibi faktorlerin
da nerdeyse sadece iki parametreye, cam ve duva-
ra indirgendigi bir cephe anlayisi yeterli gérultyor.
Bu degisimde celigkili olan iki durum ortaya gikiyor.
Birincisi dijital ortam ve gdrsellestirme yontemleri-
nin bir yandan form uretmekte, 6zellikle ortogonal
geometri diginda kalan, plastisitesiyle 6n plana ¢i-
kan formlarin elde edilebilir olmasini saglamasi ve
yaraticiliga sonsuz acilim saglamasi. Ikincisi ise
egitim ortaminda yapi dilini ve bilesenlerini tasarla-
mak adina ¢ogu zaman yetersiz kullaniimasi; yapi-
nin kitle kompozisyonu ve Ug¢ boyutlu gérintisina
tasarlamaktaki becerinin tasarim adina yeterli be-
ceriler olarak algilanir olmaya baslamasi karsisin-
da, yapi tektonigi ve mimari dil 6lgegine neredeyse
inilmiyor olmasi gercegi.

Belki de egitim surecinde denenmesi gereken, ta-
sarimi tektonik olarak ifade etmek Uzere operas-
yonel kilmanin yollarini dijital bazli gérsellestirme
ile belirli stidyo kademelerinde uygulamak. Dijital
ortami tasarim ve sunum adina yetkin kullanma
sonradan da edinilebilecek ve gelistirilebilecek bir
beceri olduguna gére egditim suresince bu yetkinli-
gin edinilmesini beklemek yerine bu ortami 6ncelik-
le tasarimin tektonigini ve mimar dilini dogru ifade
edecek sekilde kullanma becerisinin geligmesini
ve kullaniimasini beklemek. Ornegin tasarimi, én-
celikle siyah beyaz bir format icinde gelistirmek ve
malzeme, doku ve gdlge gibi detaylari ve gosterim-
leri renk gibi gorsellestirme eklemeleri ile degil salt
cizgi ve yuzeylerle ifade etmek. Veya tasarimin bel-
li asamalarinda, dijital ortam diginda bagka sunum
teknikleri ile diisinmeye yénlendirmek. Ornegin sa-
dece maket Uzerinden tartismak ve distinmek; belli
asamalarda farkl dlgeklerde ve detaylarda Uretilen
maketler Gzerinden kritik ve elestiri gelistirmek. Ma-
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well enough and/or not to be developed. In some
cases where the visualization softwares are not be-
ing properly and effectively used, this may cause
the project to be not represented in third dimen-
sion or the project may transform into an almost
abstract design far from reality, or it may not be
expressed and represented properly. We see in
many projects that misuse, such as incorrectly
identified color applications, line weights, font siz-
es, scaleless objects and human placements, may
cause the projects to become almost unreadable,
grey-black scales are dominant in color printouts,
white spaces and fills are intermingled and hatch-
ings are more distinguishable than the drawing. But
undoubtedly a more essential problem than the in-
adequate presentation of the project is that the de-
sign created in the digital environment often lacks
the architectural language and originality concerns
or these concerns are regarded as secondary or
are added to the project afterwards. For instance,
facades that gradually become an abstract demon-
stration are no longer designed, instead they are
presented as pictures copied from the visualization
model. In many examples, only one or two facade
visuals are displayed in the presentation instead
of all facades that constitute the building. A facade
notion, in which the factors such as structure, ma-
terial, light and depth that form the reality of the de-
sign are narrowed down to almost two parameters
(glass and wall) is deemed as adequate. Two con-
tradictory situations arise from this change. First,
the digital environment and visualization methods
create forms and they enable us to obtain forms
other than orthogonal geometry, which stand out
with their plasticity, and pave an endless way to
creativity. Second, these are often underutilized
in terms of designing the building language and
its components in the educational environment;
the fact that the building tectonics and the archi-




ketle distinmenin etkin tarafi 6zellikle form, oran,
yuzey, bosluk gibi tasarim dégelerinin dijital ortam-
dan farkli olarak birebir deneyimlenebilmesine ola-
nak veriyor olmasi. Ote yandan Peter Eisenman’in
2008 yilinda bir konugmasinda, “dijital gorselles-
tirme araclarinin mimar adaylarini “diistinmekten
muaf kildigini” ileri sirmis olmasi” da el gizimi yada
kalemle tasarim ve distinmenin de fikir olusturmak,
gelistirmek ve ifade etmek igin bir ortam olarak
surdurdlebilirliginin geregini hala hatirlatiyor [13].

IV. Egitimden uygulamaya siireklilik
HilyaYrekli’'nin (2007)biryazisindaifade ettigi gibi:

“..tasarim enerji iceren c¢ok boyutlu bir si-
re¢ ve entelektiel meraktan besleniyor. Tasa-
rim sureci ise her tir bilginin ve enerjinin emil-
digi ve ongoérilmez tasarimlarin yaratildigi bir
“kara delik”. Kara delik bir oda, bir atdlye, bir
kent, bir yasam yeri veya hepsi olabilir. Tasa-
rim stidyosu kara deliklerin resmi adresidir.” [14]

Ayni saptamalari egitim ortami disinda, yani pro-
fesyonel mimarlik ortami i¢in de sdylemek olasi.
Degdindigim disipliner bilgi entegrasyonu meselesi
de 6rnegin, salt egitim ortaminda degil biro orta-
minda da hem tasarimi gelistirmeye ve yodnlen-
dirmeye iligkin kaygilardan ve hem de entelektiel
meraktan besleniyor. Bu anlamda bakildiginda de-
dinilen konular ve aktarilan gorigler, yani disipliner
bilgi entegrasyonu, elestirel bakis agisi edinme ve
gorsellestirme araclarinin etkin ve yetkin kullanil-
masi konulari her iki ortamin da ortak meselesi.

Mimarlik pratigi, burada mimarlik egitimi baglamin-
da yer verilen konular ve kapsanmayan pek ¢ok
olasi baska konunun ele alinmasi bakimindan da
ayni suregler ve iliskilendirmeleri igeriyor. Bu aci-
dan bakildiginda mimarlik egitiminin ve Ozellikle
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tectural language scale are almost ignored vis-a-
vis the skills for designing the mass composition
and 3-D image of the building is being perceived
as still being adequate skills in terms of design.

Perhaps, the step that we should take in architec-
tural education is to apply in certain stages of the
studio, the methods of making the design opera-
tional in order to express it tectonically, via digital
visualization. In this way, instead of waiting to ac-
quire this competency during the course of archi-
tectural education, the efficient usage of the digital
environment in terms of design and presentation
would subsequently become an acquired and de-
veloped skill that can be used in this environment
to express correctly the design of tectonics and
the architect’s language. For example, developing
the design primarily in a black and white format;
expressing details and displays such as material,
texture and shade with mere lines and surfaces,
not with visualization inserts such as colors. Or at
certain stages of the design, to encourage students
about other presentation techniques, aside from
the digital environment. For instance, discussing
and thinking over the model; criticizing the models
created in certain stages, at different scales and de-
tails. Unlike the digital environment, the advantage
of thinking via a model is to be able to experience
the design elements one by one, such as form, pro-
portion, surface and space. On the other hand, the
fact that Peter Eisenman has asserted “digital visu-
zalization tools prevent the architects from thinking”
in a speech that he gave in 2008, reminds us the
necessity for sustaining the free-hand drawings,
designing with pencil or thinking as an environment
for forming, developing and expressing ideas [13].



studyonun cesitli yetkinlikler, birikimler ve pozis-
yonel tavirlarin edinilmesi (disipliner bilgi, interdi-
sipliner dusunebilme, elestirel yaklagsim, sunum
ve gorsellestirme vb.) ve bunlarin yararli ve Uret-
ken kullaniimasini olanakli kilan bir ortama sahip
olmasi énemli. Ozellikle de mesleki pratik ortami-
na geciste bu birikim ve yetkinliklerin tasarim so-
runsallarinin ¢ézimlenmesine yodnelik beklentileri
karsilamada bir donanim olusturacagi dusunalar-
se. Yeni mezun mimarlarin ilk is deneyimlerinde
ustlendikleri projede teknik detaylar konusunda
deneyimsiz olmalari degil cogu zaman sorun olan.
Esas sorun zaman ve mevcut bilgi birikimini efektif
kullanabilme, drnegdin verilen sureler iginde bek-
lenen tasarim, cizim veya sunumlari yeterli bilgi
ve detay icerecek bir sekilde ve dogru bir teknik-
le yapabilme becerisi. Bir diger deyigle, islevsiz ve
projeyi dogru temsil etmeyen detay, bilgi, ve gor-
sellige yonelmeme deneyimi. Ozellikle mimarligi
salt bir bina yapma ve istenen programi yerlestir-
me isi olarak algilamayan profesyonel ortamlarda,
yani hem program hem baglam referansh, 6zgun
tasarim Uretmek Uzerine yogunlagsan tasarim or-
tamlarinda beklenti de disipliner bilgiye referans
veren, gerektiginde ¢ézim ve alternatif Uretmek
Uzere degerlendirebilen, tasarima entegre ede-
bilen, disliinsel anlamda aktif olan ve bu enerjiyi
yaratici kavramlar, tasarim fikirleri ve formlari elde
etmek icin kullanabilen geng ekiplere sahip olmak.

Bu anlamda Association of Collegiate Schools of
Architecture’un (ACSA) acilig sayfasinda belirtilen
mimarlk egitiminin amaclari hem egitim hem de
pratik agisindan edinilmesi beklenen tim temel ol-
gulari ve yetkinlikleri igeriyor:

“Profesyonel bir disiplin olarak mimarlik hem bi-
limleri ve hem de sanatlari kapsiyor. Ogrencilerin
sanat ve beseri bilimler hakkinda bilgiye ve ayni
zamanda yapllar ve ingaat hakkinda temel teknik
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IV. Continuity from education to application
As Hiilya Yiirekli stated in her article (2007):

“..design is a multi-dimensional process. It
needs energy. It feeds on the intellectual curi-
osity. And the design process is a “black hole”
where every type of knowledge and energy is
absorbed and unpredictable designs are cre-
ated. Black hole may be a room, a workshop, a
city, a habitat or all of them at once. Design stu-
dio is the official address of black holes.” [14]

The same can be said for the professional ar-
chitectural practice. The disciplinary knowledge
integration that | have mentioned before feeds
on intellectual curiosity and concerns relating
to developing and guiding the design not just in
the educational environment, but also in the of-
fice environment. In this sense, the issues men-
tioned and the views shared — namely disciplinary
knowledge integration, acquiring a criticial point
of view, efficient use of the visualization tools —
are the issues common to both environments.

Architectural practice comprises the same process-
es and associations in terms of issues mentioned
here and many other issues that are not included
in this article, relating to architectural education.
When considered from this point of view, it is im-
portant that architectural education, especially the
design studio has an environment that will enable
us to acquire various competencies, backgrounds
and positional attitudes (disciplinary knowledge,
interdisciplinary thinking, critical approach, presen-
tation and visualization etc.) and to use them in a
constructive and productive way. Especially during
the transition to the professional practice environ-
ment, these backgrounds and competencies will
constitute good tools for meeting expectations
in terms of solving design problematics. The fact




bilgiye sahip olmasi gerekir. iletisim konusunda be-
ceri, gorsel ve sozel olarak gereklidir. Bilgi ve bece-
rilerin gelistiriimesi yaninda tasarim nihayetinde bir
elestirel distinme, analiz ve yaratici bir eylem slire-
cidir. 21. yuazyilin kiresel sorgulari ile yuzlesmenin
en iyi yolu yasamboyu 6grenme igin bir temel kuran
cok yonli bir egitimdir.” [15] (cev. Lale Ozgenel)
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that the recently graduated architects are inexpe-
rienced in the technical details of their first project
is not usually the problem. The actual problem is to
be able to manage time and knowledge effectively
— such as the ability to create the design, drawing
and presentation with the correct technique —, with-
in a specified period of time and in ways that ensure
they include the required information and details.
In other words, avoiding the non-functional details,
information and visuals that do not represent the
project accurately, especially in professional envi-
ronments where architecture is not regarded just
as making a building or the implementation of the
required program. That is to say, the expectation
in professional design environments where both
context and program are taken into consider-
ation and focus is on creating original, is to have
young architect teams who make reference to
disciplinary knowledge, who make assessments
when necessary in order to provide a solution or
alternative, and integrate these to the design, who
are intellectually active and use this energy to ob-
tain creative concepts, design ideas and forms.

In this sense, the objectives of architectural educa-
tion statedinthe home page ofthe Association of Col-
legiate Schools of Architecture (ACSA) comprise all
the fundamental facts and competencies that have
fo be acquired in terms of education and practice:

“As a professional discipline, architecture spans
both the arts and the sciences. Students must have
an understanding of the arts and humanities, as well
as a basic technical understanding of structures and
construction. Skills in communication, both visual
and verbal, are essential. While knowledge and
Skills must be developed, design is ultimately a pro-
cess of critical thinking, analysis, and creative activ-
ity. The best way to face the global challenges of the
21st century is with a well-rounded education that
establishes a foundation for lifelong learning.” [15]



KAYNAKLAR VE SONNOTLAR
REFERENCES AND ENDNOTES

[1] Tasarim stidyosu ve tasarim egitimi Uzerine derlenmis gorusler icin; Saglamer, G. (Der.) (2007). The
Design Studio: A Black Hole, Arch. Design Education: Views, Istanbul: YEM Yayinevi.

For the arguments on design studio and design education; Saglamer, G. (Der.) (2007). The Design Studio: A
Black Hole, Arch. Design Education: Views, Istanbul: YEM Yayinevi.

[2] Aktaracagim gozlem ve gorugsler yogunluklu olarak Orta Dogu Teknik Universitesi 4. sinif tasarim studyo-
su deneyimine dayaniyor. Tasarim stiudyosunun yani sira, verdigim mimarlik tarihi dersleri, katki koydugum
uygulama calismalari ve geng mimarlarla mezuniyet sonrasi farkli ortamlarda siren iletisimim de burada
paylasacagim gézlem ve yorumlara ¢erceve olusturuyor.

The arguments and observations are mostly the experienced in Middle East Technical University 4th year
studio. Besides the design studio, the framework of my observations and interpretations consists of given
arhitectural history courses, professional projects that i am involved and my communication of novice archi-
tects after graduation in different media.

[3] Mooney A. G. ve Carter T. R. (2009). Designing History: An Integrated Studio Approach. P. Crisman ve
M. Gillem (Der.), 97th ACSA Annual Meeting Proceedings, The Value of Design icinde. (s.13-20). (erisim,
20 Ocak 2015: http://apps.acsa arch.org/resources/proceedings/indexsearch.aspx?txtKeyword1=82&dd-
Field1=4).

Ayrica bkz, Upton, D. (1991). Architectural History or Landscape History. Journal of Architectural Education.
44 (4), 195-199.

[4] De Guerenu, L. M. (2010). Idea and Form: The Integration of History in the Design Studio. The Procee-
dings of Spaces of History / Histories of Space: Emerging Approaches to the Study of the Built Environment
(Conference held at the University of California, Berkeley, April 30 and May 1) icinde. (s. 1-13). (erisim, 20
Ocak 2015: https://escholarship.org/uc/item/9555r7sw).

[5] Mimarlik tarihi egitimi ve mimarlik tasarimi egitimi arasindaki iliski Gzerine derlenmis gorusler igin bir kay-
nak olarak; Hardy, A. ve Teymur, N. der. (1996). Architectural History and the Studio. Londra: ?uestion Press.

As a reference of arguments on the relationship of architectural history education and architectural design
education; Hardy, A. ve Teymur, N. der. (1996). Architectural History and the Studio. Londra: ?uestion Press.

[6] Ornekler igin, bkz. referans [5] deki yayinlar.

For the examples, refer to [5] publication.

[7] http://www.sanrocco.info/about.html (erisim 20 Ocak 2015).

[8] http://www.sanrocco.info/past-issue.html (erisim 20 Ocak 2015).

[9] http://www.archizines.com/About (erisim 20 Ocak 2015).

[10] http://www.monu-magazine.com/ (erisim 20 Ocak 2015).

[11] http://www.monu-magazine.com/issues.htm

[12] Ornegin dijital yayin platformu Issuu; http://issuu.com/about (erisim 20 Ocak 2015).

[13] E. Seda Kayim'in, istanbul Art News, 2014, Eyliil sayisindaki Mimarlik Eki'nde (sayfa 22), kaleme aldig
“Kalem tutmak’ mimarlik i¢in hala guncel bir soru(n) mu?” baslikli yazisindan alinti.

A reference from the article titled “Kalem tutmak’” mimarlik igin hala giincel bir soru(n) mu?”, by E. Seda Ka-
yim, Istanbul Art News, Architecture File, September, s.22, 2014.

[14] Yurekli, H. (2007). The Design Studio: A Black Hole. G. Saglamer (Der.) The Design Studio: A Black
Hole, Arch. Design Education: Views icinde. (s. 17-34). Istanbul: YEM Yayinevi.

107




[15] http://www.acsa-arch.org/resources/student-resources/overview/architectural-education (erisim 20 Ocak
015).

ACSA, The Association of Collegiate Schools of Architecture Amerika’da 1912 yilinda mimarlik egitiminin
kalitesini artirmak amaciyla kurulan, kar amaci gutmeyen, Uye bazl bir dernektir. Amerika ve Kanada’dan
yaklasik 250 okul bu dernege tyedir.

ACSA, The Association of Collegiate Schools of Architecture, is a non-profit, member based association,
established in 1912, in order to raise the quality of architectural education. 250 schools from US and Canada
are members of this association.

108



Bir Aragtirma Yontemi Olarak ‘PRAKSIS"

‘PRAXIS" as a Research Method
Aysen SAVAS, Prof. Dr.

Mimarlik Bolimii, Mimarlik Fakdiltesi, Orta Dogu Teknik Universitesi
Prof. Dr., Department of Architecture, School of Architecture, Middle East Technical University

Son yirmi yilda Orta Dogu Teknik Universite-
si (ODTU) Mimarlik Bélimi, Lisansisti Kuram
ve Tasarim programinda, gorsellik ve gérme kul-
tird Uzerinden mekanin geniglemesi (expan-
sion) ile ilgili disiplinler arasi bir arastirma yu-
rutlyoruz. Bizim ele alis bigimimizle “mekanin
genislemesi”, fiziksel-optik bir gergeklik oldugu
kadar, Rosalind Krauss’un yorumu ile, sanat ku-
rami, tarihi yazimi ve vyapisalcilik sonrasi ya-
zim tartismalari gibi baska arastirma ve Uretim

alanlarini da icine alarak mimkun olabiliyor [1].

Arastirmalarimizin  uygulama alani mize me-
kanlari. Mlzeleri kurum olarak birer “Aydinlama”
projesi olduklari igin arastirmaya deger bulmanin
yani sira, didaktik olduklari, surekli egitime dog-
rudan katkida bulunduklari, kadr amaci gutmedik-
leri, toplumsal ve kiltirel katma deger yarattiklari
icin destekliyoruz. Mizeleri salt yapi olarak degil,
bir kurum olarak tasarlarken, Erwin Panofsky’den
(1892-1968) Dan Graham’e kadar genisleyen bir
kaynakca icinde yazili ve yapil Urlnlerden yarar-
laniyoruz. En sik bagvurdugumuz kaynaklar igin-
de Jonathan Crary’in klasik donemden modern
paradigmaya gecisi simgeleyen bakma ve gérme
bicimleri Uzerine yazdigi kitap var: “Gézlemcinin
Teknikleri: On Dokuzuncu Yizyilda Gérme ve Mo-
dernite” [2]. 2011-13 yillar arasinda kaleme aldigi
“24/4 Geg¢ Kapitalizm ve Uykunun Sonu” baslikli
kitabinda alayci bir dille elestirdigi mekansal ve za-
mansal “gecicilik” ve onun teknoloji ile desteklenen
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For the last 20 years, we have been conducting
an interdisciplinary research about expansion
of space on the basis of visuality and visual cul-
ture in Middle East Technical University (METU),
Department of Architecture, Theory and Design
Graduate Program. Our approach to “Expan-
sion” as well as being a physical-optical reality,
might become a fact by including other research
and production fields, such as the theory of art,
historiography and poststructuralist graphy dis-
cussions, as construed by Rosalind Krauss [1].

The application area of our research is “museums.”
In addition to considering the museums worthy to
study as they are “Enlightenment” projects, we
also support them because they offer a didactic
function, directly contributing to continuing edu-
cation, not seeking profit, and generating added
value for society and culture. We benefit from the
written and structured products of a very compre-
hensive literature, varying from Erwin Panofsky
(1892-1968) to Dan Graham while we design mu-
seums as Institutions, not just as buildings. We
frequently refer to Jonathan Crary’s “Techniques
of the Observer: On Vision and Modernity in the
Nineteenth Century” [2], a book that studies con-
templation and vision forms symbolizing the tran-
sition from the classical era to the modern para-
digm. The topic of our research, focusing on the
transformation of the existing spaces is spatial and
time-wise temporality and its amnesic state, sup-
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amnezik durumunu, var olan mekanlarin donusu-
mune odaklanan arastirmalarimiza konu ediyoruz.

Praksis

Turkge karsihgi arandiginda, “pratik” ile “praksis”
arasindaki farkin ortaya konmasi oldukga zor go-
rinUyor ve ¢odu zaman farkhliklari yok sayilarak
biri digerinin yerine kullanihyor. Her iki s6zcuk de
sonugta uygulama ile iligkilendirilebilir ve Mimarlik
da uygulamaya yoénelik bir disiplindir. Mimarligin
bir disiplin olarak arastirmasinin bilimsel oldugu-
nu, ancak kendisinin bir bilim olmadigini séylliyo-
ruz. Mimarlik, Diana Agrest’in deyimi ile “kuramini
uretmekte biraz mahcup”, elestirisi gelir-gecer ve
tarihi ancak yorumlayanin yaraticiigi kadar ka-
lici olabiliyor [3]. Mimarligin, Fizik gibi guvenli bir
bilim olmaktan uzak oldugu igin, biraz kaygan bir
zemine oturan arastirma yéntemleri var ve salt bu
nedenle yaraticiligin sinirlari zorlanabiliyor. Biz de
bu s6zu edilen yaratici slreci 6grencilerle pay-
lasmanin yontemlerini arastiriyor, bunu yaparken
de son Urdnd mimkin oldugu kadar ertelemeye
calisiyoruz.
resini uzatiyor ve bizim yaklagimimizda, egitimin
ve mekénsal Uretimin temelinde distince yatiyor.

Son Grtinin gecikmesi distince su-

Arastirmalarimizin ¢ikis noktasi, mimarligi salt yapi
olarak algilamanin 6tesine gegip onu “yorumlu ve
elestirel bir eylem” olarak duslinebilmenin aracla-
rini saptamak. Mimarligin bir eylem ve bilgi olarak
kulturel bir olguya referans verdigini, tarihsel, sosyal
ve ekonomik baglami ile sinirli oldugunu vurguluyo-
ruz. Beatriz Colomina’nin da belirttigi gibi, mimarli-
gin bina uretmenin yanisira sdylemsel bir alan oldu-
gunu; Mimari Urinun tasarlanmasi ya da anlasilip
yorumlanabilmesi icin, onun Colomina’nin deyimi
ile “sdylemsel araclarinin” ve “prensiplerinin” orta-
ya cikariimasi gerektigini savhiyoruz [4] (Resim 1).
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ported by the technology which is sardonically crit-
icised by the author in his book entitled “24/7: Late
Capitalism and the Ends of Sleep” (2011-2013).

Praxis

It is very difficult to define the differences between
“practice” and “praxis” when we look for its Turkish
equivalent, so, they are usually used as a substi-
tute for each other while ignoring those differences.
Both words can ultimately be associated to prac-
tice and architecture is an application-oriented dis-
cipline. We say that research conducted within the
discipline of architecture has a scientific aspect, but
architecture itself is not a science. Architecture is,
in the words of Diana Agrest, a little bit shy when it
comes to create its own theory, its criticism is tem-
porary and its history can be as persistent as the
creativity of the explicator [3]. There is a distance
between architecture and applied sciences, such
as physics. As research methods in architecture are
not founded on solid ground, this results in pushing
the limits of creativity. We are researching the meth-
ods to help us share the aforesaid creative process
with students and trying to delay for as long as pos-
sible the final product. Delaying of the final product
prolongs the thought process. We think that thought
lies behind education and spatial production.

The starting point of our research is going beyond
the perception of architecture as being unique-
ly a building, but to determine the instruments
for thinking of it as a “construed and critical ac-
tion”. We emphasize that architecture as an ac-
tion and knowledge, refers to a cultural fact and
is limited to its historical, social and economic
context. As stated by Beatriz Colomina, we claim
that the architecture is also a discursive field in
addition to its building production aspect; in or-



Antik Yunan kaynakh praksis s6zclgu, insana ait
herhangi bir eylemde kuram ve uygulamanin bir-
likteligine isaret ediyor. Onemli olan eylemin be-
lirli bir amaca yonelik olmasi, anlam tasimasi ve
iyi kurgulanmig bir kuramla yoénetilmesi. Poesis,
yani elle tutulur somut bir sonuca yonelik Ureti-
minden farkli olarak Praksis, bir Uretim slrecine,
son Urun yerine surecin kendisine génderme ya-
piyor. Aristo’nun theoria: kuram, poiesis: Uretim,
praxis: aksiyon-urln yerine sirecin kendisi, ola-
rak tanimlayabilecegimiz Uglu iligkiler sisteminde,
kurami ayrigtirmak gdrece kolay. Daha karma-
sik olan poesis ile praksis arasindaki anlamsal
farkhlik, arastirmamizin konusunu olusturuyor.

Michael Hays’in tanimi ile kuram, mimarhk Grin-
lerinin bicimsel analizi ile sosyal badlami arasinda
kurulan iligkiler battnd; ve kurulan bu iligkilerin her
zaman es zamanl olmasi beklenmiyor [5]. Orne-
gin, Emre Arolat’in yeni tamamlanan binasini Jean
Baudrillard Uzerinden anlatmasi ve bu sézel anla-
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Resim 1. Theoria,
Poesis, Praksis

Figure 1. Teori,
Poesis, Praksis

der to design or construe an architectural prod-
uct, the “discursive tools” and “principles” should
be revealed, as put by Colomina [4] (Figure 1).

In Ancient Greek the word praxis refers to the
association of theory and practice in any activi-
ty engaged by man. The important thing is that
the activity should be goal-oriented, should bear
meaning and be managed by a well-built theory.
Praxis differs from poiesis (producing to obtain
concrete results) by making reference to the pro-
duction process, to the process itself instead of
the end product. In Aristotle’s triadic relationships
system (three basic activities of men) which can
be defined as theoria: theory; poiesis: produc-
tion; praxis: action-process itself instead of prod-
uct, dissociating the theory is relatively easy. The
semantic difference between poiesis (more com-
plex) and praxis constitutes our research topic.

Theory, as defined by Michael Hays, is a body
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timin daha sonra Marxist ideolojinin kendi araglari
ile elestiriye acilmasi gibi. Yine Marxist terminolo-
jinin yardimi ile mimarligin Gretimini--ki bu tretim
icinde bina, fotograf ve kitap da sayilabilir-- bir
meta olarak degil bir Grin olarak ele almak igin
tarafimizdan gelistirilmis bir arastirma alanindan
s6z ediyoruz [6]. Kisaca savlanan, pratik ve kura-
min ayri ayri ele alinmasinin mimarlik agisindan
olanaksiz oldugu. Bunun bir nedeni mimarligin ve
dolayisi ile mimarhk egitiminin tima ile 6zerk bir
alan olamayacagi. 2014 MOBBIG toplantisinda
bundan detayli olarak s6z etmis; Mimarlhgi kendi
tarihi, kurami ve elestirisi olan bir disiplin olarak ta-
nimlamig, mimarlik egitiminin konumunun “baglam
bagimli” oldugundan séz etmis, bunu yaparken de
Sanford Anderson’un mesleki dilimize kazandirdi-
g1 “yari-6zerklik” s6zcigunun altini gizmistik [7].

Bu kapsamda, mimarlik salt meslek olarak degil, si-
rasi ile, tarihi, kurami ve elestirisi olan bir “disiplin”
olarak ele alindiginda; mimarlik Grind séylem, me-
tin ve duslnceyi de kapsayacak sekilde genigler.
Mimarlik dislincesinin de Urtin olarak ele alinmasi
durumu, onu her zaman kuramla dogrudan iliskili
kilar. Mimarligin malzemeye ve ingsa etmeye yone-
lik arastirmalarinin yani sira topluma ve insan ya-
samina katkida bulunmasi beklentisi ortaya konu-
lur. Ev tasarlamak pratige yonelik bir érnek olarak
yorumlanirken, evin tasarim stireci ve daha sonra
“iyi bir ev” olup olmadidi ile ilgili arastirma, praksis
s6zclgu ile aciklanabilir. Bilinen bir betimleme ile:
ev Urln olarak poesis s6zcugu ile temsil edilebili-
yorsa, praxisisin karsihgi flit calmaktir. Evin insa
suresinin, son Urtin olan “ev’le hi¢ bir iligkisi yoktur
Ote yandan fliit calma eylemi amacini da kendi Ure-
tim sdrecini icinde barindirir. FIUt calarken kusur-
suz olmasi gereken son Urtin degdil calma eyleminin
kendisidir. O halde kisaca, yapmaya c¢alistigimizin
bina yapmak degil flit ¢almaktir; ve son urln-
den bagimsiz olarak, yapma sureci kuramsaldir.
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of relationships established between the formal
analysis of architectural products and their social
context; and these established relationships are
not always expected to be simultaneous [5]. For
example, Emre Arolat describes his recently com-
pleted building through Jean Baudrillard and this
verbal narrative later becomes open to criticism by
the instruments of Marxist ideology. Again with the
help of Marxist terminology, we make reference
to a research field developed by ourselves with
the purpose of approaching architectural produc-
tion (which includes buildings, photographs and
books) not just as a commodity but as a product
[6]. In brief, we claim that discussing practice and
theory separately is not possible in terms of arc-
hitecture. One of the reasons for this is that arc-
hitecture, and therefore architectural education,
cannot be an entirely autonomous realm. In 2014,
we discussed this in detail at the MOBBIG (Turk-
ish Schools of Architecture Department Heads
Communication Group) meeting; we defined arc-
hitecture as a discipline that has its own history,
its own theory and criticism, we mentioned that the
position of architectural education is “context-de-
pendent” and to support this statement, we under-
lined the word “quasi-autonomy” introduced to our
professional terminology by Sanford Anderson [7].

In this context, when we approach architecture
not just as a profession but also as a “discipline”
with its own history, theory and criticism, respec-
tively, the architectural product expands in such a
way that it includes the discourse, the text and the
thought. Considering the architectural thought also
as a product makes it directly associated with theo-
ry every time. Besides the architectural researches
conducted on materials and construction, architec-
ture is also expected to contribute to society and
human life. Designing a house is regarded as a
practice-oriented example, but the design process



Dusunce ile yapma arasindaki iliski kimilerine gore
kacinilmaz degildir ve “dialektiktir”. Guven A. Sar-
gin’in blogunun bashigr bunun Marx tarafindan sik-
likla gindeme getirildiginin isareti olabilir. Praksis,
dialektik materyalizmin elestirisinde dnemli bir rol
oynar; devrimci bir eylemdir ve felsefedeki gercek-
lik, bir kuram sorunsali degildir; sosyal iligkilerle ve
toplumsallikla bagimhdir. Althusser’in bakis agisiile
mimari dretimde mimarhgin i¢sel ve digsal kaynak-
larindan beslenen kuramsal bilgi, mimari tasarim
surecini destekler ve bu sure¢ karsihdinda mimar-
lik bilgisinin gelismesine katkida bulunur. Burada
hatirlanmasi gereken Diana Agrest'in design- vs
non design—tasarim(sal) ona karsin tasarim(sal)
tartismasidir [8]. Bu bakis agisi ile mimarlar Uret-
tikleri nesneye ydnelik olarak bir yontem belirlerler
ve bunu mimarligin kendi icinden gelen kodlarla
yapmaya calisirlar. Ornegin Le Courbusier’in bes
tasarim elemani, Kerem Yazgan'in ara mekanlari
ve tasarim surecini tasarlamak igin gelistirdigi “yon-
tem-diagramlar1” yani kendi deyimi ile “designog-
raphy”si gibi; ya da daha ulvi nedenlerle gelistirilen
ve varligini kendi icinden Uretmek yerine baglam-
la iligkili geligtirilen davranigsal yonetmeler gibi.

Sonugta tim bu yaklasimlar mimarligi bir sosyal
urtn olarak ele alirlar. Bunu yaparken de yari-6-
zerkliginden yararlanarak ne timuyle determinist
yorumlarla: “politikacilar yizinden oldu... ekono-
mik sorunlar vardi” gibi, ne de timuyle kendinden
menkul “beyaz severim-diz c¢ati olmazsa olmaz”
olmayan bir arayis ile mimarlik Gretmeye caligirlar.

Arastirmalarimiza bir 6érnek olarak sunulan Erimtan
Arkeoloji ve Sanat Mlzesi yukarida séz edilen tar-
tismanin 1si1ginda degerlendirilmelidir. Ankara Ka-
lesi’nde Anadolu Medeniyetleri Mlzesi ve Kog Mu-
zesi arasinda, yangindan zarar gormus, cepheleri
zaman iginde degismis ve ¢atisi ¢dkmus konumda
bulunan 3 evin mizeye donlsum sureci yaklasik
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of the house and the research conducted after-
wards to observe whether this house is “good or
not” can be explained by the word “praxis.” Accord-
ing to a well-known description: if building a house
can be represented as a product by the word “poi-
esis,” the equivalent of praxis is playing the flute.
The length of time it takes to build a house has
no connection whatsoever to the house (the end
product). On the other hand, the act of playing the
flute entails its goal and its own production process
together. While playing the flute, it is the act itself
that should be impeccable, not the end product. In
brief, what we are trying to do here is to play the
flute, not to build a house; and independently of
the end product, the making process is theoretical.

According to some authors, the relationship be-
tween thinking and making is not inevitable but it is
“dialectical.” The title of Gliven A. Sargin’s blog can
be seen as the fact that this is frequently brought
into question by Marx himself. Praxis plays a sig-
nificant role in the criticism of dialectical material-
ism; revolutionism is an act and the reality within
philosophy is not a theoretical problematic, it is
subject to social relationships and collectivism.
According to Althusser, in architectural production,
theoretical knowledge that feeds on the internal
and external sources of architecture supports the
architectural design process and contributes to the
development of architectural knowledge. Diana
Agrest’s design- vs. non design— debate should
be remembered here [8]. With this point of view,
architects designate a method for the artifact pro-
duced by themselves and try to do so by using the
codes originating from the architecture itself, for
example, Le Courbusier’s five points of architec-
ture, Kerem Yazgan’s interspaces and his “meth-
od-diagrams,” in his own words the “designogra-
phy” that he has designed to develop the design
process; or behaviors developed with lofty goals
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dort yil siren bir arastirmayi kapsar. Yapim ve kul-
lanim GykusU bilinmeyen ancak son yillarda bari-
nak olarak olarak kullanilan evler, koruma kurullari
tarafindan tescilli yapilar listesine alinmamistir [9].

Aragtirmaya ODTU Restorasyon Baliimii dgretim
uyeleri ve uzmanlari ile hazirlanan réléve ve do-
kimantasyon calismasi ile baslanmasinin nedeni,
yapilarda bulunan, zamana ve yangina dayanabil-
mis 6zgln mimari detaylar, malzeme kullanimlari
ve duvar dokusu 6zellikleridir. Disiplinler arasi bir
arastirma surecinin sonunda uzlasilan ortak nokta,
evlerin elde kalan tas duvarlarinin numaralanarak
sokulmesi ve yeniden Uretilmesi oldu. S6zu edilen
“yeniden uretim”, tasarim surecinin kendisi idi ve
yukarida Colomina’ya referansla belirtilen tasarim
ve uygulama asamalari birbiri icine gegmis suregler
olarak ele alindi. S6kim ve yeniden yapim asama-
lari ile birlikte gelisen tasarim, “bir yorumlu mida-
hale”, bagka bir deyigle “elestirel bir eylem” olarak
gelistirildi. Mimarlik, yapi ile birlikte, bir eylem ve
bilgi olarak kulturel bir olgu ise ve tarihsel, sosyal,
ekonomik baglami ile sinirliysa, tasarima temel
olusturan yorum, ancak onun retorik (disinceye
dayali sdylemsel) araglarinin ve prensiplerinin orta-
ya ¢ikariimasi ile mimkin olabilecekti. Foucault'un
bilginin arkeolojisi tartismasinda oldugu gibi, bu ka-
bulle yola ¢ikilarak tamamlanan sékim sireci, kat-
manlari kaldirma ve olgulari belgeleme galismasi
olarak ele alindi. Katmanlarin kaldirilmasi, baska
bir deyisle, var olan yapilarin ve yakin ¢evrelerinin
tarihsel ve materyal (malzemeye dayali) bilgilerinin
derlenmesi igin bir yontem gelistirildi. Fiziksel 6zel-
likler ve malzeme bizim ele alisimizla, tugla, harg
ve tagin yanisira yapinin bi¢cimsel, yapisal, iglevsel,
mekansal ve malzemeye dayali 6zelliklerinin timu-
nd ele aliyor ve mimarligin bitunselligine degini-
yordu [10]. Yapilarin yandigi ve buttnselligini za-
man iginde yapilan ekler ve eksiltmelerle yitirdigi bu
durumda, arastirma ydntemi, restorasyon bilim dali
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and in association with the context instead of
generating its own existence from within itself.

Ultimately, all these approaches regard architec-
ture as a social product. While doing so, they do
not try to generate architecture with completely
determinist remarks like “politicians are to blame...
there were many economic problems” or with a
totally self-proclaimed attitude like “I like white
colors- a deck roof is a must” by using the qua-
si-autonomous characteristic of the architecture.

The Erimtan Archaeology and Arts Museum
used as an example for our research should be
evaluated in light of the abovementioned discus-
sion. A project involving the renovation of three
houses took four years of research; the hous-
es had been destroyed by fire, their facades had
changed since then, and the roofs had collapsed.
They are situated between the Anatolian Civiliza-
tions Museum and the Koc Museum, inside the
Ankara Citadel. Although there is not enough in-
formation about the construction history and the
usage of the houses, they have recently been
used as shelters and have not been designated
as listed buildings by the preservation boards [9].

The original architectural details that stood the test
of time and fire, the materials used and the charac-
teristics of the wall texture prompted the faculty ex-
perts and members at METU Department of Res-
toration to begin the research using documentation
and surveying. The common ground found at the
end of an interdisciplinary research process was
the dismantling of the stone walls of the houses by
numbering them and having them rebuilt. The said
“rebuilding” was the design process itself and, the
design and application stages mentioned above
in reference to Colomina, have been handled as
intertwined processes. The design that grew with
the removal and the reconstruction phases was



dgdretisinin dikte ettigi, 5zgiin malzemenin ve yapim
tekniklerinin korunmasi ve yapilan dénem eklerinin
ayrismas! gibi olmazsa olmazlarin yorumlana-
rak uygulanmasi gerekliligini ortaya c¢ikariyordu.

Onarim, koruma, yeniden iglevlendirme ve ye-
niden Uretme gibi surecler mize biliminin aras-
tirma alanlari arasindadir. Muze nesnelerinin ve
yapilarin kendilerinin de yeni islevleri ile konum
degistirmeleri ve baglamlarini yeniden uretmeleri
(deplacement) son yuzyll mizeciliginin tartisma
konulari arasindadir. Mizebilimi kadar muzyogra-
fi de bu tartismalardan dogrudan etkilenmekte ve
buna ek olarak tarih yazimi kuramlarinin gelismesi
ile yeniden kendini ve muzeleri sekillendirmektedir.

Mimarlik kuramcisi ve tarihgi Manfredo Tafu-
ri'nin 1970°’li yillarda ortaya koydugu ve daha
sonra Derrida tarafindan yorumlanan ydntem
tam da bunu konu ediyordu ve bizim yaklagimi-
mizin temelini olusturdu. Tafuri’nin sdyleminde:

“Her elestirel eylem 6ziinde, eldeki yapiyi pargalari-
na ayirma, ayristirma kisacasi bir parcalama siire-
cini barinmaktadir. Béylesi bir par¢calanma stirecine
tabii tutulmadan, nesnenin yeniden ele alinmasi,
hakkinda bir sey s6ylenmesi miimkiin olamaz.
Elestiri dogasi geregi eserin dogmasina neden
olan stirecin izlerini stirer ve bagimsiz ele alinan
pargalarini yeniden ve baska bir diizen iginde bir
araya getirir....Elestirel slrecte yeniden (retilen
nesnenin kendisi degil “metinsel kopyasidir.” [11]

Bu yontemle elestiri, bir nesnenin dogmasina ne-
den olan suregclerin izini strebilir ve pargalari yeni-
den ve farkh bir diizen iginde bir araya getirebilme
sansini elde eder. Kisaca bu elestirel sire¢ nesne-
yi yeniden Uretir. Yeniden Uretilen nesnenin kendisi
degil “metinsel kopyasidir’ [12]. Mimari nesnenin
tarihsel yorumu, ya da Tafuri’nin deyimi ile “elestirel
eylem”, tarih yazimina yeni bir metod sunmaktadir.
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developed as a “construed intervention,” in other
words as a “critical act.” If the architecture, along
with the building, is a cultural phenomenon, being
an act and knowledge, and limited to its historical,
social and economic context, then the constru-
al that provides a basis for the design could only
have been possible by bringing light to its rhetorical
(discursive and based on thought) instruments and
principles. As discussed in Foucault’s Archaeology
of Knowledge, the dismantling process undertak-
en with this recognition, has been conducted as
strata removal and fact documentation. A meth-
od was developed to remove the strata, in other
words, to collect the information on the history of
the existing buildings, the materials used and their
immediate vicinity. Physical characteristics of the
buildings and the materials used reflected along
with the brick, mortar and stone, all the features
of the building based on its stylistic, structural,
functional, spatial and material characteristics, and
touched upon the holism of the architecture [10].
In the present case, because the buildings were
destroyed by fire and lost their holism, due to the
annexes that were built and then later removed,
it was necessary for the research method to con-
strue the essentials — such as the preservation of
the original material and construction techniques
and the decomposition of the period-specific an-
nexes — as dictated by the restoration discipline.

Processes such as reparation, preservation, re-
functioning and reconstruction are among the
research interests of museum studies. Dis-
placement of museum artifacts and the struc-
tures themselves under their new functions and
the fact that they recreate their own context has
been a matter of debate in modern museology.
These debates have an impact on museogra-
phy as well as on museology. Furthermore, with
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Tafuri'ye gore elestirel eylem igin desentegrasyon-
pargalarina ayirma sureci zorunlu kosuldur ve son
asama bunlarin farkli, kimi durumda nesneden
dahaiileri bir buttinsellik icinde bir araya gelmesi du-
rumudur. Bu ydntemin mimarhda uyarlanmasina ilk
itiraz edecek yine Tafurinin kendisi olurdu hi¢ kus-
kusuz. indirgemeci bir yaklasimla, tarih yaziminin
araclari ile mimarhgin araglarinin birbirine karisti-
riimasini onaylamazdi. Ancak burada amaclanan,
iki disiplinin var olan sinirlarini ihlal etmek dedil,
sonugta elde edilen digtnsel montajin elestirel
ciktilarini anlayabilmek ve yorumlayabilmekti. Be-
nimsedigimiz yontem, evlerin mimari elemanlarini
gercekte ve metafor olarak pargalarina ayirmakti.
Bdylece her parca baglamindan koparak, kendisi
bir arastirma nesnesi haline gelecek ve 6zerkligini
ilan edecekti. Bir kez otonom olduklarinda ayri ayri
incelenebilecek, farkl bigimlerde bir araya getirile-
bilecek ve bu yontemle 6zgin olan yorumlanabile-
cek, elestirel ydontem bir mimarlik slirecine déntse-
bilecekti [13]. Tarihi bir Gretim sureci olarak goren
Tafuri'ye gore, gegmise ait anlamlarin Uretilmesi
ancak “anlamlandiran izlerin” (ascertinable rea-
lities) ortaya gikarilimasi ile mimkin olur. Onemli
olan bu izlerin elle tutulur gerceklikler olmasidir.
Evlerin parcalarina ayrilma sirecinde s6zU edilen
izlerin bulunabilmesi icin eldeki tek veri ya da bel-
ge, evlerin kendisidir, glinku iki adet siyah beyaz fo-
tograf diginda herhangi bir belgeye ulasilamamak-
tadir (Resim 2). Bu durumda uygulanan yoéntem
fiziksel delillerin, “tarihi izlerin” belgelenmesidir.

Tarihi izler

ilk iz yapilarin zeminle birlestigi cizgiydi. Zemin
arastirmalari ile ortaya ¢ikan gergek, yillar icinde
yapilan yol onarimlari nedeni ile evlerin ve hatta
Hisar Meydani gevresindeki tum yapilarin, ki arala-
rinda kale kapisi, kervansaraylar ve bedesten avlu-
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the development of the historiography theories,
museology reshapes both museums and itself.

The method presented in the ‘70s by archi-
tectural theoretician and historian Manfredo
Tafuri, and later construed by Derrida, dealt
precisely with this issue and so it formed the
basis of our approach. According to Tafuri:

“At the origin of a critical act, there lies a process
of destroying, of dissolving, of disintegrating a giv-
en structure. Without such a disintegration of the
artifact under analysis, no further rewriting of the
artifact is possible. And it is self-evident that no crit-
icism exists that does not retrace the process that
has given birth to the work and that does not redis-
tribute the elements of the work into a different or-
der... But here, criticism begins what might be called
its “doubling” of the object under analysis.” [11]

With this method, criticism can retrace the process
that has given birth to an artifact and get a chance
fo redistribute the elements of the work in a differ-
ent order. In brief, this critical process reconstructs
the artifact. The thing that is recreated is not the
artifact itself, but its “doubling” [12]. The historical
construal of the architectural artifact or “critical act”
as Tafuri calls it, offers a new method to the his-
foriography. According to Tafuri, disintegration is
an essential condition for the critical act and the
last stage is the redistribution of the elements in
a different order, sometimes in a wholeness great-
er than the artifact itself. It would undoubtedly be
Tafuri himself who would have objected to the
adaptation of this method to architecture. With a
reductive approach, he would not have approved
that the instruments of histiography mingle with the
instruments of architecture. However, the objective
here was not to invade the existing boundaries of
either disciplines, but to be able to understand and
interpret the critical outcomes of the resultant intel-



su da yer aliyor, yaklagik 50 santimetre gdbmuldugu
oldu. (Resim 3) Bagska bir kentsel ortamda gozardi
edilebilecek bu gdmulme ¢ogu konut, tek katl ka-
musal yapilar ve sur duvarlarindan olusan bir gev-
re icin ¢cok 6nemliydi. Zaman icinde gémulme salt
kale meydani ve onu ¢evreleyen yapilarin él¢egini
degistirmiyor, ayni zamanda oturduklarini sandik-
lari tarihsel zemini de yeniden Uretiyor, baska bir
deyisle “yerinden ediyordu”. S6zl edilen mekansal
ve zamansal yerinden etme yapilarin ve barindir-
diklari islevlerin tarihsel kimliklerini de kaginilmaz
olarak dénustirmusti. ikinci iz cati cizgisi olarak
belirlendi. (Resim 5) Kaskatlanarak alcalan bu gizgi
ilk bakista ¢ tarihi evi bir arada tutuyor, gorsel bir
batdnltk yaratiyor, ayni zamanda domestik dlgegi
ve farkli mulkiyetleri temsil ediyordu. Evlerin yUk-
sekligi kale duvarlarina saygil, yandaki evlerden
1.5 metre daha ylksek ve en yakindaki kamusal
yapidan 1 metre daha algakti. Cati cizgisi yillar
icinde olusan hassas mimari 6lgegin okunmasini
sagliyor ve yapilarin gokyuzu ile bulustugu sinira

lectual montage. We have adopted the method of
practically and metaphorically disintegrating the ar-
chitectural elements of the houses. Thus, every ele-
ment would become a research object and declare
their autonomy by being detached from their con-
texts. Once they became autonomous, they would
be studied separately, redistributed in different or-
ders; and by this method the orginal ones would be
construed and the critical method would transform
into the architectural process [13]. According to
Tafuri who views history as a production process,
the production of meanings of the past may only
be possible by disclosing the “signifying traces”
of events. The important thing is that these traces
Sshould be ascertainable realities. In the disintegra-
tion process of the houses, the only data or docu-
ment available to find the said traces are the hous-
es because no documents could be found except
for two black-and-white photos (Figure 2). In this
case, the method applied was the documentation
of the physical evidences, the “historical traces.”

© Historic Cities Research Praoject. Courtesy of Ozgur Tufekei T

Resim 2. Ankara Kalesi

Figure 2. Ankara Castle
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bicim vererek uzaktan bir batin olarak okunmasi-
ni kolaylastiriyordu. Uglincii iz duvarlardi. (Resim
4) ik bakista kale duvarlarini taklit eden bu yek-
nesak tas dokusuna yakindan bakildiginda, tasla-
rin agsagidan yukariya dogru kuguldagu ve evlerin
bu yaratilan optik yanilsama ile oldugundan daha
yuksek gorindigu fark ediliyordu. Ayrica degisen
tas dokusu evlerin bagka mudlkiyetlere ve bagka
zamanlara ait oldugunu belgeliyordu. Dérduncu iz
cephe agikliklariydi. Pencereler ve kapilar kesme
taslarla cevrelenip, kilit taslari ile yapisal kimliklerini
kazanirken, diger acikliklar rastlantisal bir dizenle
cepheleri deliyordu. Bu ve bunlar gibi diger “izler”,
pencere derinlikleri, denizliklerin kalinliklari, merdi-
ven basamaklarinin taslari, 6zerk mimari eleman-
lar olarak incelendikge anlam tasimaya basladilar
ve yeniden biraraya gelislerindeki tasarim kararla-
rint yonlendirdiler. SUphesiz s6zi edilen izler sade-
ce tasarimin ilham kaynaklariydi ve dneride hi¢ bir
mimari eleman yeniden Uretilmedi; hi¢ iz kalmadi-
ginda ne i¢ ne de dis mekanda ispati olmayan tarihi
gerceklikleri yeniden Uretme gabasina girilmedi.

Resim 3. Cukur Han Girig

Figure 3. Cukur Han Entrance

Historical Traces

The first trace was the line where the buildings met
the soil. The reality that came to light with the soil
examination was that the houses, in fact all the
buildings (portcullis, caravansaries, backyard of
covered bazaar) were buried 50 cm in the ground
due to the road repairs made over the years (Figure
3). This sinking, which could be ignored in another
urban environment, was crucial for an environment
comprised mostly of dwellings, single-storey pub-
lic buildings and defensive walls. Over the years,
the sinking has not only changed the scale of the
Citadels’s court and the buildings surrounding it,
but it has reproduced the historical ground which
it is believed they were built on, in other words, it
has “displaced” them. The mentioned spatial and
temporal displacement has inevitably transformed
the historical identities of the buildings and the
functions that they have been serving. The second
frace was specified as the roofline (Figure 5). At
first glance this line, which descends by cascades
held the three historical houses together, creating
a visual integrity while representing the domestic
scale and the different ownerships. The elevation
of the houses was reflective of the defensive walls,
1.5 meters higher than the adjacent houses and 1
meter lower than the nearest public building. The
roofline provided a reading for the delicate archi-
tectural scale developed over the years and it has
enabled it to be read as a whole from a distance
by shaping the border where the building met the
sky. The third trace was the walls (Figure 4). This
uniform stone texture was assumed as being an
imitation of the defensive walls at first sight, but
when looked at closely, it could be seen that the
stones were becoming smaller in an ascending
order and due to this optical illusion, the houses
appeared to be higher than they really are. In ad-
dition, the modified stone texture verifies that the



Resim 4. Duvarlar

Figure 4. Walls

houses belonged to other owners and other eras.
The fourth trace was the openings on the facade
surfaces. As the windows and doors were enclosed
by ashlars, they developed an identity through their
keystones; the other gaps pierced the facades in a
random order. This and other “fraces” depth of the
windows, thickness of the sills, stair stones — have
started to find meaning once they were studied as
autonomous architectural elements and they gov-
erned the design decisions on their reconstruc-
tion. Obviously, the aforementioned traces were
just an inspiration for the design and no architec-
tural element was reconstructed; no attempt was
made to reconstruct the historical facts that can-
not be proved — either in the interior or in the ex-
terior spaces — when there wasn’t any trace left.

Resim 5. Cati Cizgisi

Figure 5. Roofline

Praksis ve Araglari

Praksis tanimi geregi mimari elemanlarin se-
mantigine — anlamina ve temsili karakterlerine
deginir ve kurami olmayan uygulama sureglerini
reddeder. Mizenin tasariminda kullanilan mima-
ri elemanlar incelendikge katman katman malze-
meye dayall, kavramsal ve kuramasal yorumlari
aciga cikarirlar; bu sire¢ sonunda tim yapisal
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Praxis and its Instruments

Praxis, by its definition, touches upon the se-
mantics and the symbolic characters of the ar-
chitectural elements and refuses the implemen-
tation processes that do not have any theory. As
the architectural elements used in the museum’s
design are studied, they uncover the conceptual
and theoretical renditions based on materials in
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ve mekansal izleri butincul bir semantik varliga
donuastirtr. Gelistirilen pargalarina ayirma yonte-
mi, evlerin tarihsel ve materyal izlerinin yorumlan-
masina arag¢ olustururken, yukarida s6zu edilen
Tafuriyan montajin uygulanmasina yardimci olur.

Montajin ilk araci, evlerin “yer” ile birlestigi cizgi-
yi yeniden ureten | kirigtir. (Resim 6) Bu yer ¢izgi-
si, yapilari bir butlin olarak okutarak tas duvarlari
tekrar yerine oturtmanin araci olarak kullaniimistir.
Bu son ve btiincul deplasmandan sonra, yapila-
ri yerine oturtan ¢izginin yorumlanmasi, bir bagka
deyisle yeniden Uretilmesi, yerin sembolik varhgi-
ni da doénuastirur. Bu ¢izgi evleri yeni konumlarina
sabitler ve yeniden gémilmelerini engeller. Ure-
timin ikinci araci catlyl tasiyan yapisal sistemin
elemanlaridir. (Resim 7) ilk bakista ayni gériinen
bu parametrik kirigler yapiy! disaridan G¢ ayri kut-
le olarak okuturken i¢c mekanin algisini butincul
kilmakta ve yaratilan perspektifin kagis cizgisine
dogru kugulerek sonsuzluk hissini pekistirmektedir.

Tasarim sireci igcinde yorumlanan Gglncu iz ya-
pilarin yangina ve yikimlara dayanabilen dis du-
varlaridir. (Resim 8) Elde kalan ender fiziksel ve-
rilerin izlerini tagsiyan tas duvarlar, mize mekanini
yeniden tanimlamak ve iglev degisikliginin zorunlu
kildig1 altyapiyi barindirmak Gzere genigletilmis-
tir. Tasarim sureci icinde genisletme s6zcugu bir
fiziksel gereklilik ve metafor olarak ele alinmis,
mimarlikla mize nesnesinin, arkeoloji ile sanatin,
yeni ile eskinin, bilgi ile begeninin gerilimli bira-
radaligi, mekén yaratmanin araci olarak yorum-
lanmistir. Aralarinda giris hold, hediye dikkant,
vestiyer ve dusey dolasimin da yer aldigi mize
destek iglevleri ve teknik altyapi, gliney cephe du-
varl iginde konumlandiriimig; mezanin katindan
asagiya inildikge ayni duvar icine servis mutfagi,
depo mekénlari, ve islak hacimler yerlestirilmistir.
Genisletilen dogu ve bati cephe duvarlari sergi
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stratum; this process ultimately transforms all the
structural and spatial traces into a holistic seman-
tic entity. The disintegration process that has been
developed is an instrument that reads the histori-
cal traces of the houses and the traces about the
materials used and it also helps in the implemen-
tation of the above-mentioned Tafurian montage.

The first instrument of the montage is the I-beam
which reproduces the line where the houses con-
nect with the “ground” (Figure 6). This groundline is
used as an instrument to put the walls into their po-
sition by recognizing the buildings as a whole. After
this final and holistic deplacement, the construal, in
other words the reconstruction of the line that puts
the buildings into their position also transforms the
symbolic existence of the ground. This line fixes the
houses in their new position and prevents them from
sinking again. The second instrument of the recon-
struction are the elements of the system that carries
the roof (Figure 7). These parametric beams, which
seem identical at first sight, introduce the buildings
as three separate blocks, but also provide a holistic
perception of the interior space and reinforce the
feeling of infinitude while they become smaller to-
wards the line of flight of the created perspective.

The third trace construed within the design pro-
cess are the exterior walls of the buildings that
stood the test of time and ravages (Figure 8).
Stone walls bearing the traces of the remaining
physical data are extended in order to re-define
the museum and host the infrastructure necessi-
tated by the function change. The word “extension
within the design process” is regarded as a physi-
cal necessity and a metaphor; the highly stressed
coexistence of architecture and museum objects,
archaeology and art, old and new, knowledge and
taste has been seen as the instrument for creat-
ing spaces. The main entrance, gift shop, cloak-



nislerini barindirirken, kuzey duvari iki kat boyun-
ca uzanan arkeoloji kitapligi olarak tasarlanmistir.
Acilis sergisinin temasini olusturan “ziyafet sofrasi
ve gundelik yasam” nesneleri, genigletilmis duvar-
larin ic mekana uzanan katmanlari olarak ele ali-
nan seffaf ylzeylerin arasinda sergilenmektedir.

Ankara Kalesi'ni gevreleyen sur duvarlarinin en
onemli 6zelliklerinden biri tarihin ¢esitli donemle-
rinden 6ding alinarak kullaniimis devsirme taslar,
spolia’lardir. Tlrkiye muzeciliginin baslangici ola-
rak yorumlanan ve arkeolojik nesnelerin korunarak
sergilendigi sur duvarlari, mize duvarlarinin esin
kaynagi olmustur [14]. Olgek ve doku olarak sur
duvarlari ile yarismaktan kaginan mize cephele-
rinde kale yapilarinin tag dokusu yorumlanirken,
0zgln pencere ve kapi agikliklari korunmustur. Bu
yaklagimla ilk bakista algilanamayan muze pence-
releri acilandirilarak tarihi saat kulesine yonlendi-
rilmis, mizyografik yaklasimda zamanin biriktirdigi
ve gunumuze tasidigi degerlere farkh bakis agilari
gelistirildigi gerceginin vurgulanmasi amaglanmis-
tir. (Resim 9) Yapisal elemanlar kadar, ic mekan
tasarimi da benzer bir yorumla gelistirilmistir. i¢
mekanin, daha dogru bir tanimla sergi mekaninin
tasarimini yénlendiren en énemli araglardan biri de
metinlerdir. Miizede metin tretmek, bir baska deyis-
le etiketlemek, mlze nesnesini baglamina oturtmak
icin uygulanan cok bildik bir yontemdir. Bu yontem
ayni zamanda nesnenin en kisitlayici yorumunu da
icermekte ve kacinilmaz olarak ilk algiy1 yénlendir-
mektedir. Etiket bakilani bakmaya firsat tanimadan
bilgisini dikte eder. Bundan kaginmanin yontem-
leri arastirilirken Uretilen mimari ara¢ giris kapisi
olmustur. Bir metin rolyef olarak tasarlanan bakir
kapl, Roma duvarlarinda goérilen duvar yazilarina
ve Kale’de izleri duran yazili spolyalara génderme
yaparak mizenin adini koymanin da araci olmustur.
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room and the vertical circulation are included in the
support functions and the technical infrastructure
which are located in the south-facing wall; service
kitchen, storage spaces and wet areas are also lo-
cated in the same wall as you descend from the
mezzanine floor. Whilst the extended east- and
west-facing walls hold the exhibition niches, the
north wall has been designed as an archaeology
library situated on two floors. “Banquet and Dai-
ly Life” objects which constitute the theme of the
opening exhibition are exhibited between the trans-
parent surfaces recognized as the layers of the
extended walls outstretching to the interior space.

One of the most important features of the defensive
walls surrounding the Ankara Citadel is the reuse
of the earlier building materials (spolia). Defensive
walls in which the archaeological artifacts were
exhibited in their preserved state are regarded as
the starting point of museology in Turkey and have
also been a source of inspiration for the museum
walls [14]. While the stone texture of the citadel
buildings are construed on the museum facades,
which avoids the competition with defensive walls
in terms of scale and texture, the original door and
opening places are preserved. With this approach,
the museum windows that are not perceived at
first sight, have been angled and leaned towards
the watchtower. The intention was to emphasize
the fact that different perspectives have been de-
veloped for the values accumulated over time and
reached in the present day within the museograph-
ic approach (Figure 9). The interior design was
also developed with a similar approach, as well as
the structural elements. One of the most important
instruments that govern the design of the interior
space, and more precisely the design of the exhi-
bition area, are the texts. Producing text for a mu-
seum, in other words tagging, is a very well-known
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Resim 6. Kiris

Figure 6 . The Beam

R
Resim 7. Cati Kirisleri

Figure 7. The Roof Beams

Resim 8. Genisletilmis Duvarlar

Figure 8. Extended Walls

Sonug olarak bulunduklari durum 6zgun olarak ka-
bul edilebilirse, evlerin yeniden Uretilmis hallerionla-
ra ait lgek, malzeme, mekan kalitesi, yapim teknigi,
detaylari ve kullanilan malzemeler hakkinda bilgile-
rin derlendigi belgeler/belgelik olarak yorumlanmig-
tir. Arastirmada amaglanan, tasarlanan mimari ele-
manlarin evlerin gegmige ait izlerinin deneyimlerini
ortmeyecek kadar gizlenmis ancak timuyle goz-
den kaybolmayacak kadar da goértnir olmalaridir.
Tdmiyle gérinmez olmalari 6zgiin olanla ilgili ya-
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method used to put the museum artifact into con-
text. This method also includes the most restrictive
construal of the artifact and inevitably manipulates
the first perception. A tag dictates the information
about the artifact before giving one a chance to
look at it. While the research for finding methods
to avoid this situation continues, the architectural
instrument produced has been the access point.
The copper door which was designed as a text re-
lief, has been the instrument for giving a name to



nilsamalara neden olacaktir. Aslinda gizlenen mu-
zecilikte ve hatta mimarlik egitiminde hi¢ gindeme
getirmedigimiz ama hep varligini hissettigimiz es-
tetik ve begeniye ait segimlerdir. Estetik tarih icinde
kaybolmus mimari butinligin yeniden elde edile-
bilmesinin yontemi olmustur. Tim bunlari Uretirken
yaptigimizin ¢ok kuglk olcekte bile olsa belgeleri
anita donusturmek oldugunun farkindaydik [15].
Bu sigrama bir yandan 6zgun olanin belgelendigi
bir yeniden uretim olarak ele alinabilir, bir yandan
da kendini haklarini tarihe kargi savunan, korun-
masi gereken bir mimarlik olarak yorumlanabilir.

Resim 9. Spolia

Figure 9. Spolia
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the museum, by making reference to the grafitti on
Roman walls and to spolia with writings on them,
the traces of which can be seen at the Citadel.

Consequently, as the state they are in is deemed
original, the reconstructed version of the houses
has been construed as the documents/archives in
which the scale, material, quality of the space, con-
struction technique, construction details concern-
ing the houses and the materials used are gathered
together. The objective of the research was to keep
the designed architectural elements in such a way
that, although not obvious, their presence is felt
and so they do not cover the historical traces but
nor do they completely disappear. If they remain
completely invisible they may cause illusions about
the original ones. In fact, the hidden elements are
the result of a choice concerning aesthetics and
taste, which we never question in museology, even
in architectural education, but it is a choice that
we are always aware of. Aesthetics has been the
method for regaining the architectural integrity that
was lost to history. We were aware of the fact that
we have been turning the documents into a monu-
ment albeit on a very small scale [15]. On the one
hand, this leap may be regarded as a reproduction
where the original one is documented, on the other
it may be regarded as an architecture that defends
its rights againts history and that must be protected.
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Bu metni kurgularken bize goénderilen metindeki
sorular bana yol gosterecek. Aslinda biraz daha
kuramsal ve can sikici olabilecek bir sunum ha-
zirlamistim ama, stlidyo egitiminde o6grenci ile
etkilesimi kuruyorsunuz ile baglamadan
Once mimarliktaki ©zellikle de stlidyodaki bil-
gi Uzerine biraz odaklanma geredi duyuyorum.

nasil

Bunun bir kronolojik tarihi var. En iyi mermer yon-
tucusu ile baglayip sonrasinda en iyi ¢izimi yapan
sonra ustanin yaninda giderek bu hinerini gelisti-
rip yillarini verdikten sonra, bir usta-girak iligkisi
icerisinde antikiteye kadar giden bir dénemdeki
mimar bilgisinin tas yontmaktan baslayan bir do-
nemi icerdigini sOyleyebiliriz. Bu 5-6 bin yil kadar
surlyor aslinda egitim alanindan baktigimizda.
Biraz Ecole des Beaux-Arts ekoll arkasindan geli-
yor. Orada daha ziyade kutsal tapinaklarin, mabed-
lerin varolan eserlerin ¢izimi Uzerinde duruluyor.

Biraz daha ilerledigimizde 6zellikle endustriyel Ure-
tim caginin basglamasi ile birlikte mimarhigin bun-
dan etkilenmesi kacginilmaz, kuskusuz hep Uretimle
ic ice ondan etkileniyor ve besleniyor. Sonra Bau-
haus geliyor. Bu Bauhaus ekollnun getirdigi bilim
Obeklerinin ayni ortamda bulunmasi, Akademianin
icerisinde marangozluk, heykel, resim, temel sanat
alanlarinin tamami ile birlikte mimarlik ortaya konu-
luyor. Sonrasinda sanayi protokollerinin 2. Dinya
savasindan sonra mimari tasarima modellenmesi,
yani mimarligin aslinda diglastiriimis bir sanayi tre-
tim protokolinden ibaret oldugu bakis acilari gelis-
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Trans. from Tur. to Eng: ilke Yalgin

The questions in the text that we have received
during the writing of this paper will be my guide.
In fact, | have prepared an essay that is a little
bit more theoretical and boring, but before start-
ing with the answer to this question “How do you
interact with the student in the design studio?,” |
would like to focus on architectural knowledge,
notedly on producing knowledge in the studio.

Knowledge has a historical timeline. We could say
that the formation of architectural knowledge begins
with the stone dressing in antiquity when the best
sculptor went up to the best sketcher, developed
his skills and evolved into an artist within a mas-
ter—apprentice relationship. This era that precedes
the Ecole des Beaux-Arts, lasts five or six thousand
years in terms of education. Drawings and plans of
the shrines, temples and monuments are the prom-
inent works belonging to the Beaux-Arts period.

With the beginning of the industrial manufacturing
era, it becomes inevitable that architecture is af-
fected by it, due to the fact that architecture has
always gone hand in hand with manufacture and
has always fed off it. Then comes the Bauhaus.
The coexistence of the scientific groups introduced
by the Bauhaus school has led to the use of art
forms like carpentry, sculpture, painting and nat-
urally architecture. This period is followed by the
modeling of the industrial protocols for architectural
design after World War Il. That is to say, architec-
ture is considered as an externalized protocol of
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tiriliyor. Clink( aslinda Uretilecek is bir tasarlama fa-
aliyeti oldugu icin bunun tzerine nasil gidilecegine
akademia olarak karar verip, egitime yansimasinin
bu olabilecegini distnebiliriz. Hep bu slrecin mo-
dellemesindeki kuram bunun modellenmesi Uzerine
¢alisiyor. Bu suregte analiz yapilir, bu analiz deger-
lendirilir; problem alani tGzerindeki fotografla belge-
leme gibi tim veriler alan galismasi adina incelenir.

Bu noktada 2 yaklasim var;

1. Protokol analizi olarak bunu géren yani sana-
yideki protokoller gibi analiz-sentez-degerlendir-
me ve degerlendirme igin kriter belirleme sureci.

2. Butun verileri ve bilgileri girdikten sonra tasa-
rimcinin kerameti diyebilecedimiz bir gsekilde bir
anda bir simsegin gakmasiyla ortaya ¢ikan olus-
sal bir durum, yani fenomonolojik yaklasimlar.

Daha ge¢ dénemlerde ise bu yaklasimlar mimarin
bilgi isledigi gercegini tam olarak yansitmamakta-
dir. Bilgi cagi ve enformatik alani Gizerinden mimari
tasarim faaliyeti ve onun egitimi “enformasyon is-
leme teorisi- information processing theory” lize-
rinden olusmaktadir. Bu teori, her bir tasarimcinin,
bilgisayarlardaki CPU birimi gibi, bir dizi bilgiyi
alip merkezi islem birimi olan beyinde isledigi ve
el-goz-karar verme iliskisi ile kagida dokuldu-
gu bir sureci tanimlar. Bu slreg, Uretilmis bilginin
iterasyonla surekli olarak iglenerek mikemmel-
lestirildigi, egitim ve hayatin kendisine odakli mi-
marin bilgi alani ve bilgi isleme sureclerini genel
bir kuram cergevesine getirdigi en son noktadir.

O halde biz; mimarin bilgisi, bilgi alanlari ve bu bil-
giyi nasil igledigi Uzerinde durursak,ordan okuya-
bilirsek tasarim faaliyeti de bu sekilde 6grenilebilir
ve Ogretilebilir. Zaten bizler aslinda g¢evremizdeki
sayisallastiriimig bilgiyi isliyoruz. Ornegin bir bina
tasarimi igin 6nimuze metrekare bilgileri yazan
bir mimari program ve arazi bilgileri yazan sayi-
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industrial production. Since the results will be a
design activity, as being academia, we can decide
on how to proceed with it, and think of the results
as being a reflection of education. The theory on
the modeling of the process involves working on
these results. This is a process where analyses
are performed and evaluated; all available data is
examined for the fieldwork, such as documenting
the problematic area by taking its photographs.

There are two different approaches at this point;

1. The process of determining criteria for analy-
sis—synthesis—evaluation, like industrial protocols
that consider this process as a protocol analysis.

2. An existentialist position that appears with a flash
of inspiration after all data and information have
been provided, which can also be called designer’s
wonder; in short, phenomenological approaches.

At later periods, these approaches do not exact-
ly reflect the fact that the architect processes the
information. Architectural design activity is formed
through the information age and the field of infor-
matics; the teaching of it is formed through the “in-
formation processing theory”. This theory defines
a process in which every designer takes a series
of information and processes it in the brain (just
like the central processor units in computers), and
writes it down via hand—eyes—decision—making
connection. This process is the final point of per-
fecting the produced information via continuous it-
eration, where education and the life-oriented archi-
tect puts the field of information and the information
processes into the framework of a general theory.

In that case, if we put emphasis on the architect’s
knowledge, his/her fields of knowledge and the way
he/she processes this knowledge, the design activ-
ity could be learnt and taught by doing so. In addi-
tion, we process the digitized information around



sal veriler geliyor. Bunlari masanin tzerine koyup,
heuristik islemci yol gdsterici hocalar ile mimari ta-
sarimin akademik kronolojisi Gzerinden modellen-
mesini 6gretiyoruz. Ama diger yandan uygulama
alanina geldigimizde, dgrencilerle stidyodaki ileti-
sim nasil kuruldugu sorusu aslinda basli basina bir
tez konusu olabilecek agirlikta. Burada herhalde
kisisel olarak neyi nasil yaptigimiza iligkin bilgile-
ri paylasmakta yarar var. Bir kere kim oldugumuz
da, kimligimizi nasil belirledigimiz de ¢ok 6nemli.

Ben akademiaya sonradan girmis yani piyasa-
dan gelmis,mezuniyetimden 6-7 yil sonra asis-
tan girmis biri olarak biraz piyasadaki uygulama
suregleri hakkinda bilgili idim. Girdikten sonra da
surekli olarak yarismalara girmemiz konusunda
Nezih Eldem, Orhan Arda gibi hocalarimizdan
destek gérdiik.- Ornegin Orhan Hoca Canakka-
le Sehitligi, Harbiye’deki Radyo Evi gibi projeleri
ingsaa etmis ve bunlar yarismalar yolu ile kazan-
mistir. Biz de s6z dinleyip doktoramizi yaparken
yarigsmalara katildik. Bir ¢ok &dul kazandik. On-
lar1 yaparken, piyasa iliskilerimiz devam ettigi igin
oradan da is almaya devam ettik. Fakat o yillarda
iTU de 2.,3. kusak diyebilecegimiz bir yapi vard.
Biz yarismalara asistanlik dénemimizde gizli girer-
dik. Kazanan projemiz dergilerde ¢ikinca bazi (yet-
kili) hocalarimiz cezalandirmaktan beter ederdi.

Bu durumun, tasarim pratigine ve bizim gelisimi-
mize kuskusuz gok faydasi oluyordu. Ogrencile-
riniz sizi yarismalardaki basarilarinizla taniyordu.
Ogrenci sizi, samimiyetiniz ve dergilerden takip
ettigi kadariyla biliyordu. Yarismada 1. olma-
missaniz neden 1. olmadiginiz konusuluyordu.

Bu arada belirtmeliyim ki yarismalarda 1. olmamak
birokratik sikintilara girmemek igin daha iyiydi...
Dolayisi ile doktoradan atilma s6z konusu olunca
yarismalardan tekrar doktora egitimimize yodun-
lasmak zorunda kalmistik.
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us. For example, we have an architectural design
software in which the square-meter information
and the terrain index with digital data are listed.
We put these data on the table and we teach ar-
chitectural design modeling with heuristic process-
ing, guiding professors, through the academical
chronology of architectural design. But on the other
hand, when it comes to the application, the answer
to the question of “how do we communicate with
the students in the studio?” is so hard, that it could
be a thesis topic in its own right. It is useful to share
what we do and how we do, personally. It is import-
ant who we are, how we determine our identities.

| was knowledgeable about the application pro-
cesses in the market, as a person who had experi-
ence in business. | was a latecomer to academia,
| became an assistant 6 or 7 years after my grad-
uation. Once | was in the academic environment, |
was constantly supported by my professors Nezih
Eldem and Orhan Arda in respect of entering the
architecture competitions.- For instance, Prof. Dr.
Arda has built projects such Canakkale Martyrs’
Memorial and istanbul Radio House at Harbiye,
and has won them all via national competitions. We
listened to our professors and entered competitions
during our doctoral studies. Meantime, as we were
in touch with the architecturial industry, we contin-
ued to conduct projects outside of academia. Back
then, there was this structure within ITU, which was
called 2nd or 3rd generation. We entered compe-
titons when we were assistants. When our win-
ning projects were published in various journals
or reviews, some of our (authorized) professors
would punish us for having our projects published.

This certainly helped a lot in our design practice
and self-development. Students recognized you
by your success in competitions. Students knew
you by your genuine and read about you in mag-
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Bu arada doktora nasil yapilir konusuna geldi-
gimizde, Mimarligin kendisi Uzerine doktora ya-
pilmaz desem herhalde kastimi ¢ok asmis ol-
mam. Mimarlgi besleyen alt alanlar Uzerine yani
psikoloji, cevresel psikoloji, sosyoloji, bilgisayar
destekli tasarim (BDT) vb. Uzerine doktora yapil-
malidir. O dénemde biraz akademik gozi agikhk
yaparak, bilgisayar alanindaki boslugu da firsat
bilip 6zellikle Amerika’daki 6rnekleri inceleyerek,
matematik modeller Uzerine doktorami yaptim.

O devirde AutoCAD gibi yazilimlari bile bilenin ol-
madigi bir dénemdi o yillar. Simdi “algoritmik mi-
marlik- algorithmic architecture”, “mimari tasarim-
da bilisim- architectural design computing” veya
BIM (Bina Bilgi Modelleme) dediginizde herkes
akademik ortamda bildik ve dogal bir seyden bah-
sediliyor gibi karsilaniiyor. O zaman dyle degildi.
Biz yine de 1 senede bitirdik doktoranin yazimini.
Toplamda 5 sene olmakla birlikte esasen kanimca
gercekte doktora yazimi en ¢ok 1 senede tamam-
lanir. Mimarligin alt alanlari sosyoloji, psikoloji Uize-
rine doktora yaparsaniz, slire uzasa da metodolo-
jileri saglam tezler Uretmek olasidir. Ancak doktora
calismasini dogrudan mimarlk ve edimi Uzerine
yapmaya c¢alismak modelleme ve metod agisin-
dan zorluklar yasatabilir. Kanimca mimarligin ken-
disi lizerine ise en gok kritik yazilabilir. Ozetle ya
gider mimarlikyaparsiniz yada tamamen teoriye
yonelirsiniz. Bana gore, stidyoda vyaptiklariniz
Uzerinden 6grenciye anlattiginizda daha inandi-
rici olursunuz, gerceklerden ve yasanmisliklar-
dan bahsedersiniz. Ogrenci bunu bekler ve sever.
Stldyo didaktik olmaktan kurtulur. Bizim fakulte-
mizde suanki problem, uygulama ile dogrudan ha-
sir nesir olan stidyo yurutlcusunun sayisinin ¢gok
azalmis olmasidir. Atama yukseltme kriterlerinin
tek yonli ve yayin odakli hale getirilmesi ile gu-
nimuzde akademisyenler SCI ‘te taranan makale
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azines and journals. If you were not ranked first
in a competition, they would argue about why not.

I would like to point out that not being ranked
first in competitions was not the worst thing
in terms of  having to deal with bureaucrat-
ic problems... Consequently, when it came to
the threat of academic dismissal from PhD pro-
gram, we had to refocus on our doctoral studies.

Speaking of which, I think | would not be going be-
yond my purpose by saying you should not have
a doctorate degree in architecture. You should
get your PhD in subfields that nurture architec-
ture, such as psychology, environmental psychol-
ogy, sociology or computer aided design (CAD).
During that period, knowing there was a lack of
qualified academics and personnel in the field of
informatics, | acted with academic canniness and
received my PhD degree in mathematical mod-
els, especially by examining models in the US.

At the time, no one knew about software like Au-
toCAD. Now, mentioning “algorithmic architecture”,
“architectural design computing” or BIM (Building
Information Modelling) in academia is considered
familiar and natural. Back then, it was different.
Nevertheless, | finished writing my thesis in one
year. Even though it takes five years in total, in re-
ality, thesis writing takes a maximum of one year. If
you study for a doctorate in the subfields of archi-
tecture such as sociology or psychology, it is pos-
sible to write a thesis with a solid methodological
basis. However, trying to write a doctoral thesis
directly on architecture and architectural practice
may cause difficulties in terms of modeling and
method. In my opinion, architecture is more suited
to criticism. In short, you choose to practice archi-
tecture or just focus on theoretical studies. From
my point of view, you become much more convinc-
ing if you talk about the experiences you have had



Uretmek Uzerine odaklanmistir. Bu durum, tasarim
disi alanlarda oldukga yararli olmakla beraber, ta-
sarim pratiginin atama yukseltmelerde agirliginin
disurllmesi yayin sayisini arttirmis ve stlidyo pra-
tiginde uygulama deneyiminin etkisinin azalmasi-
na neden olmustur. Teknik bir Universitede, onun
kriterlerine uygun profil olusturmaya calismak ve
mimarlk pratigi yapmak, misliman mahallesin-
de salyangoz satmak gibi bir seydi o yillarda. 12
adet dekandan olusan senatoda tek mimar siz ise-
niz atama yukseltme kriterlerinde tasarimin agir-
gini anlatabilmek her zaman kolay olmuyordu.

Sahsi olarak serbest mimarliktan gelmemin aka-
demik profilime katkisi buyuktir. 32 senedir gizi-
mi ve kalemi kenara koymayarak surekli yarisma
ve uygulama pratiginde kalarak biraz zorlanmakla
birlikte arastirma, uygulama ve egitimin G¢geninde
kisisel profilimi gelistirmek her zaman yararli so-
nuglar verdi benim igin. Bunun kuskusuz en buyuk
katkisi da sanirim stlidyo pratiginde 6grenicileri-
me olmustur ve oluyordur. Yasamim boyunca 2
mm ve hep 3B kalem kullanirim, 0.5 mm ile mu-
hendisler ders notu tutar diye 6grendik . 0.5 mm
kalemler derslerimizde camdan asagi atilirdi.
Muglak disince 0.5 mm ile asla ortaya konmaz!

idealize edilmis stiidyo egitimi hakkindaki soruya
gelince; biz o ideali Mimar Kemalettin’den beri ya-
kalayamadik, mimarlik egitimi igin harika bir bina-
miz olmasina ragmen 6rnegin stidyoda égrencinin
doénem boyu hig ayrilmayacagi sabit bir yeri olmasi-
ni saglamak mimkdn olamadi. Binamizin her yani
yeni kurulmus fakulte binalarindaki gibi gicir gicir
degil ama hala restore etmeye calistigimiz 150 ya-
sinda bir “geng kiz” olan Taskisla, bize adeta ken-
disi mimarlik derslerini hala vermekte. Kanimca bir
kere mimari kalitenin ve mimar elinden gikmishgin
gOsterildigi bir binada yapilmasi da egitime buyuk
katki saglar. Taskiglanin mimari J.W.Smith’in tasa-

129

and the facts you learnt in the studio. That is the
student expectation. They like to listen to those sto-
ries. And so, the studio is freed of being a didactic
place. The problem in our faculty now is the limit-
ed number of studio critics who directly deal with
the practice. Academicians today have focused on
writing papers for listing on search engines and
databases like SCI, by reason of the fact that the
appointment criteria have become unidirectional
and publication-oriented. Although this situation is
beneficial to fields other than design, reducing the
importance of design practice in appointment eval-
uations has increased the number of publications
and caused a diminution in the effect of application
experience in studio practice. Back then, trying to
create a profile befitting the criteria of a technical
university and practicing architecture at the same
time was just like selling refrigerators to Eskimos.
If you are the only architect in a senate composed
of 12 deans, it is not always easy to explain the im-
portance of design in the appointment evaluations.

Personally, | believe that the fact | was a free-
lance architectural design professional had a
great influence on my academic profile. Although
it was not easy to be a practicing architect and
simultaneously enter competitions without giv-
ing up drawing for 32 years,
sonal profile in terms of practice and education
gave good results. Surely, my students are the
ones who have benefited / benefit the most from
my experiences, in their studio practice. Since
we were told that only engineers take notes with
0.5 mm pencil, we have always used 2 mm and
3B pencils. Our professors used to throw our 0.5
mm pencils out of the window — vague/ambiguous
thoughts cannot be revealed with a 0.5 mm pencil!

improving my per-

Regarding the idealized studio education, we have
not been able to recapture that ideal since the
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rimi ve Emin Onat'in 1940-44 donemi restorasyo-
nu ¢ok 6nemli mimari kaliteleri binada hissedilen
bir ders olarak kullanicilara aktariyor fakiltemizde.
Stldyodaki dnemli bir etken de 6grencinin stiidyo-
da benimseyecegi daimi kendi yeri olmasi gereklili-
gidir bence. Hocanin stidyoda adeta “ziyaret ettigi”
ogrencinin kendine ait bir kisisellestiriimis/ bireysel-
lestirilmis bir yerinin olmasi kanimca egitimin kalite-
si igin gok 6nemli diger bir etmendir. Uglinciisu ise
kuskusuz stlidyo yuraticisudir ve onun mesleki
profilidir ve bu da ¢ok dnemli diger bir etmendir.
Kanimca yudruticinin mesleki profili stidyonun
dogrudan kalitesinin en 6nemli garantisidir. Verilen
dekleratif bilgiden ziyade deneyimleriniz ve bilgi-
nin horistik yani ve deneyimler, érneklemeler 6g-
renciye dnemli katkiyr saglayan bilgi grubudur. Bu
nedenle stidyo yuruticusunun vaka tabanl olarak
deneyimlerini ise katmasi, kendini sadece kuram-
sal okumalarlave gorgl birikimi ile yetistirmesi ¢ok
zor. Maalesef dogru yayinlar takip ederek, okuya-
rak tasarim hocasi olunmuyor. Resimlere bakarak
mimarlik yapanlarin en son ¢ikan dergiyi yurt di-
sindan getirtip, oradaki binayi paftalara koyup kent
pargalari tasarlamaya galismasi basarili sonuclar
yaratamiyor. Artik insana, Cinde basilan kitaplar-
dan fiskiran taklitlerden bulanti geliyor. Taklitleri de-
sifre eden kaynak/ 6zguinliik analizine dayali bir tez
calismasi yaptirmak istiyorum ancak kimse girmek
istemiyor iddiali bu konuya. Calintinin kaynagi, ne
kadarlik bir birimden sonra galintinin aleni oldugu-
na iliskin bir dlgut bulunabilir diye diastindyorum. Bir
¢alinmis gevre olusuyor bu sekilde taklitlerden kay-
nakli. Aslinda sadece studyo ortaminda degil pratik
alanindaki mimari da anlamak gerek. O kadar gok is
alinca “patron mimar” altindaki deneyimli mimar, bir
stiidyo kaptani (iTU liiler iyi oluyormus)- ekip basi
oluyor ve bdylece mimarlik fabrikasi patronu isi
alt taseronlarina dagitiyor kendi ofisinin icerisinde.
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passing of Mimar Kemaleddin Bey. Even though
we have a superb building, befitting architectur-
al education; it has never been possible to set a
permanent place in the studio for students, which
they would never leave during the term. Our build-
ing is not spic and span like newly established fac-
ulty buildings but our 150 years old “young lady”
named Taskisla, which we are still trying to restore,
is herself almost teaching us architecture. | think
it would be very beneficial for architectural educa-
tion to be taught in a building made by an architect,
where the architectural quality is truly manifested.
At our faculty, Taskisla’s architect J.W.Smith’s de-
sign and Emin Onat’s restoration between 1940-
and 1944 convey the most important architectural
qualities to its users. Another important factor in the
studio is that students should have their own place
and embrace it as their station. | think the fact that
students, who are visited by the professor at the
studio, have their own personalized/individualized
place in there, is another important factor in terms
of educational quality. The third important factor is
undoubtedly the studio critic and his/her profession-
al profile. As | see it, the professional profile of the
executive is the most important guarantee of the
success of the studio. Our experiences, heuristic
knowledge and examples are the group of knowl-
edge that contributes most to student learning rath-
er than declarative knowledge. For this reason, the
studio critic should add their case-based experi-
ences to work, otherwise it would be very difficult
for the studio critic to improve themself via theoret-
ical readings and their background. Unfortunately,
it is not possible to become a design professor by
following and reading the right publications. Prac-
ticing architecture just by looking at pictures in the
latest issues of an architecture magazine, copying
the building featured in it and trying to design ur-
ban areas, does not give good results. People are



Halbuki ideal ofis blyiklugu 5-6 kisiyi, ofisteki is
blylkligu 3-4'G gegmeye basladiginda gerek pat-
ronun gerekse “her kaptanin” kontrolinden ¢ikma-
ya basliyor. Uriin prefabrike olmaya ve 6zginliik
kaybolmaya bashyor. Ofislerde bir yerde urln kit-
lesel bireysellesmeye donusuyor. Bu noktada ofis-
lere ve Turk Mimarlik pratigine da deginmis olduk.

idealize edilmis mimarlik egitiminin temeli bence
stidyoda guven, samimiyet ve iyi niyettir. Hoca, de-
neyim ve birikim olarak dolu olmalidir. ileri yastaki
hocalar gen¢ hocalara gbére her zaman daha es-
nektir. Bir egitimci olarak kanimca baba veya anne
olmak da dnemlidir. Bizim fakultemizin %68 i kadin
akademisyendir. Ogrencilerin de %65 i kizdir. Me-
zun ettigimiz 6grenci kizlarimiza meslegi birakma-
malarini tavsiye ederim aile kurmak adina. Gunku
aile kurma ve gocuk yapma adina rekabette 4-8 yil
kaybediyorlar. Dolayisi ile bu slre zarfinda tasarim
ve santiye disina surukleniyorlar. Bu noktada %35’ i
temsil eden erkek mezunlar daha sansli olarak pra-
tikte 6ne cikiyorlar. Bunu bize NAAB akreditasyon
kontroll sirasinda dikkatimizi bu konuya ¢cekmemi-
zi hatirlatan Ulusal Mimarlik Akreditasyon Kurumu
(NAAB) kontrolorleri ve Amerikan Mimarlar Ensti-
tust’nden (AlA) gelen Amerikalilar israrla belirtti.
Bunu onlardan duymak da hayli garip geldi dogrusu.
Sektorin “ erkek egemen” oldugunu vurgulayarak
dgrenci cinsiyet dagiliminin yariyariya getirilmesini
vurguladilar. Burada egitimde degindigimiz akre-
ditasyon, kendinize egitim kurumu olarak surekli
ayna tutabilmek, verileri glincellemektir. 2013 ve
2014 yillari boyunca hep akreditasyonun nominal
kurallarini fakiltemizde egemen kilmakla ugrastik.

Akreditasyon ayni zamanda sizi kendi 6grenciniz-
den geri besleme almaya da yodnlendiriyor.Teorik
derslerinizi dogru anlatip anlatmadiginiza elestirel
bir gézle bakmanizi saghyor. Kemali Séylemezoglu
hocamizin bir lafi vardi asistan iken hep hatirlatir-
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sick and tired of the books published in China, full
of fakes and imitations. | want to have a disserta-
tion done, which exposes the fakes/imitations and
is based on source originality analysis, but no one
is willing to get involved in this challenging issue.
| think that we should find the source of the imita-
tion, and establish the boundaries by which it can
be considered an imitation or not. We are becom-
ing surrounded by an imitation environment. We
have to sympathize with the practicing architect
too, not just the architect in the design studio. The
experienced architect working under “architect/
employer” turns into a studio captain (people say
ITU graduates are good at this) — a team leader
when he/she starts to carry a heavy workload and
so the boss of the architecture factory hires sub-
contractors to handle the extra work in the office.

However, when the number of employees and the
workload in the office exceeds the ideal staff num-
ber and the ideal workload (more than five or six
people and more than three or six tasks), the situa-
tion starts to get out of control for both the employer
and the “captain” , which results in prefabricated
products and lack of originality. At one point, prod-
ucts in the office are turning into mass individual-
ization. So, we have touched upon the problems
of offices and architectural practice in Turkey.

In my opinion, the foundation of an idealized archi-
tectural education is confidence, sincerity and good
intentions within the office. The professor must be
equipped with experince and knowledge. Elderly
professors always teach with more flexibility than
younger professors. In addition to being an educa-
tor, it is also important to be parents. In our facul-
ty, 68% of academicians and 65% of students are
women. | advise our female graduates not to stop
practicing their professions for the sake of starting
a family. Because they spend 4-8 years of their life
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di; “Ogrenciye 5 sey soylersen 3 U kafasinda kalir
ama 500 sey soylersen hicbiri kafasinda kalmaz”.

Bir tasarim stidyosu hem &grenciden hem yu-
ruticiden emek ister. Bununla ugrasirken pratik
alanda nasil varlik goésteriyorsunuz dediginizde,
son 2 sene iginde ¢ok zorlandim, idarecilik ile ayni
zamanda derse girmek ve pratik alani hi¢ terket-
memek buyuk bir 6zveri gerektiriyor. %40’ yik-
sek lisans ve doktora 6grencisi olan, 5200 6gren-
ci,214 asistan ve 6gretim uyesi ile hemen hemen
bir kasaba buyukliginde olan bir fakiltedeyiz.

Mimarlikta Bilisim Programr’nda da 2 adet dersim
var. Dolayisi ile bu surecleri ydnetmek kolay olmu-
yor. Bizim Déner Sermaye diye bir yapimiz var Uni-
versitede. Bunu hig terk etmedim ben, bunun iceri-
sinde hep stldyo 6grencilerimizle galistik. Dolayisi
ile bu 50D meselelerinde devlete asistan lazim di-
yerek asistan aldirmak yerine, benim hep 3-4 asis-
tanim oldu déner sermayede birlikte tasarim ya-
parken calistigim, deneyimlerimizi paylastigimiz.
Déner sermaye ortaminda bu égrenci grubumuzla
surekli is aliyoruz. Bunlar kamudan, devletten ola-
biliyor, piyasadan gelen iligkilerimizi de kullanarak,
yasal gercevede Universitemizin arastirma fonlarina
direk transferler ile, fakilte igerisinde hi¢ sbnmeyen
bir ates gibi, kandil gibi yanik kalan bir yapidir doner
sermaye. Universiteye de biyiik fon katkisi vardir.

Bu sekilde de uygulamayi ve mimarligi deneyim-
lemeyi hi¢ birakmamig oluyorsunuz. Ders c¢ikigla-
rinda hemen kosup gittiginiz bir ortam oluyor D6-
ner Sermaye ofisi. Orada doktora, ylksek lisans
ve bazen lisans 6grencileri oluyor. Projeler yapip
yarigsmalara giriyorsunuz. Ve tasarim egitmeni,
bilgisini slrekli yenileyen uygulama alani ile hagir
nesir akademisyen oluyor. Ogrencileriniz ile ¢aliga-
rak hem ruh hem bilgi hem dusunsel olarak "genc¢
“kaliyorsunuz. Surekli mesleki arastirma icerisinde
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starting a family and having children, consequently
they have difficulties competing against their col-
leagues and finding a position in design and on
building sites. The situation today is that 35 percent
of male graduates are more successful than female
graduates in terms of finding employment. During
the National Architectural Accrediting Board’s
(NAAB) accreditation review, people from the Amer-
ican Institute of Architects (AIA) and inspectors from
the NAAB have indicated to us that we have to ad-
dress this issue. It was quite strange to hear them
say that. They emphasized that the architectural
industry is male dominanted and student gender
distribution should be evened out. The accredita-
tion mentioned herein requires a self criticisim and
having up-to-date data as an educational institu-
tion. During 2013 and 2014, we have strived to es-
tablish nominal rules of accreditation in our faculty.

Accreditation makes you take feedback from your
students. It makes you take a critical look at your
method of teaching the theoretical courses. When
we were assistants, our professor Kemali Séyle-
mezoglu always said; “If you tell a studentfive things,
two out of these five things escape their memory, but
if you tell 500 things, they will remember nothing.”

The design studio is a demanding place. Both the
student and the executive should work hard in it.
My answer to the question, “how can you survive
in the professional field while you are occupied
with this?” is for two years | found it very diffi-
cult. Performing my administrative duties, giving
lectures and continuing to practice my profession
requires some self-sacrifice. Our faculty is just
like a small town, with its 5200 students, 40% of
whom are graduate students and PhD students,
and its 214 assistants and faculty members.



oluyorsunuz. Cunki calistiginiz geng insanlar da
size karsl bazen isinize gelmese de acimasizca
elestirel olabiliyorlar. O zaman kendinizi yenileme
ihtiyaci duyuyorsunuz. Akademia’ daki meslektas-
larinizla mesleki iligkileriniz, mesleki deneyimlerini
de katarak yurirse 6grencileriniz arkadaslariniz
oluyor ve arkadaglarinizla iligkileriniz daha da sa-
mimilesiyor. iliskiler ortak (iriin olarak tasarima da-
yal gerceklesmeye baslyor. Bu durumda insanlari
birlikte Urettikleri degerler mesleki paydaslklarla
daha da yakinlastiriyor. Tasarim pratigi de ortak
ariinin en tipik ve degerlisi kuskusuz.Bina tasa-
rimi, uygulamasi ya da fikri tretim, mesela 3-5 ki-
silik gruplarda yarigma Uretimi buna 6rnek olabilir.

Mimarlik Egitiminde stiidyoya kalite katan bir bag-
ka 6nemli konu ise staj. Staj konusuna gelirsek,
staj Turkiye'de ¢ok ciddi bakilan ve Uzerine titre-
nen bir konu degil. Ama biz fakilte olarak bunu
sistematik bir hale getirmeye galigiyoruz. Eski me-
zunlarimizda irtibatli staj ofisimiz iyi calisir hale
geldi. Staj konusunda en iyi ¢dzim benim fikrime
gore, staj disinda surekli olarak bir profesyonel bir
ofis icerisinde part time dahi olsa mesleki bir ¢a-
lisma ortaminin iginde olmaktir. Bunun dgrencile-
re ¢cok faydasi ve katkisi oldugunu dustntyorum.

Stiidyo pratiginde kanimca 6grenci sadece dene-
yim ve sOylenene degil davranis kaliplarinizi da
anlamak ve 6grenmek ister. Ozetle kisi olarak da
rol model oluyorsunuz. Ogrenciniz giderek zaman-
la sizinle ayni aligkanliklara sahip olmaya basliyor.
Davranis ve tepki patternlerinizi kisiligin gore yo-
rumlayip sahipleniyro. Mimarlik pratigi bir yasam
bicimi aslinda, yaptiginiz is size format atiyor. Mes-
lek disi bir is bile yapsaniz daha detayli sorgulayici
bakip daha baska ve iyi yapmaya calisiyorsunuz.
Bu da yaptiginiz isi ve sizi farkh kiliyor. Dolayisi
ile bir tasarim stidyosu yurutlctst meslek prati-
gi disina asla surtklenmemelidir. Antrenmani hig
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I deliver two different courses for the School of Ar-
chitecture’s Informatics program. Therefore, it is
not easy to manage this process. Our university’s
initiatives are financed by Revolving Funds that |
have continued using for my students in the stu-
dio. So, instead of hiring a new assistant on the
grounds of the problem covered by Article 50/d
and assistant needed accordingly in Public univer-
sities, | have always had three or four assistants
with whom | have worked together and shared my
experiences. We are continuously being given new
tasks with this student group, tasks that can also be
set by public institutions. By using our business re-
lations within the market, we provide direct sources
for our university’s research funds and revolving
funds which is the ever-burning torch of our faculty.

Thus, you never quit practicing architecture. The
Revolving Funds office is a place that you look for-
ward to going to as soon as you finish your lecture.
There you find the PhD students, grad students
and sometimes undergraduate students. You work
on projects and enter competitions. The design
educator and the academician who consistently
work on the practice area and refresh their knowl-
edge are in the office too. You stay “young” spir-
itually and intellectually while you work with your
students. You continuously keep your hand in pro-
fessional research, because the young people that
you work with can give you harsh criticism, whether
you like it or not, and therefore you need to refresh
and renew yourself. If your relationships with your
colleagues in academia are maintained within the
scope of professional experiences, your students
will become your friends and your relationship with
your friends will get closer. Relationships start to be
established as common products based on design.
In that situation, the values produced together and
the professional stakeholdership bring people clos-
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kaybetmemek lazim kanimca. Bence Mimar ¢ok
uyumaz uyursa mimarlik yapamaz yada siradan
bir ise donlsur tasarim ortaya ¢ikmaz. 5 saat uy-
kunun yeterli oldugu arastirmalarla kanitlanmig du-
rumda. Kalaninda kitap oku muzik dinle ¢iz, dtsun,
mimarlidi besleyen sanatlarla ugras denilebilir.

Kuskusuz paylastigim bilgilerin tamami 28 yilik
deneyime dayali belkide daginik gelen bilgiler ola-
bilir. Ancak pekte kisa olmayan bu yillar boyunca
tasarim stlidyolarinda asistan ve yurutlcu olarak
calismis bir akademisyen olarak konunun belirgin
noktalari ile, ¢ogunlugun lisans 6grencilerinden
olustugu bu panel ortaminda konunun olmaz ise
olmazlarini paylasmaya c¢alistim. Mimarlik egitimi
icinde studyo ortamina gelindiginde gereklilikle-
rin ve yapilacaklarin bir pasta tarifi kadar basit ve
net olmadidi gibi, pastanin iyi olabilmesi i¢in (her
seyin usta ascilarin yaptigi tarifler gibi) karisi-
min “ g6z ve el karari kadar” gibi ifade edilebile-
cek derecede muglak oldugu da unutulmamalidir.

Ancak bizim gibi Dekanlara stidyo igin en uygun
kosullari, surecleri saglamak ve stidyo yuruticule-
ri icin ise egitimi olabildigince gercek deneyimlere
dayandirmanin elzem oldugunu belirtmek sanirim
yerinde olur.
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er to each other. Design practice is undoubtedly
the most typical and valuable practice of the com-
mon products. Design practice is undoubtedly the
most typical and valuable practice of the common
products, particularly building design, with its appli-
cation and generating ideas; for example produc-
ing competitions in groups of —three to five people.

Another important issue in architectural educa-
tion, and which adds quality to the studio, is in-
ternship. Internship is a training that is not taken
seriously and treasured in Turkey. But as a facul-
ty, we try to systematize it. Our internship office,
which keeps in close contact with our alumni, has
become more and more functional. As | see it
the best solution in terms of internship is to be in
a professional office environment where students
can work at least part-time. | think this is a very
useful and contributive training for the students.

In studio practice, students do not want to hear only
about your experiences they also want to learn and
understand your behavior patterns, which means
you become a role model by your personality traits.
Your students begin to develop the same habits as
you. They embrace your behavior and reaction pat-
terns by interpreting them according to their own
personality. In fact, architectural practice is a way of
life. What you practice formats you. Even if you do
a job that is unrelated to your field of study, you pay
attention to details, you question and you strive to
give your best effort, which is the thing that makes
you different. Therefore, a design studio executive
should never drift away from professional practice.
He/she should keep practicing at all times. An ar-
chitect does not sleep much. If they cannot prac-
tice architecture or, what they practice becomes
an ordinary job, which could result in barrenness
in terms of design production. Studies show that
sleeping five hours per night is enough for human



135

beings. In the remaining 19 hours, you may read,
listen to music, make some drawings, in short you
may engage in the arts that nurture architecture.

Surely, most of the knowledge | have shared here,
which is based on 28 years of experience, may
seem a little bit scattered. However, as an acade-
mician who worked for years in design studios both
as an assistant and the critic, | have tried to share
with you in this panel discussion, mostly participated
in by undergraduate students, the significant points
and the “sine qua non” for architecture’. When you
enter the design studio, what to do and what is re-
quired is not simple and clear like in a cake reci-
pe; it should be remembered that the mixture is so
ambiguous in order to make a great cake, and can
only be defined by the expression “rule of thumb”,

It should be stated that it is essential to provide
deans like us with favorable conditions and pro-
cesses for studio education;, and for the studio
critics, education to deliver to students must be
built upon experiences that are as real as possible.
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Digaridan Gorinimler
Views from the Outside
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Mimarin rolinin insa etmek olduguna yonelik yer-
lesik inanis onun ancak insa edilebilir olana yonelik
egitilmesi ve buna yonelik bir tasarim kaltart edin-
mesi ile sonuglaniyor. Mimarin igerigini tarihten
alan “yapimci” misyonu, bugunlerde oldugu gibi,
tim zamanlarda bu dogrultuda olusmus kati bir
mimarhk kaltaru ile strekli canli tutuluyor Bu duru-
ma bagli olarak, hem egitim alaninda hem de pra-
tik alanda “bina yapabilme bilgisine muktedir” kisi
olarak mimarin, asil isinin bina tretmek olduguna
yonelik yerlesik anlayis mimarin bu yénde tavirlar
edinmesine denen oluyor. Bu nedenle, mimari ve
mimarhdi bir meslek olarak tanimlama o6rnegin,
insa edilemeyecek bir seye yonelik mimarin ¢a-
balari veya dusuncelerinin sonuglari baglaminda
degil; onun bir gerceklik Uretebilmesine, 6zglin ve
yeni olarak idealize edilebilecek bir seylere ula-
sabilmesine yonelik eylemleri Uzerine geligsmistir.
Yaygin bir kabul olarak, bir mimarin mesleki eylem-
leri yer/baglam, iglev, malzeme, bicim, konstruksi-
yon, imge ve teknolojiye ydnelikti. Hem mimarhk
egitimi hem de uygulamalari bu eylemleri “mimarlik
isinin 6zi/anlami” olarak odak konular haline geti-
rirler. Egitim bu odaklar tzerine yapilanir ¢iinkd bu
eylemleri ve icerigini anlayip kavrayan égrenci iyi
tasarimlar yapma veya mimar olma sansina sahip
olabilir. Pratik alanda bu eylemler nitelikli/6zgiin/ye-
nilikgi nesnel Uretimler yapilabilmesinin anahtaridir.

Bu baglamda, bu ¢alisma, ginimiz mimarlk or-
taminda mimarliga, mimara ve onun Uuretimlerine
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The conventional belief about the architect’s role is
that it is to construct, which results in educating the
architect for the constructible, during which he/she
acquires a design culture. The architect’s mission
as “maker,” which has its origins in history, is being
kept alive by a strict architectural culture today, as
it was in the past. Accordingly, the conventional
belief that the architect’s real job is to erect build-
ings as “a person who possesses the knowledge to
raise buildings,” both in the educational and practi-
cal field, leads the architect to assume a manner in
this direction. For this reason, the definition of the
architect and architecture as a profession is based
on the act of creating reality, achieving things that
can be idealized as original and new, not on the ar-
chitect’s efforts or thoughts towards something un-
constructible. As is broadly accepted, an architect’s
professional actions are about the space/context,
function, material, form, construction, image and
technology. Both architectural education and ar-
chitectural practices turn these actions into key
matters as the “essence/meaning of architecture.”
Architectural education is built on these key issues
because the student who comprehends these ac-
tions and their content can have the opportunity
to create great designs and become an architect.
These actions are the key to delivering qualified/
original/innovative designs in the practical field.

In this context, this study comprises approaches
developed towards the assertion that express-
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yonelik kabul gérmus/gecerli sayilan eylemlerin,
kabul edilmis bakislarin bir sorun alani tanimla-
did1; bunlara digaridan bakabilmenin birgcok soru-
nu gorulebilir kilacag! iddiasi Uzerine gelistirimis
yaklagimlari icermektedir. Bu yaklasimlarin pratik
ve egitime yonelik sonuglari, deneysel bir alan-
da, kisisel yaklagsimin temelini olusturmaktadir.

Hem egitim hem de pratik alanda yapma bilgisi
ile donanmis mimar aday! ve yapi Ureten mimar
ve onlarin odaklandigi eylemlerin bugiin mimarlik
alaninda ¢ogu problemlerin kaynagini olusturdugu
savlanabilir. Bu, giincel mimarlik ortaminin yansi-
malari olarak, niteliksiz binalar, carpik ve kimliksiz
kentler, mimarlik egitiminin niteligi Gzerine iginden
cikilamayan ve de bitmeyen tartismalarin kokenin-
de blylk oranda bu “nesne/yapi” odakh duslince
ve bilgi sistemleri oldugu disincesidir. Bu ¢erceve-
de, bu calismada aktarilmaya calisilan yaklagim ve
sonug tartismalarinda temel amag, disaridan baka-
rak, guncel mimari tasarim ve uygulamalarinda bil-
giyi ve degerleri kuran yaklasimlarin neden oldugu
durumlari agiga ¢ikarmaktir. Bunun yéntemi, pa-
radokslarin ve metafizigin gercgeklikler karsisinda
kullaniimasidir. Nesne karsisinda duslincenin, yapi
yapma karsisinda yapi yapmamanin, statik veya
kabul gérmus bilgi karsisinda deneylerin sonugla-
rinin konulmasidir. Mimarlikta, hem egitim hem de
pratik alanlarda, icinde oldugumuz/yasadigimiz her
seyin karsitinin ifade edilmesidir. Bu, dusinsel bir
surectir ve mimarlik ortamini olusturan birgcok seyi
reddetmeyi, sistemin gegerliligini kaybettigini kabul
etmeyi, sistemden kopmayi ve sonucta da farklilik-
lari olusturacak, her seferinde yeniden distnmeyi
saglayacak yeni bilginin tretiimesine yonelik gelisti-
rilmeye devam eden fikir, ifade ve yaklasimlari igerir.
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es that commonly accepted/valid actions about
architecture, the architect and its creations de-
fine a problem area: that the ability to have an
outsider’s perspective can make many prob-
lems visible. The practical and educational out-
comes of these approaches provide a basis for
an individual approach in an experimental field.

It can be asserted that future architects and prac-
ticing architects equipped with know-how in both
the educational and practical fields, and the acts
on which they have focused, are the source of
many problems in the field of architecture today.
This assertion expresses that the “object/struc-
ture” focused thought and knowledge system lies
behind the unqualified buildings and unplanned
and characterless cities as reflections of contem-
porary architectural milieu and vague, endless
discussions on the quality of architectural educa-
tion. Within this scope, the main purpose of these
discussions on approach and results, which we are
trying to convey through this study, is to bring out
into the open the situations caused by approach-
es forming knowledge and values in architectural
designs and practices, with an outsider’s perspec-
tive. The method for this is to use paradoxes and
metaphysics vs. realities: to demonstrate object
vs. thought, to build vs. not to build, static or ac-
cepted knowledge vs. experiment results. Architec-
ture is an expression of opposites of everything in
which we are part of/live, both in the educational
and the practical field. This is an intellectual pro-
cess and architecture comprises ideas, expres-
sions and approaches enabling us to reject many
of the things that form its milieu, to accept that the
system has lost its validity, to disconnect from the
system, and consequently enabling us to create
differences, and to produce new knowledge, which
provides the opportunity to rethink every time.



1. Pratik Mimarhik Ortami Elestirileri: Nesneler
ve Yapma Bilgisi

Guncel mimarhk kaltdrintn aslhinda bir mimari
nesne kiltirl oldugu sdylenebilir. Unli mimarlarin
jenerik binalari, mimarlhkta bu nesne kultiriinin
olusmasinda en 6nemli etkendir. Teknolojinin sag-
ladid1 olanaklar baglaminda gérintilerin kolay eri-
silebilir hale gelmesi, jenerik nesneleri, hem pratik
hem de egitim alanina hikmeder hale getirmistir.
Bu, dnemli bir sonug olarak mimari tasarimin di-
sunsel sinirlarinin daralmasina neden olmaktadir.
Mimarhgin icerik olarak nesnenin niteligi Gzerine
gelismesi, guncel mimarligin degerlerinin sorgu-
lanmasini; tasarimin dusunsel sinirlarinin daralma-
sI sorunu ise yapisalligin kuram, egitim ve kisiler
Uzerindeki etkilerinin analiz edilebilmesini saglar.

1.1.Mimarlhkta nesneler iizerine odaklanma

Mimari nesnelerin fiziki nitelikleri ve maddesel de-
gerleri, onlarin mimarlik ortaminda yer bulmalari
veya g6z ardi edilmelerinde en temel unsurlar ola-
rak éne cikiyorlar. Bir bina jenerik hale geliyorsa;
maliyeti, imgesi, bicimi, baglami ile iligkileri baki-
mindan digerlerinden farklilagsmigtir. Gincel mi-
marlik ortami boylesi bir yapiyi yayin odagi haline
getirerek, yapinin nesnel degerleri baglaminda,
taninirhdini veya mimari reytingini arttirmaktadir.
Ornegin Frank Gehry’nin Bilbao Guggenheim Mii-
zesinin reytingi %98’dir [1]. Bu durumda, sorun bi-
linir/ jenerik olanin; bu binay! olusturan yapisal ve
tasarimsal degerlerin mimarlik ortamini nasil bu
kadar etkileyebildigidir. Daha kritik bir sorgulama
ise “belli nesnelerin olusturdugu prensiplerin tim
mimarlik ortaminda bu denli yayginlasmasinin so-
nuclar” tGzerine yapilabilir. Bugin mimarlk ortam-
larinda nesnelerin kisilerin 6zgir distinme alanini
daralttigi ve egitimcilerden daha fazla 6grenciler
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1. Criticism on the Practical Milieu of Architec-
ture: Objects and Know-How

It could be said that the contemporary architectur-
al culture is in fact an architectural object culture.
Generic buildings of the world-renowned archi-
tects are the most important factor in the forma-
tion of this object culture. Images that have be-
come easily accessible in terms of technological
opportunities, have caused the generic objects to
dominate the field of practice and the education-
al field. This leads to an intellectual limitation on
architectural design. The fact that architecture
evolves through the characteristics of the object in
terms of form and substance, enables us to ques-
tion the values of contemporary architecture; and
the problem of the narrowing of the intellectual lim-
its of design enables us to analyze the impact of
structurality on theory, education and individuals.

1.1.Focusing on objects in architecture

Physical qualities and material values of architec-
tural objects are important as they are essential as-
pects in terms of finding their place or being ignored
in the architectural milieu. If a building has become
generic, it has become different from other buildings
in respect to its relations with cost, image, form and
context. Contemporary architectural milieu boosts
the recognition of the building and its architectural
rating in terms of its worth as an object, by mak-
ing such buildings the center of attention for the
publishing world. For instance, the rating foriFrank
Gehry’s Guggenheim Museum Bilbao is 98% [1]. In
this case, the question is how the recognized/ge-
neric, the constructional and design values, which
form this building, are able to deeply influence the
architectural milieu. A more critical question could
be asked about ‘the outcomes of the principles
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Uzerinde etkilerinin oldugu aciktir. Bu nesneler,
bicimsel benzesimlere, malzeme tekrarina, gorsel
kopyalara, programatik tekrarlara yol aciyorlar. Her
¢esit mimari sorunun ¢6zUmu bu jenerik nesnelere
yakinliktan veya onlarin her tirden tavirlarinin yo-
rumlanmasindan gegiyor. Bu durumda, bilinir olani
icerigi bakimindan anlayamamak veya anlagilama-
masli, hem egitim ortamlarinda hem de uygulama
alaninda mimari nesneyi degerli/ 6nemli/ nitelikli
gorllerek surekli ve yeniden, gercedi ile ilgisiz bi-
¢imde Uretiimesi ile sonuglaniyor. Mimari nesne
ikonlastikga tasarim sureglerinden kentle iliskileri-
ne, yapim tekniginden malzemesine, bicimsel yak-
lasimdan imgesine kadar tim yapisal, gorsel ve
tasarimsal nitelikleri egitim, kuram ve pratik alan-
larda tim paydaslarin ayni bigcimde distinmesi gibi
son derece olumsuz bir etki alaninin ortama huk-
metmesine yol agiyor. Bu durumun mimarlik ortami
Uzerindeki en olumsuz etkisi; dogru, 6zgun, yenilik-
¢i olana yonelik ortak degerlerin o nesne ve onun
kopyalari Uzerinden gelismesidir. Tasarim ve ureti-
me yonelik standart begeniler; imgenin ve bigimin
bir tasarim icin yenilik¢i araclar olarak goérilmesi;
yeni ve 6zgun olanin referanslarinin olmasi; mimar-
likta farklilik ve arayislari 6nemsiz hale getirmekte-
dir. Bu nedenle hem pratik alan hem de mimarlik
egitimi, kuram ve uygulamalarinin buguin kisir bir
donemde oldugu asikardir. Bigcimsel farklilagsmalar
ve maddenin gorsel nitelikleri herkes igin 6zgun-
lUk Gretmenin neredeyse tek yolu haline gelmigtir.

Dolayisiyla nesne Uzerine odaklanma, mimarlik
ortaminin yeni kultirel degerler edinmesi yoniinde
onun reflekslerini elinden almaktadir. Ortam iko-
nografik kopyalar (simulakr goruntileri) ve bigim-
sel taklitlerle doludur. ikon nesneye benzer bir sey
yapma herkes i¢in guvenli bir alan tanimladigi su-
rece de 6zgun bir seylerin Uretilemeyecegi agiktir.
Bu baglamda, bugiinlerde fikirleri ve yaptiklari ile
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formed by certain objects, becoming popular in the
architectural milieu.” Today, it is evident that objects
narrow down the free-thinking space of individuals
and have more influence over students than edu-
cators. These objects give rise to formal analogies,
repetitive use of material, visual copies, program-
matic repetitions. The solution to any architectur-
al problem resides in remaining close to these
generic objects or reading their every attitude. In
this case, not being able to understand the recog-
nized in terms of form and substance, results in the
continuous reproduction of the architectural object,
which is regarded as valuable/important/qualified,
irrespective of its authentic self, in both the educa-
tional and practical environment. The fact that the
architectural object is iconized, leads an immense-
ly negative area of influence to dominate the archi-
tectural milieu, namely causing every stakeholder
in the educational, theoretical and practical fields
to have the same perspective on all constructional,
visual and design qualifications from design pro-
cesses to urbanistic relations, construction practice
fo construction material, from stylistic approach to
imagery. The most negative impact of this situation
on architecture is that the common values regard-
ing authenticity, originality and innovativeness are
being developed through that object and its cop-
ies. Standard tastes for design and production, the
fact that image and form are regarded as innova-
tive instruments for a design, and that the new and
original one has references, make the architectural
differences and quests insignificant. For this rea-
son, it is obvious that theories and practices of both
practical field and architectural education are to-
day in an unfruitful period. Formal differentiations
and visual qualities of the material have become
the only way of creating originality for everyone.

Therefore, focusing on the object takes the reflex-



ortama yon veren, farkl yaklagimi ile digerlerinden
ayrilan, fikirleri ile farkh dislncelerin dogmasina
neden olan (Aldo Rossi, Peter Eisenman, Bernard
Tschumi, Rem Koolhaas veya felsefede Derrida
gibi) mimarlarin olmamasi higte rastlanti degildir.

1.2.Mimari tasarimin diigtinsel sinirlarinin
daralmasi/ teknolojik esaret

Tarihsel sureklilikte teknolojik gelisimle dogrudan
iligkili, insa etme bilgisine yonelik formlar, mimar-
lik bilgisi ve kultirindn bigimlenmesinde asal bir
unsur olmustur. Striktirel-konstrikksiyona yonelik
tavirlar, detay ¢ozumleri, malzeme, tesisat bilgileri
ve ekolojik yaklagimlari kapsayan bu yapisal bilgi
formlari (buna genis anlamda teknoloji de dene-
bilir), hem egitim hem de uygulama alaninda du-
stincenin nesneye doénusmesinde belirleyicidirler.
Bu cercevede, glincel mimarliga ait bir sorgulama,
tasarima ait dustnsel derinligin sinirlari ve bu bil-
gi formlari arasindaki iliski Uzerinden yapilabilir.
Bugunlerde standart egitim sistemleri ve uygula-
malar alaninin tasarima ait distnsel sinirlarinin,
batintyle yapisal bilgi formlarinin sinirlari iginde
kaldigr gozlemlenmektedir. Yapilabilirik esasina
bagli bir tasarim duglncesi anlamina gelen bu
durum, yaratici digtncenin tekrar Ustine kurulu
ve mekanik hale gelmesidir. Oysa 6zellikle yapi-
sal olanin sinirlari mimari dislnce tarafindan ih-
lal edilirse, bilginin niteligi ve 6zgin olana ydnelik
yeni seyler gelistirilebilir. Aksi durum, yapisal ola-
nin mutlak bilgisinin teknolojiye yakinlik basligi
altinda mimari dusunceyi giderek indirgemesi ve
eksiltmesidir. Boylesi durumlar igin estetik, disip-
linler arasi olma durumu, sanata yakinlik, soyut
ifadeler gibi mimari distincenin derinligini arttiran
sihirli alanlarin bir anlaminin olmayacag aciktir.
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es of the architectural milieu away and deprives
it of obtaining new cultural values. The architec-
tural milieu is full of iconographic copies (simu-
lacra images) and formal imitations. It is evident
that original things will not be created as long as
doing something similar to the ‘icon object” de-
fines a safe zone for everyone. In this context,
it is no coincidence that there is not one archi-
tect today who shapes the architectural milieu
with their ideas or doings, who is distinguished
from others by their different approaches, who
paves the way for the birth of different thoughts
(such as Aldo Rossi, Peter Eisenman, Bernard
Tschumi, Rem Koolhaas or Derrida in philosophy).

1.2. Narrowing down the intellectual limits of
architectural design/ technological slavery

Forms about construction knowledge, which are di-
rectly related to technological development within
historical continuity, have been the key elements
in the shaping of architectural knowledge and cul-
ture. These structural forms, comprising the struc-
tural-constructional methods, detailed solutions,
material and installation knowledge, and ecological
approaches (which can also be called technology
in a broad sense), are determinant in terms of the
transformation of the thought into the object, both
in the educational and the practical field. With-
in this scope, contemporary architecture can be
questioned through the relationship between these
forms of knowledge and the boundaries of the de-
sign’s intellectual depth. Nowadays, it is observed
that standard educational systems and intellectu-
al boundaries of application areas concerning the
design stay entirely within the boundaries of the
constructional knowledge forms. This situation,
which means a feasibility-dependent design idea,
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Bugun yapim teknolojileri alani, tasarim ve kuram
alanlarindan daha hizli ve derinlemesine bir gelisim
gosteriyor. Gerekli ekonomik kosullar saglandigin-
da her seyin Uretilebilecegi ortaya ¢ikmaktadir. Ta-
sarim alaninin kendine kisit olarak koydugu her tur
yapisal problemin bir Ust yapim bilgi formu tarafin-
dan ¢6zumlenebilecedi gercedi baglaminda, yapi-
sal kisitlar gerekge gostererek diistinsel sinirlarini
kendisinin koymasi/ belirginlestirmesi ve agiklan-
masi glg¢ bir geligkiye karsilik geliyor. Dolayisiyla,
yapma bilgisinin ve kultarinin etki etmeyecegi bir
tasarlama dlslincesi veya surecinin olusturulmasi,
bunlara ait zihinsel/kuramsal derinligin arttirilabil-
mesi 6nceden belirlenmis her seyden, standartlar-
dan, tekrarlardan ¢ikmak ve tasarim distncesinin
yeni ufuklar edinebilmesi i¢in dnemlidir. Aslinda bu,
tasarimin dusincesinin bir evrime ugramasi igin,
en temel baglamlarindan biri olan yapim bilgisi
alaninin gérmezden gelinmesi gerekliligi anlamina
gelmez. Bir deneyim alani olarak, tekrar ve denen-
miglik Uzerine kurulu bilgilerin g6z ardi edilmesi
ve tasarim alanina baski yapan mutlak bir etkenin
etkilerinin azaltilmasi gerekir. Bdylece tasarim du-
stincesine ait kisitlarin niteligi degistirilebilir, yapisal
gereklerin tasarim dusuncesi Uzerindeki ezici bas-
kisi azaltilabilir ve standartlastirici, belirleyici bilgi
ve tecrubelerin Otesine gegilerek, tasarim ve yap-
ma fikrine ait yeni distinme yollarini gelistirilebilir.

2. Mimarhk Egitimi: Standartlagsma ve
Merkezdeki Bilgi

Mimarlik egitim sisteminin standart bir 6grenciye
bir taraftan 6zgunluk, farkli disinme, elestirel ba-
kabilme, yeniliklere agik olma, ¢ikarimlar yapabil-
me gibi tasarimci kimligini olusturacak yetenekleri
Ote yandan ise glncel mimarligin degisen ginde-
minde gelisen tartismalari takip edebilecek, onlara
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shows that the creative thinking is based on repe-
tition and has become mechanical. If architectural
thinking violates the boundaries especially those
of the structured; knowledge and originality-orient-
ed new objects can be developed. Otherwise, the
absolute knowledge of the structered will gradual-
ly degrade and diminish the architectural thinking,
under the name of being close to technology. It is
evident that magical areas like aesthetics, interdis-
ciplinarity, closeness to art, abstract expressions,
which increases the depth of architectural think-
ing, will not bear any meaning in such situations.

Today, the field of construction technologies shows
a faster and deeper progress than the fields of
design and theory. It is becoming evident that ev-
erything can be produced when the right economic
conditions are provided. Given that every type of
constructional problem, which is set as a constraint
by the field of design itself, can be solved by an up-
per level form of knowledge, the fact that the field
of design sets/concretizes its own intellectual limits
by reason of constructional limits corresponds to a
subtler contradiction. Therefore, the construction
of design thinking or the design process, which
cannot be influenced by know-how and a culture
of know-how, the ability to increase the mental/
theoretical depth in respect of the said know-how
culture, are important in terms of being freed of
everything that is predetermined, standards and
repetitions, and also mean that design thinking
could set sail for new horizons. It actually does
not mean, in order for design thinking to evolve,
that the knowledge of construction, which is one
of the most essential elements of design thinking,
should be ignored. As a field of experience, knowl-
edge built on repetition and test should be ignored
and the influence of an absolute factor, which puts
pressure on the field of design, should be mini-
malized. Thus, the nature of the limits on design



katilabilecek ve katki yapabilecek bilgi ve gorguyu
kazandirmasi beklenebilir. Fakat mimarlik okulla-
rina se¢cme sinavi sistemi ile gelen bir égrencinin
mimarlk egitiminin taban olarak kullanabilecegi
bilgilerinin son derece sinirli olmasi, egitim siste-
minin ve akademisyenlerin sorunlari gibi bilindik ve
degismeyen faktorler egitim sistemine yonelik bek-
lentilerin gergeklestirmesini zorlastiriyor. Aslinda,
mimarlik 6grenci, akademisyen ve egitim sistemi
(mimarlik bilgisi) Uzerine gelisen/derinlesen egitim
sisteminde her bir paydasin durumunu belirginles-
tirmekte yarar vardir. Coklu distinme, sorgulama,
elestirel bakma, c¢ikarimlar yapma yonu kuvvetli
olmayan; sanatla etkilesimi sinirli ve bu eksiklikleri-
ne ragmen var olan standart egitim ve bilgi sistemi
icinde kendini gelistirmek durumunda olan bir 6g-
renci profilinden s6z edilebilir. Yikselme kriterleri,
akademik performans degerlendirmeleri gibi kisisel
gelisimi denetleyen mekanizmalar nedeniyle kendi-
ni gelistirmek, akademik ¢aligmalar yapmak duru-
munda olan akademisyen profili de egitim sistemi-
nin standart bir pargasidir. Ayrica guincel teknolojik,
disunsel sartlar baglaminda yenilenmesi, gelistiril-
mesi kaginilmaz olan dersler ve tasarim ve yapi
studyolarinda olusan yeni ¢ikarimlar baglaminda
olusmasi gereken bir mimarlik bilgisi de egitim sis-
teminin en énemli pargasidir. Bu U¢U, egitim sis-
teminin igeriginin tanimlanmasini saglar. Ote taraf-
tan, Mimarlik okullarinin kendini gelistirmesi gerekli
bu U¢ yapiy! barindirmasi egitim sistemi igin kagi-
nilmaz goérinmektedir. Fakat bu U¢ yapinin kendi
icinde barindirdigi sorunlar sonugta egitimin siste-
minin yeterliligi, gtincelligi, verimliligi ve beklentileri
karsilamasi bakimindan olumlu olmayan durumlari;
aslinda bugun tlke mimarliginin sorun olarak goéru-
len temel eksikliklerinin kaynagini olusturmaktadir.
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thinking could be altered, the constructional ne-
cessities’ overwhelming pressure on design think-
ing could be decreased and, new ways of thinking
could be developed in respect of the idea of de-
sign and construction, by going beyond standard-
izing, determinative knowledge and experiences.

2. Architectural Education: Standardization
and Centralized Knowledge

The architectural education system is expected, on
the one hand, to equip a standard student with abil-
ities, which will form his/her identity as a designer,
such as originality, ability to think differently, to look
critically, to be open to new ideas, to make deduc-
tions; on the other hand, it is expected to provide a
standard student with the required knowledge and
attitudes, that will help him/her to keep pace with
the discussions in architecture’s ever-changing
agenda, and induce him/her to join and to contrib-
ute to those discussions. But, common and unvary-
ing factors, such as the limitedness of the student’s
(who is admitted to the schools of architecture by
a selection examination) knowledge, which can be
used as a basis by the schools of architecture, and
problems with the education system and academi-
cians, make it difficult for educational expectations
to be realized. In fact, it is useful to concretize the
status of every stakeholder in the education sys-
tem which develops/deepens through students,
academicians and the educational system (archi-
tectural knowledge). Mention should be made here
of the student profile, which is inadequate in terms
of multiple thinking, questioning, having a critical
point of view, making deductions, interacting with
art; and which is also in need of improving itself
in the present education and knowledge system,
despite despite the deficiencies in the said system.
The academician profile is also a standard part of

=
Cc
X
>
-
wn
O:
2
=
m
N




Ogrencinin ve akademisyenin 6zgir, tretken ga-
lisabilecekleri ve Uretimlerinin egitime katkilar
saglayacagi ortamlarin eksikligi bilginin gelismesi
ve yenilenmesinde dnemli bir eksiklik olarak goru-
lebilir. Bu, bir bilgi Uretilmesi ve egitimin asal ¢
yapisinin birbirini olumlu bigimde etkilemesi ve
gelistirmesinin alani olarak, deneysel yaklagimi
gindeme getiriyor. Deneysel yaklagim kuramsal
ve uygulama alaninda her tir bilgi veya farkl di-
siplinlere ait bilgi ve yaklagimlari bir araya getirme
girisimi olarak da tanimlanabilir. Deneysel yaklagim
her tr bilgi ve disiplinin bilgisini kullanildidi ve ya-
ratici nitelikle yeni bilgilerin, duslncelerin Uretildi-
gi durumlari/ortamlari kapsar. Bu, mimarlik bilgisi
diginda tasarima ve digunceye ilham verecek her
tlr baska bilgi veya alanin tasarim alani igine ¢ekil-
mesi; guvenli olan bilgi alanlarindan uzaklagmadir.

Boylesi deneysel yaklagimlar olusturmak ve sonug-
lar Uretebilmek icin tasarim ve yapi stidyolari Snem-
li firsatlar sunar. Bunlar bilgi aktarimi yapilan yerler
olmanin butinlyle uzagdinda, farkh bilgilerin, bakig
acilarinin, tretimlerin her seyi bagtan anlamanin ve
onu yeniden elde etmenin ortamidirlar. Deneysel
stiidyo ortami hem 6grencinin hem yurGticindn bir
problem etrafinda ortak gabalarinin alanini tanim-
lar. Nesneler veya sonuglar yerine strecin 6nem-
sendigi, bir sonraki agsamanin belirsizlikler barindi-
ran; ilkeler yerine kavramlarin, semalar yerine soyut
ifadelerin, tutarli olan yerine diizensiz ve aykiri ola-
nin gectigi denemeleri barindirir. Bdylece standart
olandan cgesitli olana, merkezde yer alan bilgiyi kul-
lanmak yerine bilgi Gretebilen bir sistem olusur [2].
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the education system. This profile is in need of im-
proving itself, with regard to academic work due to
individual mechanisms that control personal devel-
opment, such as promotion criteria, academic per-
formance evaluations. Finally, architectural knowi-
edge is the most important part of the education
system, and it must be renewed in terms of current
technological, intellectual conditions and must be
formed in terms of new outcomes formed in de-
sign-build studios, and in terms of courses that must
inevitably be improved. This trio provides a defini-
tion for the content of the educational system. On
the other hand, it seems inevitable for educational
system that the schools of architecture hold this tri-
ple structure, in order to improve themselves. But,
the problems held within this triple structure cre-
ate negative conditions in terms of the educational
system’s adequacy, up-to-dateness, efficiency and
ability to meet expectations;, more clearly, these
problems are considered as the source of essential
inadequacies in local (Turkey’s) architecture today.

A lack of platforms where students and academi-
cians can work freely and productively, where their
products contribute to education, can be consid-
ered as an important deficiency in the development
and innovation of knowledge. This brings forward
the experimental approach as a domain where
knowledge is produced, developed and the three
fundamental principles of education influence each
other positively. The experimental approach can
also be defined as an attempt to gather all knowl-
edge and approaches together, belonging to every
type of knowledge and different disciplines in the
theoretical and practical field. The experimental
approach includes situations/platforms where all
types of knowledge and disciplinary knowledge
are used and new knowledge is acquired, and
new ideas of a creative nature are formed. This



3. Sonug: Bir Kopma Stratejisi Olarak Dene-
meler ve Seyler: Farklilagsma ve Ozgiinlegsme
Uzerine Metafizik/Paradoksal Yaklagimlar

Mimarhgi bir nesne ve onun nitelikleri izerinden
gelistiren her tir yaklagsimdan, tasarim dasincesi-
ne yon veren yapisal bilgi formlarindan, teknolojinin
sinirlarinda her seyi standartlastiran anlayislardan,
egitimin yash oldugu merkez bilgiden veya mimar-
lik ortamini olusturan her seyden kopmak bir 6z-
gunluk ve farklilagsma stratejisinin olusturulabilmesi
bakimindan énemlidir. Bu aslinda bir digiinme yo-
lunun/bigiminin insa edilmesi girisimidir ve 6zinde
paradokslari ve metafizik yaklagsimlari barindirir.

Paradoks bir kirllma/ayrilma durumunu ifade eder.
Bir seyi tum bilegenleri ile oldugu gibi anlamanin
yoludur. Bu, cgeliskiler, catismalar ve bir digeri/6teki
Uzerine gelisen yaklasimlardir: Teknoloji kargisin-
da yaraticihigin, dizen kargisinda kaosun, nesne
karsisinda dusuncenin benimsenmesidir. Bdylece
mimari sorunlarin ¢ézimlenmesi igin dustnceler
uretilebilir. Paradoksal yaklasim bir sureci barin-
dirir. Bu slire¢ bir ifade veya bilindik bir yaklasim
Uzerine gelistiriimez; sonucu bilinen bir baglangici
barindirmaz, hicbir seyden referans almayan ve
her yeni sorunda her seferinde en bastan baglayan
tavirlar kapsar. Anthoniades'’in degimiyle gelece-
de ve yildizlara bakmayi gerektiren bir diginme
bicimidir [3] s.51. Ayni zamanda elestirmenin ve
yapmanin alternatif yollarini kesfedilmesinin, genis
kabul gérmus toplumsal yapma yollari ile disiplinli
bir yuzlesmedir. Bir kargl gelmedir. Diger bir ifade
ile mimarhdin ve diinyanin yeniden anlasiimasidir.

Metafizik ise bilinmeyenin arastirilmasidir, onu
anlamaya ve yorumlamaya c¢alismaktir. Bu indir-
gemeci bir ifadeyle mekan Uzerine disinmektir.
Mekanin niteliklerinin, tekrar eden sonlu veya sinirli
durumlarina karsi1 sonsuz veya maddesiz durumla-
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means putting every other knowledge or field (ex-
cept architectural knowledge), which will inspire
design and thinking, into the field of design, thus
moving away from the safe fields of knowledge.

Design and construction studios offer important op-
portunities for forming such experimental approach-
es and producing results. These studios are com-
pletely removed from platforms where knowledge is
conveyed; these environments are intended to en-
able different notions, different points of view to be
re-understood and re-acquired. The experimental
studio environment defines the common efforts of
student and the critic, in terms of trying to provide a
solution to a problem. It contains experiments where
process is considered more important than objects
or results. It involves essays and trials where prin-
ciples, diagrams, consistency are replaced with
concepts, abstract expressions, irregularity and
contrariety. Thus, from standard to various, a sys-
tem occurs that is capable of producing knowledge
instead of using the centralized knowledge [2].

3. Conclusion: Trials and Things as a Disasso-
ciation Strategy: A Metaphysical/Paradoxical
Approach to Differentiation and Authenticity/
Originality

It is important to detach architecture from every
approach that develops it through a certain ob-
ject and its characteristics, from structural forms
of knowledge that dominate the design thinking,
from conceptions that standardize everthing with-
in the technological boundaries, from centralized
knowledge on which the education is based or
from everything that constitutes the architectural
milieu, in terms of creating an originality and dif-
ferentiation strategy. This is an attempt to con-
struct a way/method of thinking and it essentially
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rinin; mutlak hallerinin arastirilmasi yaninda yasa-
ma kaynaklik edecek zayifliklarin kesfedilmesidir.
Mimarlik ve mekénin bilinmeyenleri hakkindaki
tahminlerimizin gecerliliginin arastiriimasidir. Me-
tafizik yaraticihga giden paradoksal yolda bir ¢esit
katalizor oldugu sdylenebilir. Kesiflerin, tahminlerin
ve gelistirilen midahalelerin genel kabul gérmuis
iceriklere kargi Gstinligundn olusmasinin yéntemi-
dir; fiziksel olanin 6tesindeki diinya hakkinda tutar-
liig1 olan fakat geligkilerle dolu bilgiler Gretmenin ve
sonugta kendi yenidlinya teorisini, hayal etmenin
yeni gergekligini gelistirmenin yoludur. Metafizikgi
yaklasim mimarin/mimarlik 6grencisinin kendini
bilinmeyenin diasinidlmesine adamasi, elestirerek,
sorgulayarak hayali tasarimlar dnermesi anlamina
gelir. Metafizik'de paradoks olanda gizli; arastiril-
mamisg, alisildidin étesinde, tekinsiz alanlarda fikir-
ler, sipheler ve zihinsel seyahatlerle yaraticiliga ait
dusince bigiminin sekillendiriimesidir [3] s.51- 63.

3.1. Bir Simyacilik isi Olarak Tasarim Stiidyosu

Genel anlamda deneysel yaklagimlarin kapsa-
minda olan ve ydnteminde Paradokslar ve meta-
fizik yaklasimlar Uzerine kurulu bir tasarim stud-
yosunun bir simya atdlyesinden, katilimcilarinin
da simyacilardan farklarinin olmadigi séylenebilir.
Stldyo sadece, tipki simyadaki altin gibi, bir sey
hedefler/tarif eder. Bu sey celiskilerin, catismala-
rin, yuz yuze gelmelerin, kopmanin, bilinmeyeni
tanimlamaya calismanin alaninda, gidilecek yolun
anlatimidir. Bir tasarim problemi olarak sey orada
olmayan, yeniden anlamaya aracilik eden,
man-mekéan ve hareket Uizerine olan, gatisan, im-
geyi olusturan, kendimizi ve varhdimizi tanimladi-
gimiz sinirlarimizin 6tesinde olanin aranmasidir.
Bunlara ek olarak, kendi ve kendi olmayani iginde
barindiran, degisimi baslatan ve surecin sonunda

Za-
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hosts paradoxes and metaphysical approaches.

A paradox points out a state of fraction/detach-
ment. It is the way of understanding a thing with all
of its components. These are the approaches that
develop through contradictions, conflicts and other
choices/alternatives: this is the adoption of creativ-
ity vs. technology, chaos vs. order, thought vs. ob-
jJect. By this way, ideas can be generated to solve
architectural issues. The paradoxical approach in-
volves a process that cannot be developed through
an assertion or a familiar approach, this process
does not contain a beginning of which the result
is known, it includes methods/attitutes that do not
take anything as reference, that start over when
facing a problem.
is a way of thinking that requires us to look at the
future and the stars [3] s.51. Itis also the discovery
of criticism and the ways of making; a disciplined
confrontation with the largely accepted social ways
of making. It is an objection. In other words, it is
a consensus between architecture and the world.

In the words of Antoniades: it

Metaphysics is the study of the unknown, an at-
tempt to comprehend and interpret it. In a reduc-
tive saying, it is the meditation about space: dis-
covering the characteristics of space — its infinite or
substanceless states against its repetitive or limited
states — and discovering its weaknesses along with
studying its absolute aspects, which can be used
as a resource for life. It is the study of the validity of
our estimations about the unknown of architecture
and space. It could be said that metaphysics is a
kind of catalyst on the paradoxical way to creativity.
It is a method for establishing the superiority of the
discoveries, estimations and interventions which
have been developed over the commonly accept-
ed content; it is the way of producing knowledge
that is consistent with the world beyond the physi-
cal yet full of paradoxes, and consequently it is the



aciga cikanin arastiriimasi, sorgulanmasi, anlam-
landiriimasi, tartisilmasi, Uretilmesidir. Yeni, 6zgln,
siradigl olana ulasma ¢abasi i¢inde her tur girisim,
kavrayis, kesif ve mudahalelerdir [4] s.167-182.

Simyacinin ¢abalari ve yasadigi sonuglarin uygar-
hda katkilari benzeri tim atdlyenin “seyi” anlama
micadelesi de sonugta baslangicta tarif edilen
“seyden” farkli olacagi/oldugu aciktir. Fakat yine
simyacilikta oldugu gibi, tasarim stidyosu sireg-
lerinde yapilan tartismalar, elde edilen Urtnler so-
nucun kendisinden daha degerlidir. Aslinda sonu¢
diye bir sey de yoktur. Sonug, sonu gelmez bir si-
re¢ ve Uretilen anlamlarin her seferinde yeniden
okunabilmesi veya elde edilebilmesidir. Bu gerge-
vede, mimari tasarim stidyosu uretilen dislnceler,
tartismalar, kisisel anlamlandirmalarin ve bunlara
bagh tretimlerin baglaminda programa, yere, bigi-
me, konstriksiyona, imgeye, malzemeye yonelik
kesif ve denemelerin tasarimcida biraktigi muglak,
tartismall ve deneyim Gzerine kurulu etkilerin orta-
midir. Bu ortam 6zgurluklerin, bilginin Gretilmesinin,
var olandan kopmanin ve yenilik¢i/6zgln Uretimle-
rin yapilmasi; mimarlk egitiminde ve mimar pro-
filinde bir farkhlasmanin dogmasinin kaynagidir.
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way of developing its own world theory and a new
concept of imagination. In the metaphysical ap-
proach, the architect/student devotes him/herself
to think about the unknown, to offer imaginary de-
signs by criticizing and questioning. [3] s.51- 63.

3.1. Design Studio as Alchemy

In the general sense, it could be said that a design
studio is no different from an alchemy workshop,
which is included in experimental approaches, con-
ducted using paradoxical methods and based on
metaphysical approaches; and its participants are
no different from alchemists. The studio aims for/
describes a thing, just like gold in alchemy. This
thing is the description of the method to follow, in
the field of paradoxes, conflicts, face to face meet-
ings, ruptures, detachments and the definition of
the unknown. The thing as a design problem is
the pursuit of everything that is not there, every-
thing that mediates to re-comprehend, everything
that is about time-space and motion, everything
that contravenes, creates the image and every-
thing that is beyond our limits with which we de-
scribe ourselves and our existence. It is also the
study, interpretation, discussion and creation of
anything that contains the self and not-self, any-
thing that starts the change and comes to the
surface at the end of the process. That is every
type of attempt, conception, discovery and inter-
vention in terms of struggling to reach for the new,
the original and the extraordinary [4] s.167-182.

Similar to the alchemist’s efforts and the cultural
contribution of the results he may have had, it is
evident that the whole workshop’s struggle for un-
derstanding the “thing” is/will be different from the
“thing” that is described above. Nonetheless, as
in alchemy, discussions conducted and the prod-

=
c
>
-
(7]
o
2
=
m
N




KAYNAKLAR VE SONNOTLAR
REFERENCES AND ENDNOTES

ucts obtained throughout the design processes are
more valuable than the result itself. In fact, there is
no such thing as a result. The result is an endless
process where the meanings created could be re-
defined and re-obtained. In this context, the archi-
tectural design studio is an environment based on
vague, controversial and experience-based influ-
ences on the designer, which originate from the pro-
gram, space, form, construction, image and mate-
rial-oriented discoveries and experiments in terms
of producing thoughts, discussions, personal inter-
pretations and the subsequent productions. This
environment is a center for freedom and thought
production, a source for detaching from the existing
things and producing innovative/original objects;
this is a place where a differentiation in architec-
tural education and in architectural profile is born.
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Mimarligi Vitrivius, “mimarhk uygulama ve kuramla
Agrenilir’; Viollet — Le — Duc de “mimarlik iki 6ge-
den olusur: Kuram ve uygulama” diye tanimlar. Le
Corbusier de “mimarlik rahatga soyle tanimlanabi-
lir: genel kultar” der.

Mimarlikla hasir nesir olmaya baslamamin res-
mi tarihi olan 1982 yilindan bugine gecen 32 yil-
da, sanirm mimarlik Uzerine yapilmis pek cok
tanim icinde, bu tanimlamalar benim de mimar-
iga bakisimi ifade eden en yalin tanimlamalar.

Mimarlik bir meslek olmanin otesinde; kiltlrel bir
birikim, eylem, icinde sosyal, ekonomik, politik, fizi-
ki, tarihi, teknik pek ¢ok olguyu barindiran ve bu ol-
gularla bicimlenen, degisen insan yasamina dair bir
eylem. Mimarlik diste, disincede olusan, kurgu-
lanan, dil, yazi, cizgi ile ifade, temsil edilen, gercek-
lestirilebildiginde var olunan fiziksel dinyanin insan
“eliyle” bicimlenmis ortamlari olarak tariflenebilir.

Bu ortamlarin yani mimarhdin ruhunu, niteligi-
ni belirleyen igveren, kullanici, uygulayici, mi-
mar olarak pek ¢ok aktdr mevcut olmakla birlikte,
kurgulayan, yasam tarif eden ve gergeklestiren
aktér “mimar”in roli ¢ok gugli. Peki, bdylesine
gucld bir rolin donanimlari neler olmali, nasil ha-
zirlanilmah? Bir regetesi var midir? Mimar kim-
ligi ve bu kimligin olusma kosullari neler olabilir?

Mimarhgin kulturel bir eylem olmasi mimar kim-
ligi olusumunun yasamsal bir sirece yayildigi-
ni ifade eder. Kimlik olusumunda bireysel caba,
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Trans. from Tur. to Eng: Sibel Atmaca

Many definitions of architecture have been giv-
en and the following are just three [of them]: ‘It
is learned via practice and theory” by Vitrivi-
us; “It has two parts: theory and practice” by Vi-
ollet-le-Duc; and “Architecture can easily be
defined as general culture” by Le Corbusier.

Since 1982, the year in which | officially started to
deal closely with architecture, the quotes above have
been the simplest definitions of my view of architec-
ture among all the definitions that have been made.

Apart from being a profession, architecture is a cul-
tural background, an action related to human life,
which includes several phenomena, such as social,
economical, political, physical, historical and techni-
cal. It is formed by these phenomena. Architecture
can be defined as the real world’s settings that occur
in a dream and thought. These settings can be fic-
tionalized, represented and expressed by language,
script and line, and can be formed by “artifactuality.”

Though there are many actors, such as employers,
users, performers and architects, to express the
quality and spirit of architecture, the role of an “ar-
chitect”, who fictionalizes, describes life and makes
it happen, is very important. So, what should be the
elements of such a strong role? How should one
prepare for it? Is there a solution? Under which cir-
cumstances does an architect’s identity emerge?

Since architecture is a cultural action, this suggests
that the formation of an architect’s identity takes
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beceri, birikim, belirleyici olmakla birlikte, mi-
marlik okullarinin egitim yaklagimlar
delleri, kadrolarin donanimlari, mimar kimligi-
nin olusumunda etkili bir ortam olarak yer alir.

ve mo-

Evrensel dlgekte tim yasamsal deneyimlerin hizla
degistigi, donlistugu bir donemde yasamaktayiz.
Dogal olarak Turkiye’de de mimarhdin egitim or-
tami ve pratik dinyasi degisti ve degismekte. Bir
temel egitim olarak dort yillik lisans egitimi ortami;
O0grencide heyecan, ilgi, motivasyon guclinu art-
tiran, tasarlama becerisini gelistiren, tartisma or-
tamlari sunan, bilgiye erisme kanallarini acik tutan
ve dinamik slrecleri iceren olanaklari saglamali.

Usta cirak iligkisine, bilgi ve beceriyi aktarma, dog-
ru bina yapma becerisini kazandirma ve 6gretmeye
dayali / amagli egitim modelleri, 6grenciye 6zgin
tasarim alternatifleri gelistirme, c¢evre degerlerini
tartisma ve buna kargi bir tasarim tavri gelistirme
Uzerine kurulu, kritik / elestiriye dayali, modellere
donUsmekte. Tasarim studyolari bu yaklasimlarla
kurgulanmakta. Tasarim stiudyolarinda yuratica,
¢6zUmu bilen ve dogruyu gdsteren kisi olma yerine,
sorularile tartismaya agan, soruna ¢ézim alternatif-
leri arama surecinde yonlendirici rolde bulunmakta.

Bu baglamda, mimarlik okullarinin glincel dinya
ile etkilesim icinde olmasi, okullarin egitim prog-
ramlarina ve tasarim studyolarina meslek pratigi-
nin deneyimlerinin entegre edilmesi surecleri zen-
ginlestirmekte. Yurutliclu pozisyonunda veya juri
ortamlarinda pratik diinya icinde faaliyet gosteren
mimar profillerinin bulunmasi, santiye veya yapi
tanitim gezileri ile yapim sureclerini bizzat tasarim-
cinin aktarimi ile tanitimi ve tartismaya agilmasi
egitim ortamina katki koymakta. Bir fikir projesinin;
uygulama projelerinin hazirlanma asamasinda,
imalat slrecinde, ydnetmelik kisitlamalarindan,
Uretim organizasyonu ve teknolojik olanaklardan
ya da ekonomik sinirlamalardan ve igveren beklen-
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place through a life process. As well as individual
effort, skills and background are the determiners
of this formation; the educational approaches and
models of architecture schools and staff background
also play an important role in forming this identity.

We live in a world in which all life experiences
change and transform swiftly and universally.
Naturally, the educational settings and practices
of architecture have changed and continue to do
so. As a basic education, the setting of the 4-year
undergraduate training program should provide
opportunities that enhance the excitement, inter-
est and motivation level of the trainee, offer the
chance of discussions, lead to the channels of in-
formation access and include the dynamic process.

The training methods, based upon the master—ap-
prentice relationship and targeted at the acquisition
and teaching of the skill of constructing a proper
building, have been transforming into methods that
are conducted on the basis of reviews about envi-
ronmental values, with developing original design
alternatives and a design attitude that meet envi-
ronmental values. The design studios are formed
via these approaches. In the design studios, in-
stead of being the person who knows the solu-
tion and shows the truth, the performer is the one
who leads into a discussion with his/her questions
and who guides in the solution-seeking process.

In this sense, since architectural colleges interact
with the current world, the processes are enriched
as the related practice experiences are integrated
into the educational programs and design studios.
The existence of the architects’ profiles within the
practice as the performer or the jury member, and
the designer’s own presentation of the building
process with worksite trips contribute a lot to the
training program. The training program also pro-
vides a project idea that addresses the following



tilerinden nasil etkilendigini, tim bu kosullarin veri
olarak ¢6zim iginde nasil degerlendirildigi gibi tasa-
rim surecinin batindnu kavranmasini saglamakta.

Stajlar, yarigsmalar ve yaz okullari da formal egi-
timi besleyip, cesitlendirmekte ve zenginlestir-
mekte. Ornegin, gerek malzeme gerek sistem
uretimi Uzerine faaliyet gbsteren firmalarin agtigi
yarismalar, duzenledigi yaz okullari, 6grencinin;
malzemeyi tanimasi, malzeme performasini ta-
nimaya ve gelistirmeye yoOnelik tasarimlari dene-
yimlemesi, bu sureci akademik ve pratik diinyadan
tasarimcilarla birlikte yasamasi 6énemli bir katki.
Bu calismalar, égrenciyi motive eden, egitim su-
recini yayan, surekliligini saglayan ve mimarliga
ilgiyi canl tutan etkinlikler olarak varlk gdsterirler.

Meslek yasamina akademik diunyada baslayip
uzun bir donemi egitimci/aragtirmaci olarak ge-
¢iren, daha sonra konsantrasyonunu ve faaliyet
alanini pratik diinyaya ydneltmis bir mimar olarak,
pratik ve akademik dunya birlikteligini her boyutta
Onemsiyorum. Her iki ortam birikimlerinin, potan-
siyellerinin saglayacadi kazanimlar c¢ok degerli
olacaktir. Oncelikle mimarlik kiltiriinin geligimini,
niteligini olumlu olarak etkileyecektir. Glincel bir
Ornek Uzerinden, akademik ve egitim bazh calis-
malar, kentsel donlUsim uygulamalarinda 6zgln
deneyim olanaklari saglayacak potansiyele sa-
hip olabilir. Uygulayicilarin, yani yerel yonetim-
ler, kamu kurumlari, yatirrmci ve imalat¢ilarin, bu
potansiyelleri degerlendirmelerinin, kentsel ve
mimari nitelik Uzerinde olumlu etkileri olacaktir.

Mimarlk pratiginde, yatirmci isveren tarafindan
oncelikli olarak, imar/yénetmelik kosullarinin mak-
simum duzeyde alan yaratma yonunde kullaniima-
sI, disuk yatirrm maliyeti ile ylksek kar elde edil-
mesine olanak verecek tasarim kararlarinin hizl
bir siregte elde edilmesi beklenmekte. Bu slirecte,
akademik ortamin kazandirdigi problem tanimla-
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aspects: during the preparatory and production
stage, how is this stage affected by code restric-
tions, economic constraints, production organiza-
tions, technological opportunities or employer’s
expectations?; in addition, in the design stage, the
course covers how all these conditions can be fully
comprehended in order to evaluate them as data .

The formal education is enriched, varied and de-
veloped by the practical training period, compe-
titons and summer schools. For instance, the
companies that work in the fields of both materi-
al and system production organize competitions
and summer schools. By courtesy of these events,
the trainees manage to become familiar with the
materials and their productivity; additionally, they
can also experience the designs for improve-
ments. This period is a very valuable support for
the trainees’ experiences with the leading de-
signers of the academic and professional world.
These works motivate the trainees, enhance and
provide the continuity of the training process and
thus, they arouse their interest in architecture.

Having started working in the academic world as a
researcher/instructor, and being an architect who
has focused on practice, | place much importance
on the association of both practice and the acade-
mic world in every phase. What is gained by means
of this togetherness is very substantial. Primarily,
it will positively affect the development and quality
of architectural culture. The academic and train-
ing-based works on a present sample might have
the potential of offering authentic experience op-
portunities for urban transformation. Furthermore;
the implementers, namely the local authorities,
state institutions, investors and producers will
have positive impacts on both urban and archi-
tectural quality by benefiting from this potential.

In architectural practice, what is highly expect-
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ma, veri toplama, tartisma, sorgulama, yorumlama
becerisinin, nitelik ve ¢gevre duyarliligi gibi degerleri
tasarim kriterleri arasina kosul olarak tasinmasini
saglamada kolaylastirici oldugunu dusundyorum.

Bubaglamdayarigsmalarortaminive yarismayoluyla
proje elde edilmesini gok énemli gériyorum. Yarig-
malar hem mesleki gelismeyi motivasyonu dinamik
tutan bir ortam sunuyor hem mimari ortamin, fiziksel
cevrenin nitelikli gelisimine katki koyuyor.
lik hizmetleri olarak, tasarim ve kontrolliik kapsaml
olan calismalarimiz icinde yarismalar is elde etme
araci olarak 6ncelikli bir yerde olmamasina karsin,
yarismalara ilgi gosteriyoruz. Yilda birka¢ yarisma
icinde yer aliyoruz. Suregteki dinamizm, arastirma,
yorumlama, karar verme asamalari, sonuglanma-
sinin ardindan farkli yaklasimlar izlemek, deger-
lendirmek ve tartismak kisiyi motive ediyor, bilgi
birikimini zenginlesgtiriyor ve deneyim kazandiriyor.
Bu bakigla yarismalar, akademik ve pratik disun-
ce, eylem bigimlerini iceren ¢ok degerli ortamlar.

Mimar-

Basta da ifade ettigim gibi mimarlik eylemi, orta-
mi oldukga dinamik. Mekani deneyimlemek de
bu dinamik dinyanin alanlarindan biri. Gérmek,
dinlemek, koklamak, dokunmak... Kenti ve bina-
yl, yasam kuiltirinin mekana yansima bigimini
kavramak, gezilerle ve deneyimlemelerle mim-
kin kilintyor. Bu baglamda geziler bizim yagam
programimiz icinde mutlaka yer alan bir eylem. Bu
eylemin ekip olarak bizi besledigini dugtnlyoruz.

Sonug olarak, akademik ve pratik diinya birikimle-
rini, deneyimlerini yorumlamak, degerlendirmek ve
mimariye aktarmak yasam boyu tamamlanmaya-
cak, degisecek, gelisecek, donlsecek bir slregtir.
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ed primarily by the investor employer is the use
of the reconstruction/regulation conditions in or-
der to create an area at the highest level, and
for the design decisions to be made swiftly, with
low-cost investment and high-profit. In this stage,
I believe that it would be an effective valuable fa-
cilitator such as problem identification, data acqui-
sition, discussion, questioning and interpretation,
along with environmental and quality awareness.

In this sense, | believe that the competitions, and
the projects acquired as a result of these compe-
titions, are highly valuable. The competitions both
provide an opportunity that keeps the professional
development dynamic and contribute much to the
qualified development of the physical environment.
Among all the architectural services including the
works based on design and control, we put a great
emphasis on the competitions, although they are
not the means of acquiring work. We take part in
several competitions a year. They motivate the par-
ticipating trainees, enrich their background knowl-
edge and provide a chance of experience by means
of dynamism, stages of research, interpretation and
decision-making, following the different approach-
es since the final product. For this reason, compe-
titions are the valuable opportunities that include
academic and practical ideas and types of action.

As stated before, the fact of being an architect is
a dynamic concept. In additon, the experience of
visiting places is a part of this dynamic world. Trips
and real experiences make it possible to see, lis-
ten, smell, touch and even to comprehend the city,
buildings and reflect the lifestyle onsite. Trips exist
in one’s lifestyle and that fact motivates our team.

Finally, interpreting and evaluating the experienc-
es of the academic and practice world as well as
transferring them into architecture is a process that
never ends, and is always changing and improving.
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Universite diizeyinde mesleki mimarlik egitimi ile
mimarlik mesledi uygulamasi arasindaki iliski zor
bir iligkidir. S6z konusu iligkinin 6nemi ve agmaz-
lar hem akademik hem de mesleki tartisma ortam-
larinda dile getirilen karmagsik bir konu olmustur.
Bu tartismalarin odagi, egitsel ve mesleki bakis
acilarina gore degisiklik gosterir. Akademisyenler
ve profesyoneller bu konuyu farkli agilardan deger-
lendirmekte ve elestirel bir mesafeden yaklasmak-
tadirlar. Bir taraftan mimarlik okullarinin gelecegin
mimarlarinin yetistiriimesindeki rolt ve sorumluluk-
lariylailgili mesleki beklentilerin varligi s6z konusuy-
ken, diger taraftan mimarlik egitimi alaninda mima-
rin mesleki profili ile mimarlik egitiminin amaclarini
tanimlamaya yonelik girisimler sire gelmektedir.

Thomas Fisher mimarlik egitimi ile mimarlik meslegi
arasindaki iliskiye dair akademik ve mesleki gevre-
lerde mevcut olan 3 farkl gérise isaret eder. Birinci
gorlse gore, mesleki uygulama ile mesleki egitim
arasindaki farkhliklar her bir alanin kendi mesrui-
yetini tanimlamak ve diger alana elestiri yoneltmek
igin bir temel olusturur [1] (s. 8). Ikinci gériis “pro-
fesyonelligi” temel alir ve meslegi icra edenler ile
meslegi 6gretenler arasinda diyalog ve “bilgi payla-
simi” ¢agrisinda bulunur [1] (s. 8). Uglincl goris
savunanlar ise “mimarlik disiplini’nin “hem uygula-
mayI hem de egitimi igcine alan, meseleyi tartismali
bir konu olan mesleki ayricalik konusundan uzak-
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Introduction

The relationship between professional architec-
tural education at the university context and pro-
fessional practice is not an easy one. The signifi-
cance and dilemmas of this relationship has been
a complex topic of academic and professional
discussions. The focus of these discussions va-
ries according to educational and professional
perspectives. Academics and professional practi-
tioners evaluate the topic from different perspec-
tives, usually maintaining a critical distance from
each other. On the one hand there are profession-
al expectations for the role and responsibilities of
schools of architecture in educating architects,
on the other hand the field of architectural edu-
cation attempts to define the profile of the archi-
tect and the objectives of architectural education.

Thomas Fisher points to 3 different positions in
academic and professional circles regarding the re-
lationship between architectural education and the
profession. According to the first position, the differ-
ences between practice and education are under-
lined as a ground for each group to legitimize itself
and criticize the other [1] (p. 8). The second position
takes “professionalism” as its basis and calls for di-
alogue and “sharing of knowledge” between prac-
titioners and educators [1] (p. 8). Those promoting
the third position put emphasis on the “discipline of
architecture” as a ground that “embraces both prac-
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lastiran ve bilginin insa edilmesine yeniden odakla-
nan” temel bir alan olduguna vurgu yapar [1] (s. 8).

Mimarlik egditimi ile mesleki uygulama arasindaki
iliskiye dair Uglncl gorist savunanlardan birinin
de Standford Anderson oldugu soéylenebilir. An-
derson stz konusu bu iligkiyi mimarlik disiplininin
genis perspektifinden bakarak yeniden degerlen-
dirir. Anderson [2] (s. 293) “mimarlik mesleginin
yatay olarak uzandigi” ve “mimarlik disiplini ile
dikey olarak kesistigi” ve bu iki etkinlik alaninin
“tamamen degil, kismen kesistigi” bir sema cizer.
Anderson’a gore, meslek ve disiplin alanlari ara-
sindaki kesisim fiziksel gevremizin olusturulmasina
katki saglarken, mesleki uygulama ile mimarlik egi-
timinin temel ve ortak amaci mimarligin bir disip-
lin olarak gelistiriimesini saglamaktir. Carol Burns
benzer bir anlayisla, “egitimin 6grencilere mimarli-
ga hem bir disiplin hem de bir meslek olarak yak-

lagsmanin yollarini sundugunu” belirtir [3] (s. 261).

Garth Rockcastle ise [4] (s. 286) akademik ¢evre-
ler ile mesleki gevreler arasindaki isbirligini glc-
lendirmek amaciyla her iki ¢gevrenin de Uzerinde
durmasi gereken sorumluluklara vurgu yapar:

“1. Mimarlik disiplininin akademik ve elestirel tem-
silcileri, gabalarini ve girisimlerini gergek ve guni-
muz ihtiyaclarina gore gelistirmeli ve bu ihtiyaclara
gore temellendirmelidir, ve

2. Mimarlik meslegi uygulamasi ise disipliner dene-
meler, savunma ve egitime yonelik énemli bir arag
olma roltnd gelistirmelidir.”

Mimarlik egitimi ile mimarlik mesledi uygulamasi
arasindaki iliski cok katmanli ve karmasik bir konu
olarak ele alinmalidir. Mimarin mesleki ve sosyal
sorumluluklari, mimarlik egitiminin amaglari, mes-
lek alaninin mimarlik okullari karsisindaki durusu
ve akademinin 6zerklik talepleri, konunun katman-
lar1 arasinda siralanabilir.
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tice and education, taking the discussion away from
the contested matter of professional privilege and
refocusing on the building of knowledge” [1] (p. 8).

The third position regarding the relationship be-
tween architectural education and professional
practice seems to be defended by Standford An-
derson. Anderson reconsiders this relationship
through the broader perspective of the discipline
of architecture. Anderson [2] (p. 293) draws a di-
agram where ‘the profession of architecture ex-
tends horizontally,” and it is vertically intersected
by ‘the discipline of architecture,” and these two
realms of activities “are partially but not wholly
coincident.” For Anderson, while the intersection
between the profession and the discipline of arc-
hitecture informs the creation of our physical en-
vironment, the essential common goal of profes-
sional practice and architectural education is the
improvement of architecture as a discipline. In a
similar vein, Carol Burns states “[e]ducation pro-
vides the student with ways to approach architec-
ture, as both discipline and profession” [3] (p. 261).

Garth Rockcastle [4] (p.286) promotes a vision at-
tributing responsibilities both to the academia and
the profession in order to enhance various forms of
collaboration between them:

“1. The academic and critical stewards of the dis-
cipline need to expand and better ground their en-
deavors in real and contemporary exigencies, and

2. The professional practice of architecture needs
to advance its role as a critically engaged means
for disciplinary experimentation, advocacy, and ed-
ucation.”

It should be underlined that the relationship be-
tween professional education and practice in arc-
hitecture needs to be discussed as a multilayered
and complex issue. Some of the controversial lay-



Mimar Profiline Dair Farkh Algilamalar

John Worthington’a goére, “mimarin roline dair mi-
marlik okullarinda ve mesleki uygulama alaninda
sekillenen gorusler arasinda hala buytk bir fark bu-
lunmaktadir” [5] (s. 22). Avrupa’da Egitim Yapilari-
nin Uyumlastiriimasi (TUNING) projesi baglamin-
da Avrupa Mimarlik Okullari Bagkanlari Tematik
Ag1 (ENHSA) tarafindan gerceklestirilen bir aras-
tirma projesi mimarlik programi mezunlarinin sa-
hip olmasi gereken profile dair ilgili gruplarin farkl
algilarini ortaya koymustur [6]. Mezunlar, akade-
misyenler ve profesyoneller arasindan segilen bir
gruptan lisans, ylksek lisans ve doktora programi
mezunlarinin profilleri, 6grenim ciktilari ve yeterli-
liklerine dair sorularin yer aldigi bir anketi cevap-
lamalari istenmistir. Anket sonuglari, en dnemli 6g-
renim ciktilari ve yeterliliklerinin bu ¢ gruba goére
farkhlastigini géstermistir. Boylece, akademik ku-
rumlarin mimar profiline bakis acilarinin, ¢alisan-
larin bakis acgilarindan farkl oldugu ve bunun me-
zunlar tUzerinde baski yarattigina dikkat ¢ekilmigtir.

Mimarin profilinin farkh sekillerde algilanmasina
ve mimarhk egitimi ile mimarlik meslegi arasinda
s6zde bir mesafe olmasina gesitli etkenlerin yol
actigr soylenebilir. GUnimuzde, hi¢ stphesiz ki
ekonomik, politik, teknolojik ve g¢evresel dinamik-
ler mimarlik meslegini etkilemektedir. Amerikan
Mimarlar Enstitist (AIA) eski baskani Marvin J.
Malecha “liderlik”, “is birligi” “entegre uygulamalar”
ve “surduruilebilir tasarim” kavramlarinin mesleki
uygulama alaninda meydana gelen hizli degisi-
min Urettigi yeni uygulama bicimleri olarak 6ne-
minin arttigina isaret eder [7] (s. 11-12). Meslege
adim atacak bir mezundan beklenen yeterlilikler
ve okullarin mimarlari nasil yetistirmesi gerektigi-
ne dair profesyonellerin beklentileri degismektedir.
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ers of this issue are the professional and societal
responsibilities of the architect, the objectives of
architectural education, the profession’s stand to-
wards the schools of architecture and the debates
of the claim of autonomy on the part of academy.

Differences in the Perception of the Profile of
the Architect

According to John Worthington, “[tlhere is still a
significant gap between the vision of the architect’s
role, as characterized in schools of architecture
and the reality of practice” [5] (p. 22). A research
project conducted by The European Network of
Heads of Schools of Architecture (ENHSA) real-
ized within the context of TUNING Educational
Structures in Europe Project revealed striking re-
sults about the divergent perception of the profile
of a graduate architect by different parties involved
in these discussions. A selected group of gradu-
ates, academics and professionals were asked to
answer a questionnaire on the learning outcomes
and competences regarding the profile of the
graduates of the bachelor’s, master’s and doctor-
al degree programmes. The results of this inquiry
showed that the most important learning outcomes
and competences of graduates diverged according
to these three groups. The profile of an architect
envisioned by academic institutions differs from
the profile of architect envisioned by employers,
and, accordingly the graduates seem to feel the
pressure of the differing demands on the part of
the schools of architecture and of the profession.

There are several forces at work that result in such
different perceptions of the profile of the architect
and the so-called gap between architectural edu-
cation and profession. Today, undoubtedly, eco-
nomic, political, technological and environmental
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Bununla birlikte mimarlik egitimi alani, mesleki
uygulamalarin degisen yapisina ayni hizla cevap
veremedigi yoninde elestirilmektedir. Universite-
lerde daha fazla arastirma yapilmasi ve Uretilen
mimari bilginin mesleki ve toplumsal cevrelere
daha etkin bir bicimde yayilmasi gerekliligi tartisil-
maktadir. Bu elestiri, yakin dénemde gerceklesti-
rilen “International Forum on Doctoral Educati-
on in Europe, Archidoctor Universalis. Future of
Research in European Architectural Education”
(Avrupa’da Doktora Egitimi, Archidoctor Univer-
salis Uluslararasi Forumu. Avrupa Mimarhk Egi-
timinde Arastirmanin Gelecegi) [8] baslikh kon-
feransta dile getirilmis ve Avrupa’daki mimarlik
okullarinin yeterince “yenilik¢i” mimari bilgi tretme-
digi, ve teknolojik veya mesleki alanlarda meyda-
na gelen yeniliklerin gerisinde kaldigi tartisiimistir.

Bu tartismalari mimarlik egitiminin hedefleri ve
mimarlik mezunlarinin profiline iligkin degisen fi-
kirler baglaminda yeniden ele almak mumkindur.
Bu tartismalarin, uzmanlasma veya kapsamli bir
egitim temeli, istihdam edilmek icin becerilerin
gelistiriimesi veya genel anlamda 6grencinin bi-
reysel gelisimi, meslegin degisen taleplerine ce-
vap verebilme veya akademik butinlGgan ko-
gibi  ikilemler etrafinda yogunlastig
goraltr. David Leatherbarrow [9] (s. 83-84) bu
konudaki belirsizligi carpict bir sekilde ele alir:

runmasi

“Mimarin sorumlulugu nedir? Ogrencilerin kltu-
rel galismayla ilgili herhangi bir alanda s6z sahibi
olarak hareket edebilmesi icin 6grencilere hangi
gorevlere iligkin egitim verilmelidir? Bu mesleki uy-
gulama bigimine 6zgu olan ve bagka uygulamalar-
da kullanilamayacak beceriler ve konular nelerdir?
Bdyle beceriler ve konular var midir? Eger yoksa,
eger mimar igin belirgin bir rol bigilemiyorsa, bu
durumda mimar ingaat sirecinde ‘kaltarld kisi’ ya
da ‘isleri kolaylastiran kisi’ olacak sekilde mi, yok-
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dynamics lead to a process of transformation in
the profession of architecture. Marvin J. Malecha,
a former president of American Institute of Archi-
tects (AlA), points to the growing significance of
“leadership”, “collaboration”, “integrated practice”,
and “sustainable design” as new forms of prac-
tices resulted from the rapid transformation ex-
perienced in professional practice [7] (p. 11-12).
The qualifications expected from a graduate ar-
chitect that will enter the profession are changing.
The professionals are making varying demands
as to how the schools should educate architects.

The realm of architectural education is criticized
about not responding the changing state of profes-
sional practice with an equal speed of change. It is
discussed that more research should be conducted
in universities and architectural knowledge gener-
ated at the university context should be dissemi-
nated more efficiently to professional and societal
communities. This criticism was raised in a recent-
ly convened conference entitled “International Fo-
rum on Doctoral Education in Europe, Archidoctor
Universalis. Future of Research in European Ar-
chitectural Education” [8] where it was discussed
that schools of architecture in Europe are not pro-
ducing enough ‘innovative” architectural knowl-
edge, getting behind the emergence of innovation
realized in the fields of technology or profession.

It is possible to re-contextualize these discus-
sions into the broader context of varying ideas
on the objectives of architectural education and
the profile of the graduate architect. These dis-
cussions center around the dichotomies of spe-
cialization or a solid education basis, the devel-
opment of skKills for employment or an all-round
development of students’ personality, to be re-
sponsive to the changing demands of the pro-
fession or to maintain academic integrity. David



sa ‘koordinator’ olacak sekilde mi egitilmelidir? ise
ivme veren motor veya disli degil de, isin yurimesi-
ni kolaylastiran yaglayici mi olmalidir? Daha da ko-
tUsu, mimara duyulan ihtiyag¢ bitmis midir? Mimar,
¢agdas yasamin hizlandirilmig deviniminde miadini
doldurmus bir teknoloji, makinenin igleyisinde ariza
yaratan bir surtiinme kaynagi haline mi gelmistir?”

Daha 6nce de belirtildigi gibi, mimarin sosyal ve
mesleki rollerinin degismesiyle birlikte mimarlik
egitiminin hedeflerinin yeniden degerlendiriimesi
glindeme gelmistir. Bu degdisimin hem mifredatla
ilgili hem de egitsel sonuglari vardir. Mimarlik ders
mifredatlariyla ilgili calismalarda, akademik prog-
ramlarda verilen ‘mesleki bilgi ve beceri’ ile ‘disip-
liner bilgi ve beceri’ arasinda bir denge saglanip
saglanmadigi sorgulanir. Alberto Perez-Gomez'e
gore mimarhk egditimindeki baslica problemlerden
biri, arastirma duslincesine sahip olma, 6grenmeyi
veya elestirel disinmeyi 6grenme gibi akademik
becerilerin gelisiminin, istihdam edilmek igin ge-
reken becerilerin gelisimine ydnelik beklentilerin
gerisinde kalmasidir [10] (s. 122). Mimarlik egi-
timinin dncelikli amacinin, 6grencilerin bir batin
olarak bireysel gelisimini saglamak mi yoksa me-
zunlarini meslege saglam bir sekilde hazirlamak
mi oldugu sorusu mimarlik egitimine iligkin tar-
tismalarin odagindadir. Ote yandan, akademinin
mimarlik mesleginden uzaklastigina iligkin eles-
tiriler akademi alaninda da yapilir. Burns’s gore
“‘mesleki uygulama soylemi” mimarlik disiplini
tarafindan Uretilen sdylemde yer bulmadigindan
“kuram, uygulamanin belirli formlarindan bagimsiz
bir temele” donuslr ve bu durum, “mimarlarin ve
mimarhigin akademi disinda nasil var olacagina
dair kavramlardan kopusa” yol acar [3] (s. 266).
Burns alternatif bir kuram tanimi ortaya koyar ve
bu kuramin “mimarlik alaninda uygulanabilir ve
etik karsihdi olan kuramlari” ifade ettigini tartigir.
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Leatherbarrow [9] (p. 83-84) pinpointed the vague-
ness of the issue in a challeging way as follows:

“For what is the architect responsible? For what
tasks should students be trained in order that they
may act authoritatively in some arena of cultural
work? What skills and subjects are particular to this
form of practice and to no other? Are there any? If
not, if a distinct role cannot be identified, should the
architect be trained as a ‘generalist’, a facilitator’
or a ‘coordinator’ of the building process, neither its
engine nor one of its main gears, but the lubricant
that eases its operation? Worse still, has the archi-
tect become redundant, a source of friction or wheel
spinning, a technology that has become outdated in
the accelerated movement of contemporary life?”

As aforementioned the social and profession-
al roles and responsibilities of the architect has
changed, paving the way to reconsiderations of
the objectives of architectural education. These
changes have both curricular and pedagogical
implications. Those holding a critical position re-
garding the subjects in architectural curricula in-
quire whether a balance between ‘professional
knowledge and skills’ and ‘disciplinary knowledge
and skills’ is achieved in academic programs. In
the view of Alberto Perez-Gomez one of the main
problematic issues in architectural education is that
the development of skills for employment is over-
whelming the development of academic skills, such
as research-mindedness, learning how to learn or
critical thinking [10] (p. 122). The mainstream of
discussions on the part of architectural education
depends on the idea that the schools of architec-
ture are seen responsible primarily for providing
a sound preparation of their graduates for profes-
sional practice, while education of the architect ne-
cessitates the development of whole personality of
students. Nevertheless, criticisms within the acad-
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Daha genis baglamda sosyal, ¢cevresel ve mesleki
sorunlarin ele alindigi kuramsal derslerin potansi-
yeline yonelik bir degerlendirme yapar [3] (s. 268).

Miifredata iligkin Fikirler

Egitim programlarinin tasarlanmasinda veya yeni-
den sekillendiriimesinde dizenlemelere ihtiyac var
midir? Ogrencileri mesleki uygulama alanindaki
durumlarla tanistirmak igin mufredata iliskin ne gibi
stratejiler tercih edilebilir? Bu kapsamda egitimci-
lere ne gibi sorumluluklar diser? James Horan’a
gore ekonominin, egitimin ve dizenleyici mevzua-
tin surekli olarak degistigi kosullarda varligini sur-
dirmenin anahtari “adaptasyon”dur [11] (s. 130).
Constantin Spiridonidis de mimarlik bélimlerinin,
mimarlk egitiminde mesleki uygulama kaynakh
glgluklerle basa ¢ikabilmeyi ve adapte olabilmeyi
mimkan kilacak daha “esnek” ders programlari
olusturmasi gerektigini savunur [11] (s. 118). Male-
cha’ya gbre, mesleki uygulama icin gerekli olan bilgi
alanlari, 6grencilerin glincel mesleki sorunlari kav-
ramasina ve gelecekte meydana gelebilecek so-
runlari 6ngorerek ¢ézimlemesine olanak saglaya-
cak sekilde akademik galismalara entegre edilebilir
[7] (s. 9). Bunla beraber, Malecha’nin kendisinin de
vurguladigi gibi, idari, yapisal ve teknik problemler
gibi uygulamaya iligkin problemlerin akademik ¢a-
lismalara tamamen entegre edilmesi olasi degildir
[11] (s. 105). Meslek pratigindeki gergek durumlar
mimarlik okullarinda tamamiyla simule edilemez.
Mesleki cevreler ile egitim cevrelerinin farkli bilgi
uretme bicimleri vardir. Akademi ve mesleki uy-
gulama alanlarindaki yetkinlik bigimleri de farklilik
gosterir. Is yerindeki bir mimarin gérevi ile okuldaki
bir egitimcinin goérevleri arasindaki farklari vurgu-
layan Francis Nordemann’a gére, mimarlik okul-
lari mesleki pratikle arasina egitimcilerin elestirel
sorular sormalarina, yeni sartlara uyum saglamak
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emy itself are also apparent against its disengage-
ment from the practice of architecture. According
to Burns, since the “discourse of practice” is not
addressed in the discourse generated by the dis-
cipline, “[tlheory has become a freestanding enter-
prise, independent of particular forms of practice,”
and this situation results in a “disconnection from
notions of how architects and architecture exist
outside the academy” [3] (p. 266). However, the
alternative kind of theory, for Burns, signifies “theo-
ries that have practicable and ethical application in
the field.” A remark is made to the potential of the-
oretical courses for addressing broader social, en-
vironmental and professional problems [3] (p. 268).

Curricular Concerns

Do we need revisions in the design or redesign of
educational programmes? What can be the curric-
ular strategies to engage students with the condi-
tions of professional practice in the school, and what
are the responsibilities of educators in this regard?
James Horan considers “adaptation” as the key to
survive in constantly changing economic, regula-
tfory and educational circumstances [11] (p. 130).
Constantin Spiridonidis reiterates the same line of
thought when he argues that a more “flexible” cur-
ricula can help architectural programs to adapt and
meet the challenges from practice that confront ar-
chitectural education [11] (p. 118). In the view of
Malecha, the domains of knowledge necessary for
practice can be integrated into academic studies
in a way to enable students to understand current
professional problems and to project and attempt
fo solve those of the future [7] (s. 9). As Malecha
himself maintained, however, a full integration of
practical issues such as administrative, structural
or technical problems, into academic studies is not
possible [11] (p. 105). The realities of profession-



icin gerekli yetkinlikler gelistirmelerine, arastirma-
¢l olmalarina ve yeni bilgi Uretmelerine izin vere-
cek elestirel bir mesafe koymahdir [11] (s. 131).

Dolayisiyla, mimarlik egitiminin bagslica gorevlerin-
den biri mimarlik mesleginin gerceklerinin simi-
lasyonunu yapmak degil, formel mimarlik egitimi
suresince 6grencilerin 6grenme becerilerini ve ye-
terliliklerini gelistirmektir. Ogrenciler degisime uyum
saglayabilmek ve gelecekteki meslek yasamlarin-
da karsilagsacaklari sorunlari ¢6zimleyebilmek adi-
na bu beceri ve yeterliliklere sahip olmalidir. Boyle
bir yaklasim, formel mimarlik egitiminin stresinin
ne kadar olmasi gerektigi sorusunu da beraberin-
de getirir. Ogrenim slresi akademik gevrelerdeki
tartismalarin baslica konularindan biri olmustur.
Yeterli bir mesleki egitim verebilmek igin mimarhk
egitimi ne kadar sirmelidir? Mimarlik okullari mes-
leki acidan tam donanimli adaylar yetistirmek igin
gerekli araglara sahip midir? Bu adaylar meslekle-
rini icra ettikleri stirecte mesleki becerilerini gelistir-
meye devam edebiliyor mu? Hi¢ kuskusuz, egitim
bitmeyen bir strectir ve mezunlar bilgi ve becerile-
rini ve mesleki uygulama anlayislarini da ilerleyen
meslek yasamlarinda gelistirmeye devam ettirmeli-
dir. Mimarlarin egitimindeki sorumlulugun bir kismi-
nin da profesyonel sahada mesleklerini icra eden
mimarlara ait oldugunu séylemek yanlis olmaz.

Burns’in altini gizdigi bir konu olan entegre uygu-
lama kavrami, egitim ve mesleki uygulama alanlari
arasindaki diyalogun nasil iyilestirilebilecegine dair
tartismalara katki saglayabilir [3]. Burns, “mesleki
uygulama kavrami blyuk olgide kapsamli olmayi
gerektirir’, ve “bu kapsama, sadece ilgili mimari
hizmetler degil, mimarligin sosyo-kultiurel roli de
dahildir” diye belirtir [3] (s. 266). AIA Egitim Komi-
tesi tarafindan hazirlanan “Culture of Practice: A
White Paper” (Mesleki Uygulama Kultlrla: Beyaz
Bir Sayfa)da da alti ¢izildigi gibi, mimarlik egitimi-
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al practice in architecture cannot be simulated at
schools of architecture. Professional environments
and educational environments have different forms
of knowledge production. Forms of competence
in academy and practice also differ. Emphasizing
the differences of the roles of the practitioner at the
workplace and the teacher at the school, Francis
Nordemann argues that schools of architecture
should better maintain a critical distance from the
profession; a distance that would enable the teach-
ers to raise critical questions, develop competences
needed to adapt to new circumstances, and be ex-
ploratory and produce new knowledge [11] (p. 131).

Accordingly, one of the main educational tasks is
not to simulate the realities of the profession, but
to improve students’ learning skills and compe-
tences during professional architectural education.
These are the skills and competences they need
to adapt to change and solve problems they will
face in their future professional practice. Such an
approach raises the issue of the duration of pro-
fessional architectural education. The time allotted
to formal academic study has been a central topic
of debates in academic circles. How long should
architectural education be in order to give a solid
professional education? Do schools of architec-
ture provide the necessary tools to develop a fully
equipped professional candidate? Do these candi-
dates continue to develop professional skills during
the years of professional practice experience?
Evidently, education is a continuous process, and
graduates continue to develop their knowledge
and skills as well as their understanding of practice
throughout later professional practice. Thus, it will
not be a misinterpretation to say that part of the re-
sponsibility for the education of architects belongs
to practicing architects in the professional field.

Integrated conception of practice, a point raised by

(o)
m
2
b
<
o
Pl
o
>
2
o
o
()]
-
c




nin sorumluluklarindan biri, mimarlik 6grencilerinde
mimarlik mesleginin “goérevden 6te bir taahhit, bir
baglilk” oldugu konusunda farkindalik yaratmak-
tir. Bu metinde gecgen “mesleki uygulama kuilta-
rd” terimi “bir kaltariin gelisimine duyulan baghhk”
anlaminda kullanihr [7] (s. 2). Bu terim, mimarin
insa edilmis bir ¢cevre yaratmak icin yapacagi her-
hangi bir iste ya da katkida benimsemesi gereken
etik, sosyal ve cevresel sorumluluklar kargisinda
gelistirecedi ve koruyacagi sorumlugun énemini
ifade eder. Kuskusuz, Universite ortami “mesle-
ki uygulama kultirindn” gelismesinde dnemli bir
role sahiptir. Universite, 6grencileri sosyal, politik
ve cgevresel kaygilar konusunda bilgilendirmeli ve
meslek hayatlarina baglamadan 6nce 6grenciler-
de mimarhigin etik temeline iligkin tam bir farkin-
dalik, anlayis ve bagllik olusmasini saglamalidir.

Pedagojiye Dair Fikirler

Tartismanin bir diger boyutu egitimcilerin profili
konusudur. Bu konu mimarlik egitimi ile mimarhk
mesledi arasindaki diyalog ve is birligini gelistir-
mek amaciyla mimarlik okullarinda benimsenecek
editim stratejileri tartismalarina katki saglayabilir.
Mimarlik egitimi konusundaki tartigmalar, iki farkl
egitimci profili etrafinda gelisir: (1) Universite orta-
minda mimarlik egitiminde goérev alan profesyo-
neller ve (2) akademik kadroda olmalarinin yani
sira mesleki uygulamalarda yer alan ve meslekle-
rini icra eden akademisyenler. Akademik 6grenim
ve mesleki deneyimin etkilesim halinde oldugu ve
surekli 6grenim surecinde birbirlerine bilgi aktarimi
sagladigi goérusine temellenen bir bakis agisiyla
her iki profile de elestirel bir yaklasim gelistirilebilir.

Mimarlik okullarinda giderek daha fazla yer bulan
editim ortamlarina angaje olmus profesyoneller,
mimarlik pratigini icra edenler ile formel mimarhk

160

Burns, can make a contribution to the discussion
on how to improve the dialogue between education
and practice [3]. “The very concept of architectur-
al practice demands substantial expansion,” she
notes, “not only concerning architectural services,
but also critically addressing the sociocultural role
of architecture” [3] (p. 266).It is an educational
task to make students of architecture aware that
architectural practice implies “a commitment be-
yond employment,” as it is addressed in the “Cul-
ture of Practice: A White Paper” prepared by the
Education Committee of the AlA. In this document
the term “culture of practice” is used as denoting
“a commitment to the evolution of a culture” [7]
(p- 2). This implies the significance of developing
and holding a commitment to ethical, social, and
environmental responsibilities that the architect
should employ in any act making contribution to
the creation of the built environment. Evidently,
the university has a key role in the development
of a “culture of practice” as an environment that
should encourage students being aware of the
social, political and environmental concerns and
acquiring a thorough awareness, understanding
and commitment to the ethical ground of archi-
tecture before they enter professional practice.

Pedagogical Concerns

The profile of architects who are involved in teach-
ing of architecture is the other topic of debates
that can make contribution to the discussions
on the pedagogical strategies to be employed in
schools of architecture in order to help improve the
dialogue and collaboration between architectural
education and profession. The debates on teach-
ing of architecture develop around two divergent
instructor profiles: (1) those of teaching profes-



egitiminin verildigi kurumlar arasindaki etkilesim
ve bilgi akisina katki saglar. Mesleki uygulamada
edinilen deneyimlerin egitsel dederine vurgu yapi-
lir. Mesleklerini uygulayan mimarlar mimarlik okul-
larinda 6zellikle de mimari tasarim studyolarinda
gorev alir. Yaparak 6grenme anlayisina temellenen
mimari tasarim stidyosu, mimarin mesleki uygula-
ma deneyimlerini stidyoda egitim yaklagsimlarina
entegre edebilmesine olanak saglayan en verimli
alan olarak kabul edilir. Egitim ortamlarina anga-
je olmus profesyoneller, tasarim stiidyosunda yapi
malzemeleri, yapi sistemleri ve mimari detaylandir-
ma, insaat mevzuatina ve imar kanununa uygunluk
konularinda 6grencilere bilgi ve beceriler kazan-
diriimasini destekler. Bu konular mimari uygula-
ma baglamiyla dogrudan ilgilidir ve meslegin icra
edilmesini dogrudan sekillendirir. Ancak, stlidyo
yuraticusunin sorumluluklari arasinda, égrencile-
re bu bilgilerin mimari tasarimda kullaniimaya hazir
bilgi paketleri olmadigini anlatmak ve mimari uy-
gulamanin bir aragtirma sureci olduguna ve aras-
tirmanin mimari uygulamanin ayrilmaz bir pargasi
olduguna dair farkindaliklarini artirmak yer alir.

Mesleki uygulama alanina angaje olmus akade-
misyenler, mimari proje sureclerinde yarismalar,
mesleki danismanlik veya universite icindeki doner
sermaye kanaliyla aktif olarak yer alan ve mesleki
uygulama alaniyla iligkilerini sirdiren 6gretim ele-
manlaridir. Bu deneyimler, dgretim elemanlarinin
glincel meslek pratigine iliskin bilgi ve becerilerini
egitim yaklasimlarina entegre edebilmelerine, ayni
zamanda mesleki gelismeleri yakindan takip ede-
bilmelerine yardimci olur. Malecha’nin da isaret et-
tigi gibi, “egitimcilere mesleki uygulamalarin giincel
durumundan haberdar kalmalarini saglayacak yol-
lar temin etmek” hem mesleki hem de egitimsel agi-
dan énemlidir [7] (s. 10). Ancak, 6grencilerin mimar-
Ik meslegine hazirlamasina iliskin akademisyenler
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sionals who take part in architectural education in
the university context, and (2) those of practicing
academics who take part in professional practice
along with their academic tenure. Both profiles
can be critically approached from the perspec-
tive of a commitment to the idea that academic
study and practical experience interact and inform
each other in the continuous process of learning.

The professional practitioners engaged in educa-
tion, who more and more finds place at schools
of architecture, promotes a closer relationship
between the professional practitioner and profes-
sional architectural education institutions. Empha-
sis is placed on the educational value of practice
experiences and the practicing architects are wel-
come to learning environments at schools of arc-
hitecture, particularly to the architectural design
studio. Architectural design studio, with its char-
acteristic pattern of learning by doing, is seen as
the most fertile ground for the practicing architect
to integrate professional experiences into studio
teaching methods. Practicing architects acting as
studio instructors help students improve knowl-
edge of building materials, structural systems, ar-
chitectural detailing or their awareness of building
code requirements in designing an architectural
project. These are issues that are very relevant to
the contexts of architectural practice and directly
inform the conduct of the profession. However, it
is also the responsibility of the practicing architect
as studio instructor to make students realize that
these are not ready-made packages of knowl-
edge to be used in architectural design. Rather,
it should be underlined that the practice of archi-
tecture is a process of inquiry, and research is an
integral part of all forms of practicing architecture.

The academics engaged in professional practice
are upholding their attachment to practical field
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ve mesleki uygulayicilar arasinda yaklasim fark-
liliklar oldugu da bir gercektir. Mesleki uygulama
alaniyla belli bir elestirel mesafeyi koruyan akade-
misyenlere ihtiyag vardir. Boyle bir mesafe, yaratici
ve elestirel digiinme ve bilgiye ulasma becerileri-
nin gelisebilmesi agisindan énemli bir rol oynar.

Gunumuizde 6grencilerinin 6grenim deneyimleri ve
buna paralel olarak 6grenen profili de degismek-
tedir. Bu durum, mimarhigr 6gretme yodntemlerinin
degisen o6grenen profiline nasil adapte edilebile-
cegine iligkin tartismalari tetikler. Ogrenen profi-
lindeki degisim, yuksek 6gretim alaninda 6zellikle
de Bologna Sirecinde alti cizilen “6grenen-mer-
kezli” ve “yeterliliklere-dayali” egitim yaklagimlari
tartismalarinda yer bulmaktadir [12]. Yiksek 63-
retim alaninda suregelen paradigma degisimine
gore, 6grenme 6grencinin aktif bir sekilde dahil
oldugu bir surectir. Bu kapsamda, 6grencilerine
6grenmeyi 6gretmek, kuram ve kilglyi deneyim-
le birlestirerek donusli distinme ve uygulamayi,
sosyal ve etik sorumluluklarinin bilincinde olmayi
asllamak yiksek 6gretim programlarinin temel he-
defleri arasindadir. Ogrencilerin bireysel 6grenme
yeterliliklerinin gelisimi, mesleki bilgi ve becerile-
rinin gelisimi slrecinde esastir. Bu vazgecgilmez
temel, 6grencilerin hem okuldaki davraniglarina
hem de gelecekte mesleki uygulama alaninda-
ki hareketlerine yon vermesi agisindan énemlidir.

Son Sozler

Sonug olarak, mimarlik egitimi ile mimarlik mes-
legi uygulamasi arasindaki iligki farkli boyutlariy-
la ele alinabilecek bir iligkidir. Akademik ve mes-
leki cevreler birbiriyle iligkili ama ayni zamanda
birbirinden ayri alanlardir; bu alanlarda farkh
sorumluluklar ve uygulamalar mevcuttur. Maka-
lenin basinda Anderson’un yaptidi acgiklamaya
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via architectural project competitions, profession-
al consultancy or revolving fund in the university
context. In this way teachers can stay abreast of
developments within the profession, while finding
new ways to integrate their up-to-date practical
knowledge and skills to their educational practic-
es. As pointed out by Malecha, “providing educa-
tors with means to stay current with the everyday
realities of professional practice” has important
implications both for the schools and for the pro-
fession [7] (p. 10). It should be underlined, how-
ever, that there are several challenges between
educators and practitioners concerning the profes-
sional preparation of the students. There is need
for academics who keep a distance from the re-
alities of professional practice. Such a critical dis-
tance plays a stimulating role in the development
of students’ competences like creative and criti-
cal thinking and ways of approaching knowledge.

Today students’ learning experiences and the pro-
file of learner is also changing. This brings forth the
debate on how to adapt our pedagogical practices
to the new learner profile in architectural educa-
tion. The change in the learner’s profile has been
a current topic in the broader context of higher
education, especially in the discussions on learn-
er-centered and competence-based approaches
encouraged and accelerated in the Bologha Pro-
cess [12]. According to the on-going paradigm shift
in higher education, learning is considered as an
active and engaged process, thus, the main ob-
jective of higher education programs is to instill
in their students learning how to learn, be able to
think and act in reflective manners by combining
theories and practices with experiences, and be
aware of their social and ethical responsibilities.
The development of students’ personal learning
competencies is essential in the process of de-



donulecek olursa [2], mimarlk disiplininin gelis-
tirlmesinin hem mimarlik mesledi hem de mi-
marlik okullarindaki egitim programlari agisindan
oncelikli bir kaygi olmasi gerektiginin alti bir kez
daha cizilmelidir. Mimarlik mesledi de mimarlk
egitimi de mimarligin bir disiplin olarak gelisme-
sini saglayacak kosullar yaratmakla sorumludur.

Bu makale, mimarlik egitimi perspektifinden bir
durum haritasi olusturmak amaciyla kaleme alin-
migtir. Mimarlik okullari, analiz ve sentez yapma,
problem ¢b6zme, bilgi ile uygulamayi birlestirme
ve yeni durumlara uyum saglama gibi 6grencileri
6grenmeyi 6grenmeye tesvik edecek yeterlilikler
kazandirmakla sorumludurlar. Ogrencilerini gini-
muzin sosyal, ¢cevresel ve politik zorluklarina karsi
donaniml bireyler olmaya hazirlamalidirlar. Bunun
yaninda meslek alani da egitimi tesvik etmeli ve
desteklemelidir. Ogrenme ve mesleki gelisim Uni-
versitedeki ders programlarinin dtesinde de devam
etmelidir. iste tam da bu noktada, yasam boyu 6§-
renme kavrami bu tartismalara katki saglar. Yagsam
boyu 6grenme kavrami Avrupa Komisyonu [13] ta-
rafindan “kisisel, yurttaslik ile ilgili, sosyal ve/veya
isle ilgili bakis acisi ¢ergevesinde bilgi, beceri ve
yeterlilikleri gelistirmek amaciyla hayat boyunca
yapilan tum 6grenme faaliyetleri” seklinde tanimla-
nir. Yasam boyu 6grenme anlayigi baglaminda mi-
marlik egitimi, mimarligi 6grenme asamalarindan
biri olan mimarlik okullarinda alinan mesleki egitim-
le sinirh tutulamaz. Yasam boyu 6grenme, akade-
mik ve mesleki ¢evreler arasindaki iligkiyi daha iyi
anlamak ve geligtirmek igin bir zemin saglar. Burns,
bu baglamda “surekli’, ‘mesleki’ veya ‘yasam boyu
egitimi icine alan bir egitim ¢izgisi” olan bir “vek-
tor’e isaret eder ve “egitim ve uygulama arasindaki
uzun vadeli baglantilar i¢in en saglam yapiyi sirek-
li egitimin temin edebilecegini” vurgular [3] (s. 269).
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veloping their professional knowledge and skills.
This will guide their actions either at schools
of architecture or later in the field of practice.

Conclusive Remarks

In conclusion, the relationship between architec-
tural education and the profession is an essential
and a multi-layered matter. The academia and the
profession are two interrelated but distinct realms;
there are different responsibilities and practices
in architectural education and the profession. If
we return to Anderson’s [2],
beginning of the paper, once more it should be
underlined that to improve the discipline of archi-
tecture should be a primary concern both for ar-
chitectural profession and for professional degree
programmes in architecture. Both architectural
profession and architectural education have re-
sponsibilities of creating the conditions that lead
to the development of architecture as a discipline.

remark cited at the

This paper aimed at mapping the terrain from the
perspective of architectural education. It should
be remarked that schools of architecture are re-
sponsible for cultivating their students with com-
petences of analysis and synthesis, problem
solving, integrating knowledge and practice, and
adapt new situations, which all help encouraging
them learn how fo learn. They need to better pre-
pare their students for the social, environmental
and political challenges of our times. Neverthe-
less, architectural profession is also responsible
for promoting and supporting education. Learning
and professional development continues beyond
the boundaries of university curricular programs. It
is at this point that the notion of lifelong learning
contributes to the discussion. Lifelong learning is
defined by the European Commission [13] as “all
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Yasam boyu 6grenme anlayisi, mimarlik egitimi ve
mimarlik mesleginin belirgin 6zelliklerinden dogan
sinirlamalarin ve potansiyellerin daha iyi anlagil-
masina yardim edebilir. Boylelikle, mimarlik egiti-
mi ve mesleki uygulama alanlari arasindaki iligki,
meslegin mimarlik okullarina ydnelttigi taleplerin
kisitlayici perspektifinden kurtarilarak tartisilabilir
ve hem Universitedeki egitimcilerin egitim dene-
yimlerini hem de mesledi uygulayanlarin pratik
deneyimlerini gelistirecek daha elestirel ve etkili
yollar bulmaya yonelik tartismalara adim atilabilir.
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learning activity undertaken throughout life, with
the aim of improving knowledge, skills and com-
petencies within a personal, civic, social and/or
employment-related perspective.” Within a lifelong
learning perspective, education in architecture can-
not be confined to the length of professional edu-
cation in architecture, which is only one stage of
learning architecture. Lifelong learning perspective
provides a ground for better understanding and
improving the relation between academia and the
profession. Burns, in this context, makes reference
to a “vector” as “a line of education that includes
‘continuing,’ ‘professional,’ or ‘lifelong’ education,”
by noting that “[cJontinuing education may offer the
most substantive structure for long-term connec-
tions between education and practice” [3] (p. 269).

Lifelong learning perspective can help better under-
stand the limitations and potentials that derive from
the distinct characteristics of education and profes-
sion. In this way, the relationship between educa-
tion and profession can be discussed beyond the
restrictive perspective of the demands of the pro-
fession from schools of architecture, and can take a
step towards discussions of more critically cultivated
and engaged means for further disciplinary discov-
eries, which will improve both the educational expe-
rience of educators and students at the university
and the professional experiences of practitioners.
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